
 
WASC Focus on Learning 
 

1 
 

         
 
 
 
 
 
 
 
 
 
 
 
 
 

“Climbing Toward College & Career Readiness”  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

WASC Self-Study 
 

Western Association of Schools and Colleges 

Focus on Learning 
 
 

Self-Study Visit   
WASC/CDE Focus on Learning Accreditation Manual, 2019 Edition  

 
  



 
WASC Focus on Learning 
 

2 
 

TABLE OF CONTENTS 
 
Preface ............................................................................................................................................. 3 
 
Tab 1: Chapter 1 – Progress Report .................................................................................................... 7 
              Significant Developments ....................................................................................................... 8 

Schoolwide Growth Areas for Continuous Improvement 
Ongoing Follow-up Process 
Analysis on Progress, Supporting Evidence, and Impact on Student Learning for LCAP Goals .....21 

Growth Areas for Continuous Improvement not in LCAP ........................................................ 24 
 
Tab 2: Chapter 2 – Student/Community Profile – Data and Findings ..................................................26 

History and Background of School .......................................................................................... 8 
Description of School Programs .............................................................................................21 

Schoolwide Learner Outcomes/Graduate Profile ................................................................... 24 
Demographic Data 
Data on Addressing the Eight State Priorities 
Perception Data 
Summary of Profile 

 
Chapter 3: Self-Study Findings ......................................................................................................... 40  
Tab 3: Category A: Organization ....................................................................................................... 41 

A1 – Vision and Purpose Criterion ..........................................................................................41 

A2 – Governance Criterion ....................................................................................................45 

A3 – Leadership: Data-Informed Decision-Making and Continuous School Improvement ..........49 

A4 – Staff: Qualified and Professional Development Criterion .................................................54 

A5 – Resources Criterion:  
A6 – Resources Criterion: Charter Schools Only ......................................................................63 

Summary, Strengths, and Growth Needs ................................................................................70 

 
Tab 4: Category B: Curriculum ..........................................................................................................72 

B1 – Rigorous and Relevant Standards-Based Curriculum Criterion ..........................................72  
English/Language Arts ...............................................................................................74 

Mathematics ............................................................................................................76 

Social Studies ...........................................................................................................79 

Science ....................................................................................................................82 

Physical Education ....................................................................................................85 

The Arts ...................................................................................................................87 

World Languages ......................................................................................................89 

B2 – Equity and Access to Curriculum Criterion ......................................................................94 

Summary, Strengths, and Growth Needs ................................................................................97 

 
Tab 5: Category C: Learning and Teaching .........................................................................................99 

C1 – Student Engagement in Challenging and Relevant Learning Criterion ...............................99 

C2 – Student Centered Instruction through a Variety of Strategies and Resources Criterion ....102  
Summary, Strengths, and Growth Needs ..............................................................................109 

 
Tab 6: Category D: Assessment and Accountability .........................................................................110 

D1 – Reporting and Accountability Process Criterion.............................................................110 
D2 – Using Assessment to Monitor and Modify Learning in the Classroom Criterion ...............116 
Summary, Strengths, and Growth Needs ..............................................................................125 

 



 
WASC Focus on Learning 
 

3 
 

 
 
Tab 7: Category E: School Culture and Support ................................................................................126 

E1 – Parent and Community Engagement Criterion ..............................................................126 
E2 – School Culture and Environment Criterion 

               E3 – Personal, Social-Emotional, and Academic Student Support Criterion 
               Summary, Strengths, and Growth Needs 

  
Tab 8: Chapter 4: Summary from Analysis of Identified Major Student Learning Needs ..................... 40  
 
Tab 9: Chapter 5: Schoolwide Action Plan/LCAP 
 
Tab 10: Appendices ........................................................................................................................153 

A. LCAP  
B. Results of Student Questionnaire  
C. Results of Parent/Community Questionnaire   
D. Master Schedule 
E. CA School Dashboard Performance Indicators 
F. SARC 
G. CBEDS 
H. School Budget 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
WASC Focus on Learning 
 

4 
 

 
Preface 

 
 
 
Involvement and Collaboration of all Staff and Stakeholders 
 
Ararat Charter School (ACS) is committed to building on its strengths and successes to improve and advance 
continually. ACS has been around for over a decade and has worked to realize its vision and mission for the 
students, parents, and the community. This process of becoming can only happen through collective self-
analysis, efficacy, diligence, and dedication.  
 
The WASC Focus on Learning, and LCAP goals play a significant role in the improvement process. Ararat 
Charter School applied for WASC accreditation in the fall of 2011. We had our preliminary WASC accreditation 
visit in the spring of 2012 and received a three-year initial accreditation in May of 2012. The next self-study 
visit took place in November 2015, with a mid-year review in April 2019. Now, after a decade in existence, 
we embark on our second self-study. We are pleased to present the results of our WASC Focus on Learning, 
Self-Study. The self-study process has provided ACS the opportunity and structure to evaluate our school 
program considering our stated purpose and Schoolwide Learner Outcomes (SLOs) and the WASC criteria. 
We believe that the resulting conclusions and the action plan presented in Chapter V will lead to continued, 
improved student learning. ACS’s WASC Self-Study Report has been an ongoing charter school component 
and is in alignment with our LCAP. 
 
Accountability is held in high regard by faculty, parents, and students alike. Our School Leadership Council 
(SLC) and Parent Involvement Committee (PIC) provided input for this document with students voicing their 
experience. Garnering widespread stakeholder involvement in self-study can be challenging at any school. 
Still, because ACS has well-established procedures for self-examination including universal support from 
parents and faculty, this process is intrinsically part of the school’s culture. When it came time to finalize our 
report and findings for the WASC self-study, we concentrated all our efforts and resources on meeting 
successful student learning through a holistic, objective examination of the existing programs of study, 
thereby affirming our mission and vision. 
 
 
Process for Completing Each Chapter of the Self-Study 
 
Chapter I –Summary of Progress Report – Schoolwide Learner Outcomes (SLOs) were discussed during our 
annual staff meetings. They were created and approved by faculty and staff in 2015 and were incorporated 
into our goals for student success. We have revisited them with all stakeholders and reaffirm them to be our 
ongoing goals for students at ACS. The consideration of all school stakeholders was gathered: parent surveys, 
faculty surveys, student surveys, review of student performance data, LCAP goals, as well as WASC 
recommendations. 
 
 
Chapter II – Student/Community Profile – Data and Findings. This section was completed by a sub-committee 
of the Leadership Team. 
 
 
Chapter III – Self-Study Findings; Categories A-E were divided up amongst WASC leadership team members 
with input from faculty members and other stakeholders. 
 
 
Chapter IV – Summary from Analysis of Identified Major Student Learning Needs; all faculty members were 
engaged in ongoing work to describe current programs and clarify strengths and challenges. Much of this 
work occurred during regular monthly faculty meetings, guided by the WASC Committee Team. 
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Chapter V – Schoolwide Action Plan/LCAP; was completed by the Leadership Team, and all faculty and 
community members had input in the process and development of the plan. 
This WASC self-study process has been beneficial in crystallizing our findings and propelling these findings 
into concrete actions steps. We appreciate this opportunity to both validate the work that we have already 
accomplished with our students and the assistance to further develop our school into a place where students 
can access their true potential. With this in mind, we have focused our collective efforts to offer the highest 
quality and most effective approaches appealing to all learning styles. By its very nature, the self-study 
process cannot be done without the involvement of the entire learning community. We appreciate the 
students, teachers, parents, and support staff for their contributions to this self-study. 
 
 
 
 

ASC Leadership Committee 
Aida Tatiossian, Ed.D. – Founding Principal 

Adrineh Gharibi – Director of Operations and Compliance 
Samantha Parisen – EL and Testing Coordinator 

Jeannie Matthews – Title 1 and Special Education Coordinator 
Catherine Murray – Teacher on Special Assignment 

Erick Hernandez – Instructional Technology Facilitator 
Cindy Menjivar – Office Manager/Administrative Assistant 

Carly Watsabaugh (4th Grade Teacher) 
Franssuas Erazo (2nd Grade Teacher) 

Emily Irlam (1st Grade Teacher)  
 
 

Committee as a Whole 
 

Governing Board 
Shakeh Avakian – Chairperson 

Silva Karayan, Ph.D. – Co-Chairperson 
Rosemary Shamieh – Secretary  

Karim Merzian – Treasurer 
Vache Shirvanian – Co-Treasurer 

Giuliana Velarde, Ph.D. – Member, Community Representative 
Nairi Horvat – Member, Parent Representative 
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Faculty 
 

Armine Nalbantian (Transitional Kindergarten Teacher)  
Genecis Suarez Gaona (Kindergarten Teacher) 

Natalie Richmond (Kindergarten Teacher) 
Carrie Cabatbat (Kindergarten Teacher)  

Emily Irlam (1st Grade Teacher) 
Brooke Baumgartner (1st Grade Teacher)  

Franssuas Erazo (2nd Grade Teacher) 
Judy Park (2nd Grade Teacher) 

Jeanette Baltazar (3rd Grade Teacher)  
Ritchel Cruz (3rd Grade Teacher) 

Carly Watsabaugh (4th Grade Teacher)  
Xavier Herrera (4th Grade Teacher)  
Jodi Gallegos (5th Grade Teacher)  
Angela Jones (5th Grade Teacher)  

 
 

Staff 
Valerie Amezquita 

Morena Ayala 
Noemi Carranza  
Mariana Cortes 

Alice Derkevorkian  
Natalie Duarte  

Priscilla Enriquez 
Jovana Galicia 

Veronica Guardado  
Christian Hernandez 

Jasmine Johnson 
Araksiya Katabyan 
Marine Katabyan 

Elva Lopez 
Michael Marler 

Seran Mouradian 
Anahid Nersesian  

Armenuhi Nersesyan 
Elizabeth Padilla 

Jasmin Padilla 
Kathryn Parisen 
Diana Sarkisyan  

Bronda Letona-Velasquez 
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Parents 
Nayri Horvat  
Edith Romero  

Edith Altamirano 
Beatriz Verduzco Martinez  

 
 

Students 
  

Alan Castro 
Robert Yedoyan   
Areg Mushegyan  

Rafi Yeritsyan  
Dalayla Mejia Escobar  

Sofia Torosyan  
Valentina Abramyan  

Emmanuel Virgen  
Hovhannes Keshishyan  

Sophia Markaryan 
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CHAPTER I: Progress Report 

 
 
 

Significant Developments 
 
The most recent WASC self-study visit took place in November 2015, with a mid-year review in April 2019. Now, 
after a decade in existence, Ararat Charter School (ACS) embarks on the second self-study report. Since 2015 there 
have been many developments in California’s educational and health system that have affected ACS.  
 
The California Common Core State Standards, approved by the State Board of Education on March 7, 2012, have 
been around for a decade! Therefore, understanding the standards are no longer front and center as teachers are 
well versed in them. With the sunset of No Child Left Behind (NCLB) and the Academic Performance Index (API) in 
2015, ACS and the rest of the educational community had to readjust to its replacement, Every Student Succeeds 
Act (ESSA) and the online accountability tool known as the California School Dashboard.  In 2017, the California 
School Dashboard revealed each school’s assessment scores derived from the California Assessment of Student 
Performance and Progress (CAASPP), the new state assessment that replaced the State Testing and Reporting 
(STAR) program. 
 
In 2015, after ACS’s successful renewal with the Los Angeles Unified School District (LAUSD), the principal of ACS 
left his post and the school’s assistant principal assumed the position of principal. This individual served the school, 
as principal, until almost the end of the 2020 academic year. In July 2020, the founding principal of ACS, who in 
2010 helped start ACS school from the ground up, returned to help lead the school through the COVID-19 
Pandemic. 
 
In 2018, ACS was proud to be named a California Distinguished School by the California Department of Education 
(CDE).  As stated by then-State Superintendent Tom Torlakson:  

“The 2018 California Distinguished Schools Program recognizes California elementary schools that have made 
exceptional gains in implementing academic content and performance standards adopted by the State Board 
of Education.” 
 
Schools that applied were eligible based on their performance and progress on the state indicators as 
described on the California School Dashboard. Indicators include test scores, suspension rates, and English 
learner progress. These award winners represent examples of not just excellent teaching, learning, and 
collaborating, but also highly successful school climate efforts, ranging from real time conflict resolution to 
positive behavior intervention. (https://www.cde.ca.gov/nr/ne/yr18/yr18rel24.asp) 

 
Other significant developments since July 2020 include: 
 

• Remote learning for an entire year from June 2020 through June 2021 
• The ongoing COVID-19 Pandemic with frequent changes to health and safety regulations 
• Change in the school’s weekly schedule to include Mindful Mondays starting at 1:30 pm for professional 

development and teacher planning as part of the school day 
• Adoption of a valid and reliable internal assessment tool for grades K-5 – NWEA MAP assessments 
• Enough funding to secure one-on-one technology for every student  
• Hiring/contracting an instructional technology facilitator 
• Hiring classroom instructional aides (IA) in grades K-2 
• Hiring a teacher on special assignment (ToSA) for intervention in grades 3-5 
• E-Rate funding for Category 1 and Category 2 items 

https://www.cde.ca.gov/nr/ne/yr18/yr18rel24.asp
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• Personalized professional development to meet teachers’ needs 
• Justice, equity, diversity, and inclusion (JEDI) training 
• Ensuring that our new hires come from diverse backgrounds and ethnicities 
• Purchase of an application to facilitate dismissal – CurbSmart 
• Purchase of intervention curriculum – mClass 
• CSUN student teacher partnership 
• Purchase of Kid Lips and Heggerty programs in grades K-1 for intervention and support 
• Splitting the Armenian Language schedule into two to improve teaching and learning 
• Adding keyboarding, Google Suite, and coding instruction to the computer class 
• Purchasing Satchel Pulse, a social and emotional program with resources to support SEL instruction 
• Planning Universal Pre-Kindergarten for the 2022-2023 school year and beyond 
• Planning Extended Learning Opportunities Program for the 2022-2023 school year and beyond 

 

 
Review of Academic Performance Throughout this Decade – API, Dashboard, and 
Comparison to Resident Schools 

 
Past API and Current Dashboard Scores  
ACS has exhibited average progress since the onset of the Common Core State Standards and the CAASPP 
assessment as shown by the Dashboard results below. Many new systems and programs have been instituted to 
positively affect student outcomes, explained later in this report. 
 

 
Year 

  API Growth Score   
API growth Target 

  
Actual Growth 

  Met Growth Target  
   

Schoolwide 
      

School wide and subgroups 
 

             

2011  801   B  B  B 

2012  878   A             77   Yes 

2013  877   A              -1   Yes 
API HALTED 

2014          

2015          

2016          

          
DASHBOARD COMMENCED 

Year  

ELA – Points 
Above/Below 

Standard   

Math – Points 
Above/Below 

Standard 

            
ELPI 

Progress   

 

2017  3.7 points above   22.8 points above           79.9%    

2018  6.7 points below    5.4 points below          79.8%    

2019  3.2 points below    1 point below          65.2%   
DASHBOARD SUSPENDED DUE TO COVID-19 PANDAMIC 

2020         

 2021         
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As shown in the following chart, ACS has three numerically significant subgroups: White, English Learners and 
Socio-economically disadvantaged. The Dashboard data indicates that all three subgroups have exhibited mixed 
achievement levels in both ELA and Math from 2017 to 2019. The goal is for all subgroups to perform above 
standard for both content areas.  

 
    API Growth      Sub-groups       

 Year   Score   
White 

  
EL 

  
SED 

  Met Targets  
    

Schoolwide 
          

                 

2011  801  801  753  798   B 

2012  878  874  867  875   Yes 

2013  877  875  867  875   Yes 
API HALTED 

2014            

2015            

2016            

  DASHBOARD COMMENCED 

2017    White  EL  SED   

 

  

ELA – Points 
Above/Below 

Standard  4.5 points above  6.7 points below  8.8 points above   

  

Math – Points 
Above/Below 

Standard  23.7 points above  14.5 points above  
21.3 points 

above   

2018           

  

ELA – Points 
Above/Below 

Standard  5.9 points below  12.1 points below  8.4 points below   

  

Math – Points 
Above/Below 

Standard  1.8 points below  10.4 points below  7.5 points below   

2019           

  

ELA – Points 
Above/Below 

Standard  1.8 points below  7.1 points below  6.7 points below   

  

Math – Points 
Above/Below 

Standard  4.3 points above  6.2 points below  0.6 points below   
DASHBOARD SUSPENDED DUE TO COVID-19 PANDEMIC 

2020           

 2021           

 
 
 
 
 
 
 
 
 
DASHBOARD DATA 
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Resident Schools, District, and State Comparisons – 2019 Schoolwide SBAC ELA 

 
Analysis of multiple years of ELA data derived from the SBAC, from 2016 to 2019, reveals that Ararat Charter 
exceeds the Resident and District Schools proficiency percentages in all four years and exceeds the State 
percentages in two of the four years 
 
Resident Schools, District, and State Comparisons – 2019 Schoolwide SBAC Math 
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Analysis of multiple years of Math data derived from the SBAC, from 2016 to 2019, reveals that Ararat Charter 
exceeds the Resident, District, and State Schools proficiency percentages in all four years. 

 
2019 ELA SBAC by Student Group 

 
Analysis of 2019 ELA data for All students reveals that Ararat is above 7 of the 9 Resident Schools and equal to 1 
Resident School.  Ararat Charter’s proficiency rates are above the District rates and lower than the State. 
 
Reviewing the data for SED students, we see that Ararat Charter exceeds 4 out of 9 Resident Schools and is 
equal to 1 out of 9 Resident Schools. Ararat Charter’s SED proficiency rates are above the District rates and equal 
to the State.  
 
Analysis of 2019 ELA data for ELs reveals that Ararat Charter exceeds 9 out of 9 Resident Schools and Ararat 
Charter’s EL proficiency rates are above the District and State. 
 
 
2019 Math SBAC by Student Group 
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Analysis of 2019 Math data for SED students reveals that Ararat Charter exceeds 9 out of 9 Resident Schools. 
Ararat Charter’s SED proficiency rates are above the District and State rates. Furthermore, analysis of 2019 Math 
data for ELs reveals that Ararat Charter exceeds 9 out of 9 Resident Schools and Ararat Charter’s EL proficiency 
rates are above the District and State. 
 

2018 and 2019 English Learner Progress Indicator (ELPI) 

 
Analysis of two years of data reveals that Ararat Charter’s English language progress indicator is above 9 out of 9 
Resident Schools. Ararat Charter’s ELPI is also above the District and State. 
 

2020-2021 Reclassification Rate 
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Ararat Charter’s 2020-2021 Reclassification Rate is above 9 out of 9 Resident Schools and the District. Ararat 
Charter’s rate is comparable to the State. 
 
 
2018 and 2019 ELA Distance from Standard (DFS) 

 
Analysis of 2019 ELA DFS data reveals that Ararat Charter is closer to standard than 9 out of 9 Resident Schools. 
Ararat Charter’s DFS is closer to standard than the District and comparable to the State DFS. 

 
2018 and 2019 Math Distance from Standard (DFS) 

 
Analysis of 2019 Math DFS data reveals that Ararat Charter is closer to standard than 9 out of 9 Resident Schools 
and close to standard than the District and State. 
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2016 through 2020 Chronic Absenteeism 

 
Ararat Charter’s 2020-2021 Chronic Absenteeism Rate is below 8 out of 9 Resident Schools, the District and 
State. 

 
2021 - 2022 Internal NWEA MAP Assessment Data 

 

  



 
WASC Focus on Learning 
 

17 
 

 
 
 

 
 
 



 
WASC Focus on Learning 
 

18 
 

 

 
 
 

 
 
 



 
WASC Focus on Learning 
 

19 
 

 
 

 
 
 
 
 
 
 



 
WASC Focus on Learning 
 

20 
 

 
 
 

 
 

 
 
 
 
 



 
WASC Focus on Learning 
 

21 
 

 
 
 
 

 
 
 
 
 



 
WASC Focus on Learning 
 

22 
 

Schoolwide Growth Areas for Continuous Improvement and  
Reflection and Analysis on Progress 

 
The WASC Visiting Committee identified areas that are outlined in the schoolwide action plan. These are 
summarized below: 
 

1. The staff will complete full implementation of all Common Core State Standards. 
All curricula are California Core Standards Based.  The school utilizes National Geographic’s Reach for 
Reading program for English Language Arts.  My Math is the mathematics curriculum. California Vistas is 
the Social Studies program and California Inspire Science is the hands-on curriculum for science which was 
adopted in 2019.   
 

2. The Leadership and staff will increase access to and quality of technology resources for teachers and 
students. 
During the summer of 2021 ACS purchased enough computing devices to ensure that every student, 
teacher, and governing board member has a device. To offset the utilization of ESSER funding, ACS applied 
for the FCC’s Emergency Connectivity Fund (ECF) and, in February 2022, was awarded $125,058.80 for 
devices that had been previously purchased through ESSER funding.  Furthermore, the school applied for 
E-rate for category 1 funding - high speed internet access and category 2 funding – hardware associated 
with connectivity. 

 
ACS’s community of learners uses technology to enhance their educational goals and experiences and 

become life-long learners and contributing members of society. To be an educated person of the 21st 

century, ACS believes that students must have technology infused throughout the curriculum to develop 
the essential skills necessary to become contributing and productive members of society. For the first 
time, ACS has a 1:1 ratio of devices to students. Each student in K-3 is equipped with an iPad with 
keyboard, while each student in grades 4-5 has a MacBook Air assigned to them. 

 
Being technology literate is an especially important element for our students. To implement effective 
integration of technology, Technology Model Classrooms were developed, where teachers have LAN 
(Local Area Network) computers, networked printers, LCD projectors and ELMOs. Students use 
technology in a variety of ways that are functional, from writing book reports with a word processor to 
using the Internet to conduct research. 

 
At ACS, technology is an integrated rather than separate subject. Teachers improve student literacy using 
technology by enhancing teacher proficiency in using technology for English Language Arts. ACS also 
utilizes instructional websites to address the needs of students in all content areas. ACS improves teacher 
proficiencies by providing staff developments that provide ideas to integrate technology. 

 
3. The Governing Board and Leadership will seek ways to increase diversity of the school in the areas of 

teachers and students. 
Upon renewal of the ACS charter petition in 2020, the school’s Diversity Benchmark, assigned by the 
LAUSD Board of Education, was removed because of adequate progress. However, ACS continues to make 
diversity a priority.  The school has addressed the diversity goal with a two-pronged approach. The school 
is conducting outreach through various online and public platforms (Facebook, website, mall advertising, 
video production, etc.) to attract a diversified study body to apply for the lottery.  Additionally, the school 
is working towards a racially diverse staff and has made great headway to meet this goal. 
 
In addition, the Visiting Committee identified areas that need to be strengthened: 
  
1. Leadership and staff will make modifications to the Action Plan Goals so that students become 

the focus. 
a. All Action Plans in the 2021-2024 Tri-annual LCAP have students as the focus. 
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2. Leadership and staff will ensure that all nine WASC recommended areas are included in every 

Action Plan goal. 
WASC Area #1 – Continue working on the full implementation of the curriculum, instruction,  
and assessment components of the Charter Petition to include Physical Education, VAPA, and 
World Languages. 

i. 2021-2024 Tri-Annual LCAP Goal #1, Actions 2 and 3. 
1. LCAP Goal #1 – Provide a safe learning environment with access to standards 

aligned curriculum, highly qualified teachers, and a broad course of study. 
a. Action 1 -Provide all students with access to instructional materials 

aligned to the Standards (ELA, Math, Social Studies, Science, ELD, Writing, 
Languages, and Specialty Subjects). 

b. Action 2 - Professional Development – core curricula. 
 

 
 Addressing a Broad Course of Study 
 Physical Education (2012-2022) 

 
 

The Physical Education and Health component addresses the needs of the whole child. Our health 
and wellness policy reflects an overall mission to provide students with physical and academic 
development. Students have 100 minutes each week in which they engage in physical education. 
The school provides tools/equipment to ensure that students are engaged in developmentally 
appropriate and structured psychomotor activities that build fine and gross motor development, 
and teach cooperation, collaboration, and sportsmanship. 

 
To this end ACS is using the research-based SPARK Physical Education program developed by the 
San Diego State University Research Foundation, which is dedicated to creating and 
implementing, programs to promote lifelong wellness. SPARK Physical Education programs align 
with Common Core State Standards in English Language Arts and Literacy in Health and PE. The 
program includes: 1) standards for Physical Education and Fitness, 2) Curriculum Maps with 
instructional units, and specific lessons, and 3) list of resources and equipment to be used. 

 
The SPARK curriculum offers students opportunities to learn, practice and master a wide range of 
standards based diverse skills and activities appropriate for elementary school children. SPARK 
focus on fitness and spotlight on skills units are paired and presented in yearly plans. Each SPARK 
lesson includes a section (on the last page) for the standards addressed in the lesson. Activities 
within each unit are designed to be approximately 20 minutes in length. Therefore, a complete 
lesson with brief warm, cool down and assessment of skills is 40 minutes. Performance Rubrics 
are used by teachers to document and guide learning, and to determine progress towards 
program goals and state standards. There is a student Self-Checks included which is used by 
students to document and score themselves on techniques practiced. This is intended to guide 
their own learning, and to determine their own progress toward mastering specific skills. 

 
Visual and Performing Arts (2013-2022) 

 
Our vision at ACS provides an interdisciplinary Arts program throughout the learning process, 
whether it is music, art, drama, or dance. With any or all of these, children develop a sense of self 
as well as gain respect for all cultures. 

 
As described in the Visual and Performing Arts Framework for California Public Schools, ACS offer 
standards-based instruction in dance, music, theatre, and the visual arts to ensure that students 
reach the proficient level of achievement in each of the following five strands of the content 
standards: artistic perception; creative expression; historical and cultural context; aesthetic 
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valuing; and connections, relationships, and applications. The grade level content standards as 
described in chapter 4 of the framework serve the basis of curriculum development. 

 
At ACS we have made a commitment to music education and in addition to its cross-curricular 
implications, devote resources to a systematic approach to the skills it requires. A music specialist 
provides music instruction to all students TK-5.  

 
Through our music program, our students acquire basic knowledge of musical history, composers, 
theory, reading musical notation and the skills and mechanics of singing. These skills are 
developed through performance opportunities during school-wide productions. The music 
program includes a cross-cultural range from folk tunes to the classics.  

 
With respect to the visual arts, ACS has adopted the “Meet the Masters” program that is based 
on the Visual and Performing Arts Framework. In this program, students are introduced to the 
great masters, such as Da Vinci, Monte, O’Keefe, Rockwell, Van Goth, and many more artists. 
Students study the characteristics of the Masters and have the opportunity to create their own 
original masterpieces based on the style of the Masters. The curriculum is produced and 
combined into four age-appropriate levels: Kindergarten, Beginning (grades 1 -2), Intermediate 
(grades 3-4) and Advanced (grade 5). The program provides specific lessons activities, 
instructional strategies, and resources that a classroom teacher can utilize. 

 
We believe that our community extends beyond the boundaries of our school and neighborhood. 
We cultivate close relationships with many of the art organizations in the city such as, Los Angeles 
County Museum of Arts, Museum of Tolerance, the Getty Museum, the Hollywood Bowl, and 
others. Our goal for the Visual and performing arts is to help our children develop a lifelong 
passion for the arts. Although the Pandemic paused some of these interactions, we will restart 
them at the earliest opportunity. 

 
The student outcomes for visual and performing arts are outlined fully in the school’s charter. The 
school continues to evaluate and assess its implementation of its visual arts program. The school 
recognizes more professional development is required for the Meet the Masters Education 
program. 
 
 

  World Languages (2010-2022) 
 

As anticipated by the demographic and census data and the two locations of the school, a 
significant number of the students attending ACS are of Latino/Hispanic and Armenian heritages. 
Therefore, the school offers Spanish and Armenian as required subjects. In developing the 
instructional program, the school follows the guidelines described in the Foreign Language 
Framework, California Schools. The guidelines provided in the framework are not language 
specific but provide a framework of instruction for any foreign language. The framework further 
contends that students who can communicate in more than one language are able to grow 
academically and personally. As students become increasingly proficient in a new language, they 
develop greater cultural sensitivity and awareness and acquire a “better understanding of the 
learner’s own language.” 

 
Student progress in the Armenian and Spanish languages is based on the criteria described in the 
Foreign Language Framework for California Schools. Student achievement is assessed using the 
following types of assessments; 1) ACS Teacher Created Materials that assess writing competency, 
vocabulary development, and reading comprehension; and 2) Performance-based assessments, 
such as, oral language competency interviews between teacher and student. 
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Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 

Schoolwide Action Plan/LCAP Goals 
 

WASC Area #1 - Continue working on the full implementation of the curriculum, instruction,  
and assessment components of the Charter Petition to include Physical Education, VAPA, and 
World Languages. 
 

LCAP Goal #1 – Provide a safe learning environment with access to standards aligned 
curriculum, highly qualified teachers, and a broad course of study. 

 
Goal Determination 
A broad course of study is Priority 7 for California public schools and addresses 
conditions of learning that include curriculum, equity (equal access), and 
professional learning. This goal is aligned with ACS’s mission and vision in teaching 
to the whole child. Students should experience more than just the four content 
areas (ELA, Math, Science, and Social Studies).  ACS intentionally includes physical 
education, art, music, computer literacy, and languages to provide students with 
a broad course of study. In addition to these, ACS, in 2020, added Satchel Pulse a 
social and emotional (SEL) platform that provides students with SEL surveys and 
teachers with information and data on students’ emotional perspectives.  The 
survey data along with teachers’ anecdotal notes provides the basis for SEL 
lessons and videos provided by the Satchel Pulse platform that are utilized for 
instruction with students by the Teacher on Special Assignment (ToSA). 
 
Impact 
Research indicates that music, art, and learning languages are beneficial to 
students, stimulate their brains, and support them in academic learning.  
 
Extent of Meeting this Goal 
This goal is partially met. ACS provides weekly music, art, and computer lab 
instruction.  Spanish and Armenian languages are taught twice a week for each 
language. The Armenian schedule has been split and the school hired a second 
Armenian language teacher for campus 1. This action decreased the teacher’s 
caseload from 340 students to half, which we believe will improve the teaching 
and learning of this language on both campuses. Our goal is to strengthen the 
language programs at ACS and have graduates who have been at the school for 
5+ years strengthen their heritage language and become familiar with a third 
language. 
 
Evidence 
School schedule; staff roster; ACS website; student work. 
 

 
WASC Area #2 – Solidify and refine the process of collecting and analyzing student  
achievement data by exploring the implementation of a data system, which will lead to sound 
instructional decisions. 

ii. 2021-2024 Tri-Annual LCAP Goal #2, Metrics 4, 5, and 6. 
1. LCAP Goal #2 - Students will demonstrate growth on the CAASPP and NWEA 

MAP assessments. 
a. Metrics 4, 5 and 6 – NWEA MAP in reading, language, and math. 

2. LCAP Goal #3 – Increased or improved services for high needs students – 
English Learners, Students with Disabilities, and Low Income 
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To determine the effectiveness of the Charter School’s educational and instructional programs, 
ACS adopted in July 2020 the NWEA MAP assessments, schoolwide, as the internal assessment 
platform to appropriately inform instruction and intervention.  Although curriculum-based unit 
and lesson tests continue, they are not the uniform assessment tool that provides critical data for 
instructional decisions. NWEA MAP Growth is the most trusted and innovative assessment for 
measuring achievement and growth in K-12 math and reading. It provides teachers with accurate 
and actionable evidence to help target instruction for each student or groups of students 
regardless of how far above or below they are from their grade level.  

 
Furthermore, ACS administers all State-mandated assessments, including 1) California 
Assessment of Student Performance and Progress (CAASPP); 2) English Language Proficiency 
Assessments for California (ELPAC), 3) Physical Fitness Test (PFT); and 4) California Science Test 
(CAST). 
 
In July 2020, the school outsourced its data management and data organization to an external 
vendor. As a result, the school can easily analyze assessment data and make appropriate decisions 
to inform and pivot instruction accordingly. We are now able to run district level, grade-level, 
teacher level, and student level reports to analyze trends to determine their impact on curriculum 
and instruction. Furthermore, mClass intervention was added that supports students’ 
intervention needs, in grades 3-5, based on the DIBELS assessment. The Heggerty and Kid Lips 
programs are utilized in grades K and 1. Grade 2 utilizes their instructional aides to support with 
fluency and comprehension among other critical grade-appropriate skills. 
 

 
 Data Analysis and Reporting: Collecting, Analyzing, Using, and Reporting Student Data 

 
Ararat Charter School students take the NWEA MAP reading and math assessments twice a year 
(fall and spring). The data is collected and analyzed each time to determine growth for each 
student, class, grade level, schoolwide, and significant subgroups. Based on the NWEA MAP 
assessment results, students not meeting or nearly meeting the standards are given the DIBELS 
assessment, which develops 10-day Burst lessons to provide to students. The student groups are 
flexible, and students move in and out of these groups as needed.  In grades K-1 the Heggerty 
program is utilized for whole and small group instruction and intervention. Teachers are 
supported by the Teacher on Special Assignment (ToSA) in grades 3-5 and instructional aides in 
grades K-2. 

 
In the area of writing, students in grades 1-5 are assessed based on the genre identified in the 
California ELA/ELD framework. Student writing is evaluated on a five-point rubric aligned with 
common core state standards. Teams of teachers meet to analyze student work to assess student 
progress towards meeting the standards during Mindful Mondays. 

 
Teachers continue to administer benchmark assessments that are aligned with the standards-
based assessment tools provided with the adopted programs in English Language Arts and 
Mathematics. At the end of each trimester, teachers analyze the results of this summative 
assessment. For students scoring below basic, teachers provide differentiated instruction and are 
also supported by the Teacher on Special Assignment (ToSA) in grades 3-5 and instructional aides 
in grades K-2. 

 
Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 

Schoolwide Action Plan/LCAP Goals 

 
WASC Area #2 – Solidify and refine the process of collecting and analyzing student achievement 
data by exploring the implementation of a data system, which will lead to sound instructional 
decisions. 
 

LCAP Goal #2 - Students will demonstrate growth on the CAASPP and NWEA MAP 
assessments. 
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LCAP Goal #3 – Increased or improved services for high needs students – English Learners, 
Students with Disabilities, and Low Income 

 
 
 
Goal Determination 
It is important to have valid and reliable data. Therefore, the adoption of the 
NWEA MAP assessment was imperative to provide teachers, school leaders, 
board, and community members information which can lead to sound 
instructional decisions for all student groups.  
 
Impact 
The NWEA MAP assessment provides us with valid and reliable data that is highly 
correlated to the CAASPP state assessment. Previously, the school utilized 
curriculum produced benchmark assessments which were not good indicators of 
success on the state’s high-stakes testing. Teachers still use these formative 
assessments at varying levels; however, the data from NWEA MAP provides us 
with reliable information we can use to tailor both push-in and pull-out 
intervention programs. 
 
Extent of Meeting this Goal 
This goal is two-pronged.  The first item has been met.  The school has successfully 
adopted and utilized the NWEA MAP assessments since the 2021-2022 school 
year.  The second part of this goal is the demonstration of growth on both the 
CAASPP and NWEA MAP assessments.  ACS has achieved growth in both RIT and 
Lexile scores on the NWEA MAP assessment.  By October of 2022, ACS will find 
out how students performed on the high-stakes state CAASPP assessment. 
 
Evidence 
Board meeting agenda and minutes of NWEA MAP adoption; 2019 Dashboard 
data; NWEA MAP assessment data; student groups for push-in (names redacted); 
student groups for pull-out (names redacted). 

 
 
 
WASC Area #3 – Continue to provide support to all staff in the implementation of the  
constructivist strategies. 

iii. 2021-2024 Tri-Annual LCAP Goal #1, Metric 6. 
1. LCAP Goal #1 – Provide a safe learning environment with access to standards 

aligned curriculum, highly qualified teachers, and a broad course of study. 
a. Metric 6 – Project-Based Learning (PBL) and computing devices. 

i. Baseline - 100% of students will utilize computing devices to 
engage in PBL. 

1. There have been past trainings on PBL that the 
school has engaged in.  ACS has plans to provide 
professional development in August on 
Constructivist teaching and PBL. 

 
 
Constructivism 

 
We believe that the potential for learning best occurs in environments that include meaningful 
content with choices for learning: adequate time, space and materials, immediate and meaningful 
feedback and benchmarks of progress, enriched environment, and collaborative learning 
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opportunities. We believe the key concepts of Constructivist teaching which emphasizes thinking, 
understanding, reasoning, and applying knowledge while not neglect basic skills has been the 
driving force behind our success with respect to student achievement. 

 
Constructivist learning environment also lends itself to the Common Core State Standards. For 
example, Project Based Learning (PBL) is a student-centered instructional strategy where 
students work cooperatively in groups to seek solutions to interdisciplinary projects. The main 
activity with PBL in a constructivist classroom is solving problems. Students use inquiry methods 
to ask questions, investigate a topic, and use a variety of resources to find solutions and answers. 
As students explore the topic, they draw conclusions, and, as exploration continues, they revisit 
those conclusions. ACS uses PBL to prepare students to think critically and analytically, and to find 
and use appropriate learning resources. 

 
As far as training in the Constructivist approach is concerned, all teachers have been and will 
continue to be trained to prepare, present, and assess lessons that are based on the 5 
characteristics of constructivism (5Es). ACS partnered with California State University of Los 
Angeles to provide extensive training on the 5E’s of Constructivism from 2010-2015. Since then, 
training in constructivism continued to be an integral part of our annual staff development plan, 
until COVID-19 hit March 2020 when everyone had to pivot and provide teaching and learning in 
an entirely different way. Project-based learning and Constructivism training will commence 
August 2022 when training is scheduled with the Los Angeles County Office of Education. 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #3 – Continue to provide support to all staff in the implementation of the  
constructivist strategies. 
 

LCAP Goal #1 – Provide a safe learning environment with access to standards aligned 
curriculum, highly qualified teachers, and a broad course of study. 

Metric 6 – Project-Based Learning (PBL) and computing devices. 
 

Goal Determination 
ACS believes that the potential for learning best occurs in environments that 
include meaningful content with choices for learning. 
 
Impact 
The impact of Project-Based Learning (PBL) is far reaching; however, we are 
coming out of a pandemic and remote learning; therefore, this strategy and 
methodology for teaching and learning was placed on pause. 
 
Extent of Meeting this Goal 
Project-based learning and Constructivism training will commence August 2022 
when training is scheduled with the Los Angeles County Office of Education 
(LACOE). Our goal is to have students complete end of unit projects, 
presentations, and engage in learning through hands-on, meaningful activities. 
 
Evidence 
LACOE training date and content; teacher sign-ins; PBL lessons; student work. 

 
 

WASC Area #4 - Implement the California Common Core Standards and work to align these  
new standards with the school’s educational program and mission. 

iv. 2021-2024 Tri-Annual LCAP Goal #1, Metric 2. 
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1. LCAP Goal #1 – Provide a safe learning environment with access to standards 
aligned curriculum, highly qualified teachers, and a broad course of study. 
a. Metric 2 – Access to instructional materials aligned with the California 

Common Core State Standards. 
i. Baseline - 100% of students have access to instructional materials 

aligned with the California Common Core State Standards.  
 
California Common Core Standards 
 
All ACS instructional materials are aligned to the Common Core State Standards (CCSS). 
 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
 

WASC Area #4 - Implement the California Common Core Standards and work to align these new 
standards with the school’s educational program and mission. 

 
LCAP Goal #1, Metric 2 – Access to instructional materials aligned with the California 
Common Core State Standards. 

Baseline - 100% of students have access to instructional materials aligned with 
the California Common Core State Standards.  

 
Goal Determination 
ACS believes that all student materials should be standards based. 
 
Impact 
The impact of instructional materials aligned to the CCSS is improved teaching 
and learning.   
 
Extent of Meeting this Goal 
All instructional materials adopted by ACS is standards based and aligned to the 
California Common Core State Standards (CCSS) or Next Generation Science 
Standards (NGSS). 
 
Evidence 
ELA, Math, Science, and Social Studies Curriculum; standards-based assignments; 
standards-based teaching (video and live). 

 
 
 

   WASC Area #5 – Continue implementation and refinement of the school’s Technology Plan. 
v. 2021-2024 Tri-Annual LCAP Goal #2, Actions 5 and 6. 

1. LCAP Goal #2 - Students will demonstrate growth on the CAASPP and NWEA 
MAP assessments. 
a. Action 5 – Student Technology and Literacy. 

ii. Ensure that all students have computing devices and become 
proficient in keyboarding and gain the necessary skills to use 
programs like Word and PPT for presentations and project-based 
learning activities. 

b. Action 6 – Teach Technology and Literacy.  
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i. Provide computing devices and PD for integrating 21st Century 
skills, including technological tools and technology-related 
programs and strategies into classroom practice. 

 
 
 
Technology Plan 
 
Page 22 of this document shares how the ACS Technology Plan has been brought to fruition. 
 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #5 – Continue implementation and refinement of the school’s Technology Plan. 
 

LCAP Goal #2, Actions 5 and 6 - Students will demonstrate growth on the CAASPP and 
NWEA MAP assessments. 

Action 5 – Student Technology and Literacy. 
Action 6 – Teach Technology and Literacy.  

 
Goal Determination 
ACS has had a long-standing goal of having enough funding to purchase devices 
for every student, staff, and board member.  ACS never gave up on this goal and 
as such, has now achieved it. 
 
Impact 
The impact of one device per student has been a game-changer.  Students can 
now access instructional websites; teachers can now utilize online resources with 
students in the classroom instead of relocating to the computer lab; classrooms 
can now take advantage of blended learning. 
 
Extent of Meeting this Goal 
This goal is met.  To offset costs, ACS applied for and received 125K from the 
Emergency Connectivity Fund (ECF) for device purchases. 
 
Evidence 
Device invoices; Jamf inventory; ECF funding commitment letter 

 
 
 
WASC Area #6 – Continue close oversight of all finances. 
Not in the 2021-2024 Tri-Annual LCAP Action Plan. 

1. The school continues to follow its fiscal policies and procedures. The most 
recent LAUSD oversight ratings for ACS are: 
b. 2020-2021 fiscal oversight rating of 4. 
c. 2021-2022 fiscal oversight rating of 4. 

2. The 2020-2021 Audit had no findings. 
 
   Continue close oversight of all finances (2010-ongoing) 
 

The Governing Board of Ararat Charter School has reviewed and adopted Fiscal Policies to support 
the mission of the school and ensure the most effective use of resources. These processes are 
designed to ensure that resources are budgeted, properly accounted for, and safeguarded. The 
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Policies are also designed to ensure that expenses are properly authorized and in accordance with 
the school’s budget and mission. These Policies serve as the internal controls over the fiscal 
activities of the school. 

 
The Governing Board Finance Committee that consists of selected board members and the 
administration, establish the assumptions on which the budget will be based upon. The 
assumptions are determined by seeking input from Board members, teachers, staff, and parents. 
Furthermore, the Board exercises close oversight of all expenditures during its monthly Board 
meetings. As a result, the school has been able to provide adequate instructional resources and 
programs, while maintaining a ten percent reserve. 

 
All processes are designed with key accounting rules in mind. Financial duties and responsibilities 
are separated so that no one employee has sole control over cash receipts, disbursements, payroll 
processing, reconciliation of bank accounts, or safeguarding of assets. 

 
In addition, an independent audit by a public accountant certified and approved by the State of 
California is performed annually for all accounts. The auditors have extensive experience with 
education finance. Audited financial reports (for the fiscal year ending June 30th) prepared by an 
independent CPA at ACS’s expense is submitted annually to the Los Angeles Unified School 
District, Los Angeles County of Education (LACOE), and the California Department of Education 
(CDE). ACS’s financial statements are audited in accordance with generally accepted accounting 
principles and standards. 

 
For the past two years, ACS has earned the top score (4) – Exemplary, on the fiscal component of 
the LAUSD Charter Schools Division’s oversight report and in 2020-2021 school year, there were 
no audit findings. 
 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #6 – Continue close oversight of all finances. 
 

Goal Determination 
ACS has always been a fiscally responsible school.  The school’s Governing Board 
and Leadership Team have managed the finances well throughout the school’s 
decade of existence. Fiscal health and stability are critical to a school’s long-term 
success.  
 
Impact 
The impact of a healthy budget extends far beyond the day-to-day operations and 
secures the school from unforeseen circumstances when state and federal 
funding is low.  Keeping a close watch on the finances has allowed ACS to save 
two million dollars for a future facility and has garnered enough cash on hand to 
keep the school functioning for a period of three months. 
 
Extent of Meeting this Goal 
This goal is met and continues to be a top priority for the Governing Board and 
Leadership Team. For the first time since its inception, and two years in a row 
(2020-2021 and 2021-2022), ACS has earned the top score of “4” on the fiscal 
portion of the Charter School Division’s oversight report. 
 
Evidence 
Budget; Charter Schools Division Oversight Report 
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WASC Area #7 – Continue to maintain strong and stable school leadership and administration.                
Not in the 2021-2024 Tri-Annual LCAP Action Plan. 

vi. The Assistant Principal was promoted to Principal in the 2015-2016 school year. 
That same year, the ACS Governing Board employed the services of a part-time 
Director with the responsibility of exercising oversight of the school’s Charter.  The 
Principal left his employment with ACS in March of 2020.  The Director’s service was 
halted in July 2020, when the Founding Principal returned in July 2020. There was 
a 30-day transition period, prior to handing-off. 

1. The Director of Operations has been at ACS for the past 12 years and recently 
received this promotion (March 2020). 

2. The English Learner Coordinator has been employed at ACS for the past 11 
years and recently received this promotion after having served as a classroom 
teacher for 9 years. 

3. The Special Education Coordinator is new to ACS (two years), but previously, 
the school did not have a special education department.  Now the 
department has a Resource Teacher, two paraprofessionals, and one 
Behavior Interventionist along with a plethora of contracted personnel. 

4. The Founding Principal left in 2012 and returned in July 2020 after an eight-
year hiatus. 

 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #7 – Continue to maintain strong and stable school leadership and administration.                
 

Goal Determination 
Stability of leadership is of utmost importance in building a strong infrastructure 
that supports academics, social and emotional learning, and community 
partnerships. 
 
Impact 
The impact of stability of leadership builds a school that exudes strength even 
during the worst of times.  The pandemic negatively impacted educational 
organizations across the country and world; however, ACS was able to weather 
the storm through strong and consistent leadership. With the exit of the school’s 
principal in March of 2020 (who had been with the organization for nine years), 
the Governing Board, through a careful selection process, chose the Founding 
Principal to work with the long-standing Director of Operations to ride the 
pandemic storm. 
 
Extent of Meeting this Goal 
As can be seen from the brief narrative above, three of the four school leaders 
have been involved in the organization since its inception. The Director of 
Operations, EL Coordinator, and Founding Principal are vested in the community 
and continue to support and lead the school through the pandemic. 
 
Evidence 
Resumes of school leaders 

 
 
WASC Area #8 – Facilities – The ACS Governing Board in 2015 secured the services of a broker     in 
assisting the school to seek financing and lease or purchase its own facility.  The ACS Governing 
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Board reconsidered the business arrangement after looking at overall cost. Currently there are 
150 students on the ACS Waitlist. As such, with the school’s new leadership, there has been a shift 
in thinking.  The ACS Governing Board and Leadership Team plan to increase the school’s 
enrollment at the elementary level to ensure that the school does not lose hold of its fiscal 
strength and stability in making a move to secure another location.  As such, Ararat Charter has 
presented a material revision to increase its enrollment from 340 students to 492 students.  The 
item has been accepted by the Charter Schools Division and will be presented to the LAUSD Board 
of Education on May 24, 2022.  
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #8 – Facilities              
 

Goal Determination 
It has been the wish and goal of the ACS Governing Board to secure its own facility 
where the lower and upper grades can cohabitate. 
 
Impact 
The impact of this goal will be far reaching and frankly make alignment much 
easier. Keeping the two campuses aligned takes a lot of effort, communication, 
and cross-checking. 
 
Extent of Meeting this Goal 
This goal is not met because there has been a shift in thinking. Currently there are 
150 students on the ACS Waitlist. As such, with the school’s new leadership, there 
has been a shift in thinking to expand at the elementary school level to further 
support the school’s budget to be able to increase grades to a middle school level 
and/or secure private facilities. 
 
Evidence 
Material Revision; and Projected Budget after Expansion 

 
 

 
WASC Area #9 – Diversity Plan – The school’s Diversity Benchmark, assigned by the LAUSD Board 
of Education, was removed because of adequate progress. However, ACS continues to make 
diversity a priority.  The school has addressed the diversity goal with a three-pronged approach. 
The school is conducting outreach through various online and public platforms (Facebook, 
website, mall advertising, video production, etc.) to attract diverse pupils to apply for the lottery.  
Additionally, the school is working towards a racially diverse staff and has made great headway 
to meet this goal. Furthermore, the school has a Justice Equity Diversity and Inclusion (JEDI) 
Initiative that helps support the teaching of diversity and inclusion to all students. 
 

Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for 
Schoolwide Action Plan/LCAP Goals 

 
WASC Area #9 – Diversity Plan             
 

Goal Determination 
This goal was highlighted when ACS received a Diversity Benchmark, assigned by 
the LAUSD Board of Education. 
 
Impact 
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The impact of this goal heightened ACS’s outreach efforts to diversity both the 
student body and personnel while infusing JEDI teachings into the school’s 
culture. 
 
Extent of Meeting this Goal 
This goal continues to be a top priority for ACS.  Student and staff diversity are 
front and center as well as the infusion of Justice Equity Diversity and Inclusion 
(JEDI) into the teaching and learning landscape. 
 
Evidence 
LAUSD Letter Exiting ACS from Diversity Benchmark; Demographics of Student 
Body; Demographics of Staff; and JEDI Initiative 

 
 

3.    Leadership and staff will expand the steps that school personnel will take to accomplish the 
goals, placing responsibility on individuals or groups of staff members. 

a. The Metrics in the 2021-2024 Tri-Annual LCAP reference “source,” which is the 
accountability piece that is clearly indicated in the document. 
b.2021-2024 Tri Annual LCAP Goal #1 Measuring and Reporting Results (Metrics and 
Source) 

1. Credentialing and Assignments – Source: California Commission on Teacher 
Credentialing and CalSAAS 

2. Access to instructional materials aligned with the CA CCSS – Source: 
Instructional materials inventory 

3. Professional development in the core content areas – Source: Performance 
of teachers based on formal and informal observations 

4. Facility condition – Source: SARC report 
5. Access to high-speed internet – Source: invoices and annual connectivity 

survey 
6. Project-based learning and computing devices – Source: Assignments and 

projects 
7. Instruction through technology – Source: Computing devices checked-out to 

each student and staff member and professional development 
 

2021-2024 Tri Annual LCAP Goal #2 Measuring and Reporting Results (Metrics and 
Source) 

1. ELA CAASPP Summative Assessment Results – Source: Data Quest 
2. Math CAASPP Summative Assessment Results – Source: Data Quest 
3. California Science Test (CAST) Grade 5 – Source: Data Quest 
4. NWEA MAP Reading Results– Source: Internal data reports 
5. NWEA MAP Language Results – Source: Internal data reports 
6. NWEA MAP Math Results – Source: Internal data reports 

 
2021-2024 Tri Annual LCAP Goal #3 Measuring and Reporting Results (Metrics and 
Source) 

1. English Learner Progress Indicator – Source: Data Quest 
2. Reclassification rate – Source: Data Quest 
3. NWEA MAP Reading Results– Source: Internal data reports 
4. NWEA MAP Language Results – Source: Internal data reports 
5. NWEA MAP Math Results – Source: Internal data reports 
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Reflection, Analysis on Progress Supporting Evidence, and Impact on 
Student Learning for Schoolwide Action Plan/LCAP 

 
See previous section – This section is incorporated within the Schoolwide Growth Areas for Continuous 
Improvement for each WASC and LCAP goal. 
 
 
 

Growth Areas for Continuous Improvement Not Currently in  
Schoolwide Action Plan/LCAP 

 
See previous section – This section is incorporated within the Schoolwide Growth Areas for Continuous 
Improvement for each WASC and LCAP goal. 
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CHAPTER II: STUDENT/COMMUNITY PROFILE  
DATA AND FINDINGS 

 
 

A. History and Background of the School 
 

On September 22, 2009, the Board of Los Angeles Unified School District authorized the opening of Ararat Charter 
School (ACS). On August 31, 2010, ACS opened its doors to 120 children K-3. Ararat Charter School grew 
successfully to offer a K-5 grade education to 340 students, with over 600 students on the waiting list during the 
formative years. This Title-1 School took immense pride in its hard-earned state-wide ranking of 8 and school 
ranking of 10 and boasted an Academic Performance Index of 878 in 2011! Furthermore, despite its high 
percentage of English Language learners and low socioeconomic demographics, the school had substantially 
narrowed the achievement gap for these predominantly first-generation low-income students. In 2011, the API 
scores of the following subgroups were as follows: white 875; ELL 867; and SED 875. 
 
In 2018, ACS was proud to be named a California Distinguished School by the California Department of Education 
(CDE).  As stated by then-State Superintendent Tom Torlakson:  
 

The 2018 California Distinguished Schools Program recognizes California elementary schools that have made 
exceptional gains in implementing academic content and performance standards adopted by the State Board 
of Education. 
Schools that applied were eligible based on their performance and progress on the state indicators as 
described on the California School Dashboard. Indicators include test scores, suspension rates, and English 
learner progress. These award winners represent examples of not just excellent teaching, learning, and 
collaborating, but also highly successful school climate efforts, ranging from real time conflict resolution to 
positive behavior intervention. (https://www.cde.ca.gov/nr/ne/yr18/yr18rel24.asp) 

 
While not required for elementary schools, Ararat also has achieved accreditation from the Western Association 
of Schools and Colleges (WASC) since 2011. In their most recent report about Ararat, issued June 27, 2019, the 
WASC Visiting Committee noted, “ACS excels in all areas without a doubt. Changes made are ultimately for the 
good of students academically or support in other areas.”  (WASC Mid-Cycle Visiting Committee Report, April 25, 
2019, Visit, issued June 27, 2019 (WASC 2019 Report). In summarizing Ararat’s strengths, the WASC Visiting 
Committee wrote: 
 
Schoolwide Areas of Strength Based on WASC 2019 Report: 

1. The culture of the school is collaborative, supportive, and collegial among all stakeholders. Everyone talks 
of “Family,” and relationships, and community. Decisions are made with input from all stakeholders. 
“Voice and Choice” atmosphere. 

2. The student-centered Constructivist philosophy supports the School’s Learner Outcome (SLO), Vision, and 
Mission statements. Students are happy. 

3. Co-and extra-curricular activities give students unique learning opportunities. 
4. Support for professional development and acquisition of educational materials is designed to enhance 

student learning. There are opportunities for personal growth and advancement at all levels. 
5. Teachers are highly qualified and trained in the most recent educational research and instructional 

practices. They share professional development training and support each other to enhance student 
learning. 

6. ACS utilizes data tools giving teachers accurate and consistent information on how students are 
progressing, what their academic needs are, and how to move them forward toward proficiency. 

7. The school is fiscally sound. 
8. There is promotion and appreciation for cultural diversity. 

https://www.cde.ca.gov/nr/ne/yr18/yr18rel24.asp
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9. Addition of key leadership positions and support positions.munity 
 
Ararat Charter School is an independent, directly funded charter that opened in 2010. The objective of Ararat 
Charter School is to provide parents with choices about the style of public school their child will attend. In its first 
year of implementation, ACS started with 120 students in grades K-3. In successive years, 4th grade, 5th grade, 
and TK were added, respectively. ACS served 340 students during the 2020-2021 school year, with another 150 
on the waiting list. Based on this enrollment and number of students on the waiting list, ACS is a school of choice 
in the community. Even with declining enrollment across schools and districts, ACS continues to maintain high 
community interest. 

 
ACS, in its 12th year of operation, is in Van Nuys, California. The school is on split campuses. Grades TK through 
2nd are on the initial campus at 6555 Sylmar Ave. The second site is a co-location on the Erwin Elementary School 
campus at 13400 Erwin Street. This site houses 3rd through 5th grades. The two campuses are in the 91401-zip 
code and based on the 2019 census data, the socio-economic demographic for these communities is 78.7% Socio-
economically disadvantaged. 
 

Parent Involvement  
Parent involvement is an integral part of the mission of Ararat Charter School. ACS has strong parent support from 
the Parent Involvement Committee (PIC) and School Leadership Council (SLC) which act as an advisory body to the 
School Principal. Parents are partners in the education of their children and are encouraged to actively participate 
in the decision-making processes of the school. The purpose of the PIC is to coordinate all parents’ involvement 
in the parent center, on campus, as well as participation in parent training workshops. Additionally, PIC will recruit 
volunteers, engage parents in educational issues that affect the school, families, and students, and assist in the 
fundraising activities for the school. Every enrolled family becomes a member of this group and is encouraged to 
participate in meetings and activities. It is the largest committee at ACS. Since the Pandemic, all PIC activities have 
paused.  

 
Parents are also encouraged to be involved at ACS through the School Leadership Council (SLC). The SLC meets 
quarterly and alternates its meeting times with the Cappuccino with the Principal (CWP). Parents volunteer their 
time and expertise toward the betterment of our school in a variety of ways, including campus beautification, 
fundraising, assisting in the classroom, planning events, and chaperoning field trips, and serving on various 
committees. 
 
 

Community Involvement  
One of ACS’ goals is to become more involved with the Van Nuys and surrounding communities. Over the last 
twelve years, we have made it a point to use community resources. Our students experience what the 
communities have to offer through field trips to, and in-school visits from, the Van Nuys Fire Department, local 
leadership visits from Councilman Krekorian, Assembly member Nazarian, Congress member Cardenas, LAPD 
representatives, public library, Van Nuys City Hall, Star Eco Station, Underwood Farm, and Walt Disney Concert 
Hall. ACS also sponsors community events through the Parent Involvement Committee, which include College and 
Career Fair, and community fundraising. ACS also supports the local Bernardi Senior Center with food donations 
a few times a year. ACS secures members of community to serve as speakers, presenters, and mentors, and 
provides students with opportunities to engage in community service (Pennies for Patients, Food Drive for 
Mission). 
 
 
Demographics of Van Nuys 
Ninety percent of the students at ACS live within a three-mile radius of the Charter School’s current locations on 
Sylmar Avenue and Erwin Street. According to the 2019 U.S. Census, the demographics of the city of Van Nuys are 
the following: Race/Ethnicity – 65% Hispanic/Latino, White 23%, and other 12%. Population trends have shown 
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that Van Nuys has increasingly become an immigrant community of Latinos and Whites, who make up 88% of the 
population. Many are foreign born, and 51% are at not English proficient. 

 

School Demographics 
 

School Year 
Total 

Student 
Enrollment 

% SED 
% English 
Learners 

2010-2011 120 
65% 73% 

(78) (88) 

2011-2012 254 
71% 73% 

(180) (185) 

2012-2013 317 
74% 57% 

(234) (182) 

2013-2014 349 
59% 54% 

(202) (188) 

2014-2015 384 
67% 51% 

(252) (195) 

2015-2016 344 
76% 43% 

(264) (148) 

2016-2017 331 
56% 48% 

(186) (159) 

2017-2018 343 
67% 56% 

(232) (194) 

2018-2019 351 
60% 38% 

(211) (134) 

2019-2020 340 
40% 54% 

(137) (186) 

2020-2021 345 
80% 50% 

(276) (174) 

2021-2022 332 
68% 51% 

(228) (170) 

Source: CALPADS Fall 1 – Certified ODS Reports 1.1, 1.2, and 1.18 

 

Enrollment by Race / Ethnicity from 2018-2021 
 
2020-2021 

 
Source: CDE Data Quest 

 
2019-2020 

 
Source: CDE Data Quest 

 



 
WASC Focus on Learning 
 

40 
 

 
2018-2019 

   
Source: CDE Data Quest 

 
Baseline during the 2014-2015 

 
Source: CDE Data Quest 

 
 

Program Enrollment Data 

 
 2020-2021 2021-2022 

Program 
# of 

Students 
% of 

Students 
# of 

Students 
% of 

Students 

Free and Reduced Lunch 276 80% 228 68% 

Special Education 29 9% 25 8% 

Gifted and Talented 0 0% 0 0% 

English Learners 174 50% 170 51% 
 

Source: CALPADS Fall 1 – Certified ODS Reports 1.18, and Accountability and Monitoring Reports 16.7, and 16.8 
 
 

Language Proficiency Data 
 

 2020-2021 2021-2022 

 
# of 

Students 
% of 

Students 
# of 

Students 
% of 

Students 

EL 174 50% 170 51% 

IFEP 30 9% 25 8% 

RFEP 27 8% 23 7% 

Source: CALPADS Fall 1 – Certified ODS Reports 1.1, 1.2, and Fall 2 – ODS Reports 2.6 and 2.7 

 
Based on the data above, our English learner population is stable at half the population of students. The IFEP and 
RFEP populations remain stable as well. 
 
 

 

Attendance 
Although student attendance has always been good, ACS still strives to increase it every year. Longitudinal data 
indicates that ACS has been effective in maintaining the attendance rates. 
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Percent of students who were counted as part of ACS’s enrollment as of P2 CALPADS data collection each year. 
 

2019-2020 2020-2021 2021-2022 

95.8 95.8* TBD 
Source: 2019-2020 P2 Report * Due to the Pandemic, the ADA for 

2020-2021 Attendance was locked in with 2019-2020 data. 

 
 
 
 

Truancy/Tardy  
Through parent meetings, weekly notices, teacher conferences and personal telephone calls from administrators, 
ACS helps parents and students to better understand the importance of arriving to school on time and of not 
taking family vacations on school days. It is clear that we need to continue our efforts to improve in this area. 
 

Year Enrollment 
# Students w/3 or more 

unexcused 
absences/tardies 

Truancy/Tardy Rate 

2019-2020 340 34 10% 

2020-2021 
This data collection was halted during the COVID-19 Pandemic years. 

2021-2022 

 
  
Suspension and Expulsions 
 
Data indicates ACS is a safe, respectful, and supportive learning environment for students and staff. Discipline 
records, student and staff surveys confirm the belief that ACS provides surroundings that promote the highest 
levels of personal and academic success. The chart below illustrates this through the number of suspensions 
and expulsions at ACS. 
 

Ararat Charter 2016-2017 2017-2018 2018-2019 2019-2020 2020-2021 2021-2022 

Suspensions 0 0 0 2 0 TBD 

Expulsions 0 0 0 0 0 TBD 

 
Source: CALPADS EOY3 – Certified LEA Reports, 7.10, 7.11, 7.13, 7.15 and Annual 

Incident Data Reports, and Monthly Suspension Expulsion Reports to LAUSD 
 
 
 
 

Socioeconomic Status 
 

 2020-2021 2021-2022 

Free/Reduced 229 239 

CalWORKs (AFDC) 47 30 

Foster Youth/Homeless 0 0 
Source: CALPADS Fall 1 – Certified ODS Reports 1.18 
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Parent Education Level 
 

 2020-2021 2021-2022 

Not a High School Graduate 18 13 

High School Graduate  55 51 

Some Collage or AA degree 96 84 

College Graduate  109 117 

Graduate Degree  63 58 

Decline to State 4 4 
Source: Enrollment Data from PowerSchool 

 
 

Staff Description 
 

 Certificated Classified 

2021-2022 19 20 

2020-2021 17 13 

2019-2020 16 12 

2017-2018 16 11 

2016-2017 16 11 

2015-2016 17 11 

2014-2015 18 11 

Source: CALPADS Fall 2 ODS Reports 2.4, 2.5, 4.1, 4.3, and 4.4; and annual CBED Report submission 
 

Core Academic Classes Taught by Highly Qualified Teachers  
ACS’ charter states that all teachers employed at ACS will be fully qualified. Throughout the history of the school, 
all teachers have been fully qualified to teach at their respective grade levels. The Federal Elementary and 
Secondary Education Act (ESEA), also known as No Child Left Behind (NCLB), requires that core academic subjects 
be taught by Highly Qualified Teachers, defined as having at least a bachelors’ degree, an appropriate California 
teaching credential, and demonstrated core academic subject area competence. All teachers at ACS are fully 
credentialed and are within compliance of the former NCLB requirements and the current ESSA (Every Student 
Succeeds Act) requirements and have the appropriate EL authorization. Support services are available to all 
students with special needs. These services are provided by the resource specialist, school nurse, speech and 
language specialists, the school psychologist, paraprofessionals, an adaptive physical education teacher and other 
auxiliary personnel as needed. 

 
Teachers 2019-2020 2020-2021 2021-2022 

Percent of HQT Teachers 100% 100% 92% 

Teachers 15 14 14 

Administrators 2 4 4 

# With Full Credentials 15 14 14 

# Without Full Credentials 0 0 0 

# National Board Certified 0 0 0 
Teaching Outside Area of Competence (with Full Credential) 0 0 0 

# With Short Term Permit 0 0 0 
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Advanced Degrees 7 12 12 

EL Authorization/CLAD or Equivalent 15 14 14 

BCLAD 0 0 0 

Interim Preliminary Clearance 0 0 0 

BTSA Participants 3 2 2 

Gender: Female 13 14 12 

Gender: Male 2 0 2 

Ethnicity: White 12 12 7 

Ethnicity: Hispanic 3 1 1 

Ethnicity: Other 3 3 6 
Source: CALPADS Fall 2 ODS Reports 2.4, 2.5, 4.1, 4.3, and 4.4; and annual CBED Report submission 

 
 
Credentialed Staff 
 

Years of service within ACS and total number of years in education:   
2021-2022 School Year 

 

Last Name First Name Position 
Years of 

Service at 
ACS 

Total Years 
of Service 

Chheng Sarom Classroom Teacher 6 7 

Chiarelli Theresa Classroom Teacher 6 7 

Erazo Franssuas Classroom Teacher 5 5 

Griggs Summer Classroom Teacher 1 5 

Irlam Emily Classroom Teacher 3 3 

Markaryan Alisa Classroom Teacher 6 6 

Matthews  Jeannie  Classroom  5 8 

Merida Ayala Jennifer Resource Specialist Teacher  1 1 

Murray Catherine Classroom Teacher 4 12 

Parisen Samantha EL Coordinator 11 11 

Park Judy Classroom Teacher 2 2 

Prince  Meagan Classroom Teacher 5 7 

Shohmelian Vartan Teacher on Special Assignment 1 7 

Shorter Mellonise Technology Coordinator 1 2 

Sinha Danielle Title I/SPED Coordinator 2 12 

Tatiossian Aida Principal 2 + 3 25 

Watsabaugh Carly Classroom Teacher 2 2 

 
 

Staff Development 

 
Professional staff development is an important part of the continued growth and development of Ararat Charter 
School. ACS’ rigorous staff development has contributed to the success of its programs. ACS provides 10 days of 
staff development during the summer. These days are held on noncontract days as reflected in our academic 
calendar. Teachers are paid a stipend to attend the summer and Saturday staff development programs. These 
costs are reflected in the operational budget and grants that we have received thus far. Each year, the school 



 
WASC Focus on Learning 
 

44 
 

assesses its staff development needs for the subsequent years of implementation. Some of the topics covered 
and planned for in the coming summer professional development but not limited to include Common Core based 
performance tasks and performance tasks, close reading strategies, Write from the Beginning, STEM, 
Constructivist approach to teaching and data analysis. In addition, ACS provides trainer of trainer model where 
lead teachers are trained on certain programs such as, Write from the Beginning, Meet the Masters Art Program, 
and Thinking Maps.  

 
The staff also meets each Monday during Mindful Mondays either grade level or as a whole staff. During these 
inquiry meetings, staff analyzes student work, data, and regularly discusses curriculum and best practices in 
methodology and pedagogy. Our staff engages with their colleagues to explore what they want their students to 
learn, how they will know when students have learned it, and how they will respond when a student experiences 
difficulty. ACS professional development goals are mission and achievement data driven and are congruent our 
SLOs. The following table is a sampling of the professional development offerings at ACS. 
 
A shift started July 2020 is Personalized Professional Development (PPD), where individual teachers or teams of 
teachers take certain classes or engage in learning that are specific to their needs. 
 
 
 

Professional Development Topics 2020-21 
Number 

Participated 

2021-22 
Number 

Participated 

2022-2023 
Number 

Participated 
Charter Petitions Element I, II, and III - -  

SPARKS – PE Curriculum               - -  

School-Wide Positive Discipline Plan 15 17  

How to read and comply to an IEP 15 17 24 

SPED 15 17 24 

Blood Borne Pathogens 27 36  

First Aid, CPR and Triage 27 36  

Child Abuse 27 36  

Certificated Evaluation, POP I and POP II 15 17  

Thinking Maps 15 17  

National Geographic Reach for Reading 15 17  

My Math 15 17  

Write from the Beginning 15 17  

Inspire Science - -  

CA Vista Social Studies 15 17  

Accelerated Reader 15 4  

English Language Development & Common Core - 17  

Preparing for Petition Renewal - - - 

NWEA MAP Assessment 18 17  

EL Master Plan 15 17  

Power School 3 4  

 
 
Co-curricular and Extra-curricular Activities  
ACS provides ongoing intervention programs in Math and Language Arts, as well as enrichment activities, such 
as, Music, Dance, Cooking, Sports, Yoga, and Chess. Additionally, ACS offers a variety of field trips and activities 
to support student learning.  
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Subject Grades Frequency Duration Students/Class 
Total 

Participants 

Intervention Gr. K-5 All Year 30-40 minutes Up to 6  60 - 120 
Enrichment Gr. K-5 4 x year 60 minutes Up to 20 Up to 220 
Extended Enrichment – Choir 
 
Paused during pandemic 

Gr. 4 & 5  60 minutes Up to 45 Up to 45 

 
 
 
 

 

School Purpose and ACS WASC Accreditation History 

 
School Vision and Mission 
 
Our vision and mission are as follows: 
 
VISION  
The vision of Ararat Charter School is for all students to be high-achieving, lifelong learners, and thinkers, who will 
become productive, thoughtful and responsible world citizens with an appreciation for cultural diversity. 
 
MISSION  
ACS is committed to developing, nurturing, and educating the whole child to their maximum potential in an 
environment that actively engages students in rigorous and relevant programs. The Common Core State Standards 
based curriculum promotes academic excellence and prepares all students for success in college and career 
readiness. ACS recognizes the multicultural composition of the society and values cultural and linguistic diversity. 
 
Our students will….  
Achieve academic excellence in a small learning environment that emphasizes critical thinking, self-inquiry 
and collaboration 
 

 Engage in fine arts programs, such as visual and performing arts. 

 Acquire digital literacy in informational technology. 
 

 Demonstrate positive attitudes and appreciation of cultural diversity. 
 

 Act with a sense of civic responsibility and demonstrate social consciousness. 
 

 Practice good habits of personal fitness and well-being. 

 
ACS has adopted a constructivist approach, as described below, to teaching and learning because it is the most 
effective way of developing student mastery of both common core state standards and habits of heart and mind 
described as learning outcomes. Given the target population, ACS believes that this educational approach has 
been demonstrated to be effective with a variety of students and can, therefore, be considered appropriate for 
our students. 
 

Constructivist Learning 
 
The research of Jean Piaget (The Psychology of Intelligence, 1947; The Construction of Reality in the Child, 1954) 
found that children learn by connecting new information to prior knowledge and by actively constructing their 
own understandings. Learning occurs when new information is used to deconstruct and/or reconstruct older 
understandings. To do this, younger students need to manipulate materials concretely through hands-on 
experiences. More sophisticated learners can manipulate abstract information in their minds, yet they still require 
stimulation of concrete experiential learning opportunities to internalize new knowledge. During constructivist 
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learning experiences, students explore ideas and phenomena, tackle familiar and unfamiliar problems, then 
reflect on and analyze their findings with one another. Teachers closely facilitate this process, encouraging 
students to inquire and investigate, to analyze, create, develop, describe, reflect on, and finally disseminate 
understandings. Through these experiences, daily, students at ACS learn to make choices and experience 
autonomy. Students come to know that their interests, ideas, and abilities are respected and valued. These 
experiences are carefully integrated with the knowledge, skills, and conceptual understanding identified in the 
Common Core State Content Standards. 
 

 

 

Schoolwide Learner Outcomes (SLOs) 

 
During the 2014-2015 school year, members of Ararat Charter School faculty, staff, and governing board met to 
develop expected school wide learner outcomes. The participants of these stakeholders’ meeting deliberated in 
groups, addressing the main question of what students at Ararat Charter School must know, understand, and 
demonstrate for success in their middle school years. The results were merged, discussed, and narrowed down to 
five comprehensive SLOs.  The SLOs are valid today. 
 
I. Become academically proficient individuals who have:  

• acquired a comprehensive knowledge base in all content areas;  
• developed sound study habits and organizational skills;               

II. Become skilled learners and independent critical thinkers who: 

• analyze and synthesize information from multiple sources;  
• can creatively and effectively apply critical-thinking skills and practical problem-solving 

procedures in academic and real-life situations; various forms  
• demonstrate effective communication skills. 

 
III. Become effective utilizers of technology who can: 

• explore, select, and apply information that is age appropriate; 
• utilize technology across the curriculum 

• create original works as a means of personal expression using technology 

• practice safe and responsible use of information and technology 
 
 
IV. Become students aware of multi-cultural and diverse backgrounds who have:  

• acquired fundamental knowledge of diverse cultural backgrounds in the area of 
language, literature, history, and culture;  

• a clear sense of responsibility in the community; 
 
V. Become socially responsible and productive students who: 

• are aware of civic responsibilities;  
• demonstrate constructive and collaborative work ethics, self-discipline, and positive 

character traits in everyday life;  
• understand, respect, and appreciate individual and cultural differences 
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WASC Accreditation History 
 
ACS applied for WASC Accreditation in the fall of 2011. We had our initial visit in the Spring of 2012. ACS received 
WASC Initial Accreditation in the May, 2012 through June, 2015. At that time, the visiting team identified the 
following areas for improvement:  

1. Continue full implementation of curriculum, instruction, and assessment components of the Charter 
Petition to include physical education, visual and preforming arts, and foreign languages.  

2. Solidify and refine the process of collecting and analyzing student achievement data by exploring the 
implementation of a data system, which will lead to sound instructional decisions. 

3. Continue to provide support to all staff in the implementation of the constructivist strategies.  
4. Implement the Common Core State Standards and work to align these new standards with the school’s 

educational program and mission. 
5. Continue implementation and refinement of the school’s Technology Plan. 
6. Continue close oversight of all finances.  
7. Continue to maintain strong and stable school leadership and administration including Leadership 

Planning by the Governing Board. 
 
In their most recent report about Ararat, issued June 27, 2019, the WASC Visiting Committee noted, “ACS excels 
in all areas without a doubt. Changes made are ultimately for the good of students academically or support in 
other areas.”  (WASC Mid-Cycle Visiting Committee Report, April 25, 2019, Visit, issued June 27, 2019 (WASC 2019 
Report).  
 
 
For the current WASC accreditation process, ACS created a WASC committee composed of the Principal, EL 
Coordinator, Special Education/Title I Coordinator, Teacher on Special Assignment, Technology Coordinator, and 
grade level lead teachers to support all stakeholders. Staff development sessions were held in 2022 to implement 
the process. 
 
 

Ongoing Follow-up Process for LCAP 
 

Ararat Charter School stakeholders have always been involved in the decision process of the school. To ensure 
representation of all stakeholders, the school conducts outreach to gain input and participation from its larger 
school community.  
 
Parent Participation: The LCAP and relevant school plans, including the ACS WASC report, ESSER III and UPK plans, 
is shared with parents during Cappuccino with the Principal, English Learner Advisory Committee, and School 
Leadership Council meetings. The purpose of the meetings is to solicit critical feedback and to provide updates on 
progress.  
 
The dates of the meetings are below:  

• Cappuccino with the Principal – November 3, 2021; January 19, 2022; March 9, 2022 
• English Learner Advisory Committee – September 29 and December 8, 2021; February 9, April 20, and 

May 18, 2022 
• School Leadership Council – September 29 and December 8, 2021; February 9, April 20, and May 18, 

2022 
• Community/Town Hall/Public Hearing– June 16, 2022 

 
Additionally, all parents are emailed the plans for further review and feedback.   
 
Staff Engagement: ACS staff members play an integral role in developing and executing school priorities. The staff 
is regularly engaged in shaping the school’s operations and goals through monthly staff meetings and monthly 
leadership team meetings in which decisions are made by consensus.  
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The LCAP, and other school plans mentioned above, is presented throughout the school year for review, input, 
and for appropriate updates.  
 
The LCAP was approved on May 27, 2021, and regular updates to the ACS Governing Board occur, as appropriate. 
 

 
 

 
B. Description of School Programs 

 
 
ACS believes that every child can be academically successful, and that each student is unique. The school believes 
that learning best occurs in self-contained classrooms led by teachers with the skills and knowledge of a variety 
of teaching techniques and methods, and specialized materials that can meet the instructional needs of every 
student.  ACS also believes in the use of meaningful assessment methods to meet the needs of each student.   
 
A major effort is made to ensure that each child maximizes the understanding and mastery of all instructional 
areas.  We believe that the potential for learning best occurs in environments that include meaningful content 
with choices for learning: adequate time, space and materials, immediate and meaningful feedback and 
benchmarks of progress, enriched environment, and collaborative learning opportunities. 
 

Constructivism and Project-Based Learning 
Constructivist teaching and learning theories and strategies are consistent with the theories of Benjamin Bloom’s 
Model of Critical Thinking. In an environment where students learn by doing and experimenting and building new 
knowledge, they would have the opportunity to put into practice Blooms’ Taxonomy, such as, knowledge, 
comprehension, application, analysis, synthesis, and evaluation.  
 
Constructivist learning environment also lends itself to Project-Based Learning (PBL) strategies. PBL is a student-
centered instructional strategy in which students work cooperatively in groups to further understand content 
through discussions and presentations. PBL prepares students to think critically and analytically, and to find and 
use appropriate learning resources 

 
Interdisciplinary Learning 
ACS recognizes the importance of an interdisciplinary curriculum.  For children to learn in real-life contexts, 
connecting disciplines allows them to develop a deeper understanding about the world. Since constructivism is 
the central focus of instructional strategies, one of its aspects is teaching based on “big ideas” and “big concepts”. 
Thematic interdisciplinary strategies provide different pathways to reach a common goal. Thus, students of all 
abilities feel successful when they reach the same goals choosing different pathways based on their interests and 
abilities. Students in kindergarten through fifth grade have equal access to interdisciplinary activities that 
incorporate literacy standards in reading and writing of informational text with Social Studies, Science, Math, and 
technology. 
 

Civic Responsibility/Character Education 
To achieve its goal on developing students’ sense of responsibility and social consciousness, ACS has incorporated 
a character education program, Second Step. This program focuses on the following traits: trustworthiness, 
respect, responsibility, fairness, caring and citizenship. Participation is incorporated in the curriculum, instruction 
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and classroom management.  Activities could come from the following areas: 
 

1. School-wide: cross grade tutoring, word/trait of the month, mottos and slogans, quotation of the week, 
codes of conduct, theme assemblies, schools service projects, recognition hall for students and school 
murals 

2. Classroom: personal journals, stories with a message, essay writing, personal mission statements, role 
playing 

3. Individual/group projects: cartoon drawings, original quotations, picture books, poster making, song 
writing, play writing and performing, commercial writing with a message, speech presentations, reporter 
interviews 

 
In addition to this program, ACS helps develop children’s character and leadership via activities such as the student 
store at each campus that operates on a token economy.  Student Council helps develop leadership skills and 
solicit student input, while student assemblies help to showcase student accomplishments and skills.  The 
administrative and student council team members give morning announcements daily about the character trait 
of the month, and students are rewarded for these positive character traits at monthly assemblies.  Finally, our 
Positive Behavior Intervention Supports (PBIS) model is continuously working to increase positive behavior and 
develop a positive school culture on each campus.   
 
This year, the school added a social and emotional program, Satchel Pulse, that provides the school community 
with social and emotional data based on the California Social and Emotional Learning (CASEL) competencies. The 
program has a plethora of resources, such as videos and lesson plans that teachers and staff can utilize during 
one-on-one sessions with students or within Community Circles. 

 
English Language Arts  
English Language Arts instruction is a priority at ACS.  We recognize that fluency in Language Arts is the enabling 
skill that is of paramount significance in acquiring competency in academic disciplines, and experiencing personal, 
social and economic success. Literacy is the key to becoming independent and lifelong learners. To this effect, ACS 
continues to provide a comprehensive Language Arts program based on the following four domains: 1) Reading; 
2) Writing; 3) Written and Oral Language Conventions; 4) Listening and Speaking, and Language Functions. 

 
Mathematics  
The mathematics program at ACS has been designed to provide access to rigorous, standards-based mathematics 
to all students through a balanced instructional program focusing on problem solving, concept development, and 
procedural fluency.  The articulated aim for math instruction at ACS is to promote mathematical proficiency for 
all students.  To demonstrate mathematical proficiency, students must have both conceptual understanding and 
procedural fluency of grade-level standards, apply a variety of strategies to solve real-world problems and justify 
their thinking with a mathematical explanation. 
 
My Math offers a variety of engaging print and digital resources so that students interact with math in different 
ways while growing their math confidence. Engaging games developed by Stanford University are included, 
providing students with individualized remediation and acceleration opportunities. Teacher-led, independent 
learning and small-group activities are designed to boost a range of implementation models. 

 
History-Social Studies  
ACS prepares students for the challenges of living in a fast-changing society. Our approach incorporates the CCSS 
for ELA and Literacy/History/Social Studies in grades TK-5 along with the recently adopted California State 
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Framework for Social Studies and History (2016) to provide a foundation for students’ learning in history/social 
science. ACS emphasizes the use of fiction and non-fiction literature, Internet, and interdisciplinary planning to 
reach the goals of this History/Social Science Framework.   

 
Science  
Empowering our students to pursue science education is the guiding force for our science program.  To achieve 
this goal, our program must ignite students’ curiosity and engage them in meaningful interactions with both the 
natural and designed worlds that surround them. The overarching goal of the program is to promote scientific 
literacy for all our students through an inquiry-based approach.  The science program at ACS is based on the 
California Next Generation Science Standards (NGSS) and Science Framework adopted in 2016.   
 
ACS is adopting McGraw-Hill’s Inspire Science starting in 2019-20, aligned to the new NGSS standards.  Inspire 
Science is designed to help spark students’ curiosity and empower them to ask more questions, think more 
critically, and generate innovative ideas. Students engage in everyday challenges through inquiry-based, hands-
on investigations of real-world phenomena. The curriculum provides an in-depth, collaborative, evidence-based, 
and project-based learning experience through integrated science learning.  Each grade level has four units, 
covering life, earth, and physical science. Each unit contains one or two modules, which in turn contain two to 
four lessons designed to inspire curiosity. Inspire Science also offers science read alouds, leveled readers, 
investigator articles, collaboration kits, and a variety of digital resources to engage students in collaborative hands-
on learning. 
 

Health and Physical Education  
The Physical Education and Health component addresses the needs of the whole child and incorporates the new 
2019 Health Framework as these are adopted by the California Department of Education, including the six content 
areas of health education (as appropriate and applicable to grades TK-5): Nutrition and physical activity; growth, 
development, and sexual health; injury prevention and safety; alcohol, tobacco, and other drugs; mental, 
emotional, and social health; and personal and community health.  Our health and wellness policy reflects an 
overall mission to provide students with physical and academic development.  Students have 100 minutes each 
week in which they engage in physical education. The school provides tools/equipment to ensure that students 
are engaged in developmentally appropriate and structured psychomotor activities that build fine and gross motor 
development, and teach cooperation, collaboration, and sportsmanship. 

 
Visual and Performing Arts  
Our vision at ACS provides an interdisciplinary Arts program throughout the learning process, whether it is music, 
art, drama, or dance. With any or all of these, children develop a sense of self as well as gain respect for all cultures. 
 
At ACS, we have made a commitment to music education and in addition to its cross-curricular implications, 
devotes resources to a systematic approach to the skills it requires. A music specialist provides music instruction 
and choir for grades 4 -5.   
 
Through our music program, our students acquire basic knowledge of musical history, composers, theory, reading 
musical notation and the skills and mechanics of singing.  These skills are developed within the charter school’s 
chorus and through performance opportunities during school wide productions each year.  These include a cross-
cultural range of music from folk tunes to the classics. 
 
With respect to the visual arts, ACS has adopted the “Meet the Masters” program that is based on the Visual and 
Performing Arts Framework.  In this program, students are introduced to the great masters, such as Da Vinci, 
Monte, O’Keefe, Rockwell, Van Goth, and many more artists.  Students study the characteristics of the Masters 
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and have the opportunity to create their own original masterpieces based on the style of the Masters.  The 
curriculum is produced and combined into four age-appropriate levels:  Kindergarten, Beginning (grades 1 -2), 
Intermediate (grades 3-4) and Advanced (grade 5).  The program provides specific lessons activities, instructional 
strategies, and resources that a classroom teacher can utilize.  

 
World Languages (Spanish and Armenian) 
The current locations of ACS are located in a multi-ethnic environment in Van Nuys, the majority of our students 
are of Latino/Hispanic or Armenian heritages. Therefore, the school offers Spanish and Armenian as required 
subjects.  Progress in these languages does not impact the students’ chances of being promoted to the next grade 
level. Measuring academic progress and promotion to the next grade level is based on the students’ progress in 
the core academic subjects only (English Language Arts, Mathematics, Science, and Social Studies).  
 
As the world seems to be shrinking with the increase in technology, mass media, and global communication our 
children need to be expanding their repertoire of languages and increasing their sensitivity, understanding and 
appreciation of various cultures.  Both Spanish and Armenian are rich languages that are prevalent across the Los 
Angeles area, including the San Fernando Valley, Glendale, Pasadena, and Hollywood.  Students who speak 
multiple languages have many additional personal and professional opportunities open to them.  
 

Intervention and Enrichment Programs 
ACS has a pull-out and push-in intervention program for grades TK-5. Amplify provides 10-week lessons after the 
Dibels Assessment that are tailored to homogenous groups for the upper grades. The lower grades focus on 
learning to read through phonics and phonemic awareness lessons. Enrichment programs include Visual and 
Performing Arts, Physical Education and Health, World Languages, and experiences with technology.  Additional 
after-school enrichment opportunities include Mad Science, Legos, Cooking, etc. 
 
In addition, the following online resources are used to supplement student learning and provide targeted 
intervention support:   

* Reading A-Z 

* ABC Mouse  

* Rosetta Stone 

* EPIC 

* My Math Online 

* National Geographic Online 

* Accelerated Reader 

* Dibels 
 
 

Foster Youth and Homeless 
To support the needs of Foster Youth and Homeless students, ACS has a single point of contact who is 
responsible for ensuring that these students receive the services and supports they need either through the 
school’s teachers and staff, who are appropriately trained, or through third-party contractors. ACS partners with 
special education service providers to provide our students and families quality services, related to mental 
health or various socio-emotional needs. 
 
 

English Language Learners  
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Ararat Charter School’s integrated English Language Development program for English Learners is designed to 
enable Els to acquire English and learn grade-level academic content. Students enrolled in this program are 
expected to master the ELD standards and eventually meet grade-level standards in the core academic subject 
areas. Designated ELD occurs daily for 30-40 minutes a day, utilizing the Direct Instructional Approach with 
opportunities for the development of oral language and writing skills. The state adopted ELD Standards establish 
the framework for teachers to follow as they facilitate students’ development of the skills necessary to meet 
grade-level standards in English Language Arts and the content areas. 

Ararat Charter School uses two key strategies to meet the needs of those students and ensure that the ELD 
standards are implemented: 

 
Designated ELD: All designated English Learners (ELs) receive designated ELD instruction on a daily 
basis at their specific proficiency level (emerging, expanding, bridging). The curriculum used during 
this time is Reach for Reading ELD materials, connected to activities or readings from the ELA and 
reading lessons.  During ELD students are grouped with others at their same level. At designated times 
during the year student progress is assessed based on the ELD standards, benchmark results, student 
work samples, NWEA MAP assessments, and teacher observations; this might result in a move from 
one level to the next or reclassification. Teachers also use online resources such as Reading A-Z, 
Rosetta Stone, EPIC, and other supplemental online resources as appropriate.  

 
Academic Language Support:  In addition to the designated ELD time, ELs receive academic language 
support throughout their day in all content areas provided by their classroom teachers. The CCSS 
highlight the importance of the language development in all academic and non-academic areas. 
Teachers use SDAIE and GLAD strategies to support our EL students, including using visuals and visual 
cues that support language, pre-teaching in small groups, unpacking math problems as a class before 
students are expected to work independently, supporting vocabulary development in all subject areas 
at all times. (See also, Section re: English Learners, below.) 

 
 

Socio-economically Disadvantaged  
Socio-economically disadvantaged students have unique needs. ACS ensures that students and families stay 
connected. Teachers expose students to new worlds, by developing the love of reading through engagement in 
Library and in-class assignments. ACS teachers and staff build strong relationships with these students and 
families to ensure that they have the necessary resources (meals, devices, connectivity, instructional supplies, 
and social and emotional supports) to be able to partake in the teaching and learning occurring at ACS.  
 

 
Students with Disabilities 
For students with a learning disability, regression of skills and lack of recoupment has been considered due to 
school closure. Minutes of instruction are significantly higher than the mandated amount to provide additional 
learning opportunities and windows of time for students to receive their services as outlined in their IEP. 
Students with IEPs continue to receive all of their services through a distance learning platform, and their IEP 
goals continue to be monitored. ACS will consider the impacts of the closure on an individualized basis through 
the examination of student data, including but not limited to IEP goal progress, assessments, work samples, and 
observations. At that time, to the extent appropriate and necessary, IEP meetings will be held to discuss the 
impacts of the school closure to each student, if any, and determine the necessity and appropriateness of 
recoupment services resulting from any regression or lack of recoupment associated with prolonged school 
closures. 
 
The special education teacher utilize the results of school wide diagnostic assessments, work samples, informal 
assessments, observations and formal assessments as available to inform their differentiated, targeted 
instruction during small group. Special education teachers and service providers also use new student data to 
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collaborate with the general education teacher and parents to ensure students receive supports and 
accommodations to access core content. 
 
Service providers, general education teachers, and special education teachers continue to consider work 
samples, assessments, and observations to progress monitor IEP goals and mastery of grade level standards for 
students with special needs. The IEP team continues to hold IEP meetings to present student present levels and 
make decisions concerning goals and services. Additionally, the special education teacher and service providers 
continue to collaborate with parents and general education teachers to ensure that students are accessing core 
content. Special education teachers and service providers utilize data to provide differentiated, targeted 
instruction in a small group or individual sessions by anyone, or a combination of, the following modes of service 
including: live video, email, phone calls, worksheet and/or other assignments, and/or consultation through 
virtual platforms.  
 
As needed, students were provided with support and accommodations to aide their transition to this new 
modality of learning, which included virtual schedules, priming, check-ins, token economies, parent 
collaboration and trainings, and other supports. 

 
Methods of Learning for All Students 
During this Distance Learning phase and beyond Ararat Charter School will employ the following methods to reach 

our various learners to ensure maximum student engagement: 

* “High Touch” learning: involving more collaborative activities and synchronous interaction with teachers 

and classmates. 

* Greater interactivity: games, web-based simulations, and interactive video-along with worksheets and 

physical workbooks. 

* Personalized learning: a range of activities that address students’ skills, abilities, interests, and home 

situations --- from choice boards to personalized learning pathways to individual projects. 

* More challenging activities: projects and activities that address real-world challenges and involve students 

creating versus simply consuming information. 

* Direct instruction: transmitting information about concepts, skills, and procedures via demonstration, 

lectures, videos, or online presentations. 

* Cognitive models of learning: structured activities that do not just put information in students’ heads but 

get knowledge out – inductive reasoning, open-ended questioning, experiments (where appropriate), 

metacognitive strategies, and problem-solving. 

* Independent work time: involving activities and assignments that students complete on their own.  These 

are then checked by the classroom teacher during the checking for understanding session. 

r II 

 
School Safety, Cleanliness, and Facilities 
 
At ACS, we are committed to our students with a safe and healthy learning environment. An articulated safety 
program is in place with periodically scheduled drills for fire, earthquake, and other emergencies. Our 
comprehensive school safety plan, modeled on the Incident Command System, is reviewed annually and 
emergency equipment has been supplied for each classroom and school office. Emergency supplies of food, water, 
and first aid are also available and many of our teachers and staff members have completed first aid and CPR 
training. 
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There is a “no tolerance” policy regarding bullying and aggressive playground behavior. Over the last five years of 
implementation ACS has had no suspensions or expulsions. The school implements its positive behavior plan each 
year. Adult Assistants have been hired for recess and lunch to monitor students in the lunch area and on the 
playground. 

 
ACS leases facilities from LAUSD. The school is housed on two school campuses. Each campus is safe, functional, 
and adequately maintained to support an active, well-balanced, and healthy educational environment. 
Classrooms are appropriate in size to provide a physical learning environment that promotes individual, and group 
learning and contributes to the achievement of the school’s vision and purpose. LAUSD is responsible for the major 
maintenance of the facilities including major repairs or replacement of the plumbing, heating, ventilation, air 
conditioning, electrical, roofing, floor systems, interior and exterior painting, and other items considered deferred 
maintenance under Education Code 17582. All other kinds of maintenance are considered routine maintenance 
and is the responsibility of ACS. 
 
 
 

 
 

C. Schoolwide Learner Outcomes/Graduate Profile 
 
 

 
 
Ararat Charter School has a clearly stated, child-centered mission, vision and purpose, which is continually 
communicated, evaluated, and clarified by all its stakeholders. The guiding light for Ararat Charter School is its 
Charter Petition, which includes the mission, goals, philosophy, academic program and offerings, curriculum, 
governance, and oversight. The vision is clearly stated in the Charter and has been carefully refined over the past 
decade to reflect the current offerings and programs. This vision became the major focal point in the purpose of 
ACS, and in the development of the Schoolwide Learning Outcomes (SLOs). 
 
ACS has a clearly stated mission grounded in standards-based instruction and based upon student needs, 
community input, and supported by current educational research, with an eye towards future global 
competencies as identified in the Common Core State Standards (CCSS).  The variety of educational opportunities 
available at ACS reflect the student and community profiles combine to provide the students with the best 
opportunity to achieve the SLOs. 
 
All subjects are taught with a high expectation on academic achievement as well as creating a nurturing 
environment where all students can grow and learn. When ACS was chartered in 2010, it was based on a clearly 
defined constructivist model.  The school’s founders believed that by addressing the “whole child”  students would 
become  successful lifelong learners. The constructivist approach to teaching and learning invites students to 
experience concepts “as a process of knowledge generation in which prior knowledge is elaborated and changed 
on the basis of fresh meanings negotiated with peers and teacher” (Frensham, Gunstone, and White, 1995, p.51). 
 
A survey was conducted and shared with fourth and fifth grade teachers on their perception, based on data 
generated in this profile and other data, (formative, observational, summative, and social and emotional) of the 
degree to which the students are achieving all the identified SLOs.  Below are the results of the survey: 
 
Scale of 1-5, with 5 being the highest skill or proficiency level. 
 
I. Become academically proficient individuals - 4  
II. Become skilled learners and independent critical thinkers - 5 
III. Become effective utilizers of technology - 5 
IV. Become students aware of multi-cultural and diverse backgrounds - 4 
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V. Become socially responsible and productive students - 5 

 
 

 
D. Demographic Data 

 
 
Socioeconomic Status 
Parents are our partners and based on enrollment paperwork, 259 parents have had some college or above. What 
is unique about our community is that despite higher education levels, families are struggling to make ends meet 
and apply for and are granted FRLP status. 239 students of the 340 total enrollments are on either free or reduced 
lunch program.  This equates to 70% of the ACS population. 30 of our families are part of CalWORKs. Many of our 
students are first-generation American born citizens.  Similarly, many live in multi-generational and extended 
family structures. Understanding the culture, backgrounds, and family structures of our students is a critical 
ingredient in our success. 
 
 

Student Enrollment 
Student enrollment at ACS is currently 84% White, 15% Latino/Hispanic, and 1% Black or African American. The 
LAUSD imposed Board Benchmark was removed upon the ACS charter renewal in 2019 due to improved numbers 
in increasing diversity.  We must note that entrance into ACS is through a random public lottery; therefore, the 
school cannot control who gets in.  What the school does control is the outreach efforts that expand throughout 
the Van Nuys community.  ACS’s outreach efforts include fliers, postcards mailings and presentations in English 
and Spanish at various school, community, and city-wide events, presentations at various preschools and agencies, 
Panorama Mall ads, and online postings. 
 
Although demographically Armenians are considered white, the family structures, immigrant status, and the fact 
that multiple languages are spoken at home make their needs unique and different than the standard “white” 
label.  In fact, their status is more comparable to the Latino/Hispanic community where extended family structures 
and multilingualism prevail. Many of our students grow up in homes that speak a language other than English. 
Some represented languages include Spanish, Armenian, and Russian.  As such, we have identified our community 
as the “other white” population.  

 
 
Language Proficiency Numbers 
51% of ACS students are English learners, which equates to 170 students. This percentage has been constant for 
multiple years. Students who are initially fluent in English (IFEP) amount to 25 or 8% of the population. In 2021-
2022 school year, 23 students were reclassified. 
 

English Language Proficiency Assessments for California (ELPAC) 

 
What is interesting about the Summative ELPAC data below is that prior to the pandemic, in 2019, 35% of 
students were proficient on the ELPAC versus 25% in 2021, post pandemic, after 1.5 years of remote instruction. 
Remote instruction has greatly impacted students in the academic, social, and emotional reals. 
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E. Data on Addressing the Eight State Priorities 
 
 
 

LCFF Priority 1 - Basics (Teachers, Instructional Materials, Facilities) 
 
Ararat has developed this goal because having a highly qualified teacher in every classroom is critical to teaching 
and learning.  Research states that the single most important factor in a child’s education is the classroom teacher. 
Furthermore, students must have access to standards-based instructional materials in all content areas to be 
successful. Moreover, teaching and learning in a safe and clean facility is important to all ACS stakeholders.  
 
a. All teachers at ACS are appropriately assigned and fully credentialed in the subject areas and for the pupils they 
are teaching. 
 
b.  

Teachers 2019-2020 2020-2021 2021-2022 

Percent of HQT Teachers 100% 100% 92% 

Teachers 15 14 14 

Administrators 2 4 4 

# With Full Credentials 15 14 14 

# Without Full Credentials 0 0 0 



 
WASC Focus on Learning 
 

58 
 

# National Board Certified 0 0 0 
Teaching Outside Area of Competence (with Full Credential) 0 0 0 

# With Short Term Permit 0 0 0 

Advanced Degrees 7 12 12 

EL Authorization/CLAD or Equivalent 15 14 14 

BCLAD 0 0 0 

Interim Preliminary Clearance 0 0 0 

BTSA Participants 3 2 2 

Gender: Female 13 14 12 

Gender: Male 2 0 2 

Ethnicity: White 12 12 7 

Ethnicity: Hispanic 3 1 1 

Ethnicity: Other 3 3 6 
Source: CALPADS Fall 2 ODS Reports 2.4, 2.5, 4.1, 4.3, and 4.4; and annual CBED Report submission 

 
 
c. All students have access to standards-aligned instructional materials.  ACS chooses its curriculum carefully with 
teacher input and based on the approved list provided by the California Department of Education. Furthermore, 
the ACS Charter includes similar information that all materials utilized by the school are standards-based or 
aligned. 
 
d. ACS facilities are maintained and in good repair. The school’s public SARC report denotes both Campus 1 and 2 
facilities as “exemplary.”  
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LCFF Priority 2 – Implementation of Academic Standards 
 
ACS implements the academic standards because all instructional materials are aligned to the standards. 
Furthermore, ACS conducts or provides professional development for instructional staff to support the 
implementation of the English Language Arts, Writing, Mathematics, Science, and Social Studies programs.  
 

 
LCFF Priority 3 – Parent Engagement 

 
ACS has established a School Leadership Council (SLC), an English Learner Advisory Committee (ELAC), and hosts 
Cappuccino with the Principal.  Through these venues ACS engages parents in monthly parent involvement 
meetings.  Furthermore, ACS maintains the school website that houses a plethora of relevant information including 
but not limited to Governing Board agendas and minutes. Every Wednesday, parents receive school related 
information via Blackboard Connect. All general concerns or questions are addressed through one email address 
called info@araratcharterschool.com. Teachers communicate with parents through Class Dojo about classroom 
activities and on an as needed basis about individual students. Finally, parent surveys obtain feedback on various 
items including but not limited to enrichment programs, after-school programs, and areas for improvement. 
 
The stakeholder involvement process at ACS ensures that all decisions regarding policy and practice made at ACS 
have a single focus: to achieve the learning outcomes delineated for students in the LCAP and Charter.  The school 
ensures that staff is involved in the decision-making process. A collaborative, consensus building model is applied 
to all decisions.  With that said, ACS ensures that the Principal and Leadership Team are an integral part of the 
decision-making process throughout discussions on key issues daily.   
 

 

 
LCFF Priority 4 – Performance on Standardized Tests 

 
Gains on Distance from Standard (DFS) for All Students 

 
 ACADEMIC PERFORMANCE INDICATORS ACADEMIC 

ENGAGEMENT 
INDICATOR 

CONDITIONS AND CLIMATE 
INDICATORS 

ARARAT 
CHARTER 

ELA 
English 
Language Arts 

Math 
Mathematics 

ELPI 
English 
Learner 
Progress 

Chronic 
Absenteeism 

Suspension 
Rate 

Expulsion 
Rate 

Performance 
Level 

4 4 5 3 5 5 

Status -3.2 -1.0 65.2% 9.8 0.0 0.0 

 
The California School Dashboard Distance from Standard reveals that All Students and subgroups made positive 
gains on Distance from Standard, which measures how far, on average, students are from the lowest possible score 
for Standard Met. In 2019, All Students and subgroups moved closer (from the bottom) to Standard, which means 
the distance from Standard was reduced.  
 
 
 

mailto:info@araratcharterschool.com
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Distance from Standard by Subgroups 
CALIFORNIA SCHOOL DASHBOARD - DISTANCE FROM STANDARD (DFS) BY 
SUBGROUP 

 DFS COMPARISON TO STATE 
AVERAGES 

CONTENT AREA AND 
SUBGROUPS 

2018 DFS COLOR 2019 DFS COLOR  2018 2019 

 ELA 

All Students -6.7 2 -3.2 4  -6.0 -3.0 

English Learners -12.1 2 -7.1 3  -47.1 -45.6 

Socioeconomically 
Disadvantaged 

-8.4 2 -6.7 2  -34.7 -30.5 

Latino/Hispanic -19.1 No 
performance 
color 

-15.6 No 
performance 
color 

 31.3 27.1 

White -5.9 2 -1.8 4  27.7 30.1 

 MATH 

All Students -5.4 3 -1.0 4  -36.4 -33.5 

English Learners -10.4 3 -6.2 4  -69.9 -68.6 

Socioeconomically 
Disadvantaged 

-7.5 3 -0.6 4  -67.4 -63.7 

Latino/Hispanic -42.4 No 
performance 
color 

-36.7 No 
performance 
color 

 -65.8 -62.2 

White -1.8 3 4.3 4  -1.0 1.4 

 
The right side of the chart below compares Ararat’s DFS to state averages for 2018 and 2019.  An analysis reveals 
that while All Students and the White subgroup were below the state’s DFS in ELA, English learners, 
Socioeconomically Disadvantaged, and Latino/Hispanic subgroups performed better on the SBAC than the state. 
 
In Math, All Students, English learners, Socioeconomically Disadvantaged, and Latino/Hispanic subgroups 
performed better on the SBAC than the state.  The White subgroup’s performance was poorer in 2018 and better 
in 2019 than the state’s averages.  
 
 
 

SBAC Scores by Subgroup 
 
SMARTER BALANCED TEST SCORES – MET OR EXCEEDED PROFICIENCY LEVELS SCHOOLWIDE AND BY 
SUBGROUP 

 2017 2018 2019 GROWTH LEVELS 
FROM 2018-2019 

ELA 

All Students 56.4 48.6 45.8 decline 

English Learners 25.7 31.0 25.6 decline 

Socioeconomically Disadvantaged 58.4 48.9 39.0 decline 

Latino/Hispanic 58.8 33.3 40.0 growth 
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White 55.6 49.6 46.3 decline 

MATH 

All Students 62.6 50.7 45.8 decline 

English Learners 36.5 32.4 29.5 decline 

Socioeconomically Disadvantaged 61.4 55.6 41.5 decline 

Latino/Hispanic 47.1 33.3 25.0 decline 

White 63.8 52.0 48.5 decline 

 
An analysis of the Smarter Balanced test scores reveals that in 2019 45.8% of All Students scored at Met or 
Exceeded levels in ELA and Math.  A deeper dive reveals that all subgroups (English learners, Socioeconomically 
Disadvantaged, Latino/Hispanic, and White) decreased in ELA and Math performance, except the Latino/Hispanic 
subgroup that exhibited growth in ELA from 2018 to 2019.  
 
 

SBAC Scores by Grade Level 
 

SMARTER BALANCED TEST SCORES – MET OR EXCEEDED PROFICIENCY LEVELS  
BY GRADE LEVEL 

ELA 

 2017 2018 2019 GROWTH LEVELS FROM 
2018-2019 

3rd Grade 56 42 38 decline 

4th Grade 54 49 49 no change 

5th Grade 58 56 52 decline 

MATH 

3rd Grade 64 44 50 increase 

4th Grade 58 55 45 decline 

5th Grade 65 54 42 decline 

 
When reviewing proficiencies at every grade level, in ELA and Math, declines are evident except in 4th grade ELA. 
The following two tables identify proficiencies schoolwide, by subgroup, and by grade level: 
 
Based on the Dashboard data shared above, Ararat is performing at the middle tier.  
 
 

Reclassification Rates 
Ararat’s 2019-2020 reclassification rate was 11.2%, an increase from the previous year’s rate of 8.8%. In 2020-
2021, the school’s reclassification rate of 8.6% was higher than the state average of 6.9%. 
 

RECLASSIFICATION RATES 

YEARS 2016-2017 2017-2018 2018-2019 2019-2020 2020-2021 

RATE 20% 12.4% 8.8% 11.2% 8.6% 

 
 

English Learner Progress Indicator 
The English Learner Progress Indicator shows that 65.2% of students are making progress towards English 
Proficiency on the ELPAC. This “very high” percentage attests to the strong English language 
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development/acquisition program at Ararat.  This high-performance attests to Ararat’s strong English learner 
program. 

 
 

Local Assessments 
See pages 16-21 for NWEA MAP internal assessment data. 
 

 
LCFF Priority 5 – Pupil Engagement 

 
Attendance 
Although student attendance has always been good, ACS still strives to increase it every year. Longitudinal data 
indicates that ACS has been effective in maintaining the attendance rates. 
 
Percent of students who were counted as part of ACS’s enrollment as of P2 CALPADS data collection each year. 
 

2019-2020 2020-2021 2021-2022 

95.8 95.8* TBD 
Source: 2019-2020 P2 Report * Due to the Pandemic, the ADA for 

2020-2021 Attendance was locked in with 2019-2020 data. 

 
 

Chronic Absenteeism 
 2019 COLOR 

All Students 9.8 3 

English Learners 10.6 3 

Socioeconomically Disadvantaged 10.7 2 

Students with Disabilities 7.1 No performance 
color 

Latino/Hispanic 7.7 4 

White 10.2 2 

 
Ararat’s chronic absenteeism rate needs attention. A school Attendance Review Team (ART) has been established 
to address this along with positive behavior supports and incentives. The table below provides detailed 
information. 
 

 

Truancy/Tardy  
Through parent meetings, weekly notices, teacher conferences and personal telephone calls from administrators, 
ACS helps parents and students to better understand the importance of arriving to school on time and of not taking 
family vacations on school days. It is clear that we need to continue our efforts to improve in this area. 
 

Year Enrollment 
# Students w/3 or more 

unexcused 
absences/tardies 

Truancy/Tardy Rate 

2019-2020 340 34 10% 

2020-2021 
This data collection was halted during the COVID-19 Pandemic years. 

2021-2022 
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LCFF Priority 6 – School Climate 
 
Suspension and Expulsions 
 
Data indicates ACS is a safe, respectful, and supportive learning environment for students and staff. Discipline 
records, student and staff surveys confirm the belief that ACS provides surroundings that promote the highest 
levels of personal and academic success. The chart below illustrates this through the number of suspensions 
and expulsions at ACS. 
 

Ararat Charter 2016-2017 2017-2018 2018-2019 2019-2020 2020-2021 2021-2022 

Suspensions 0 0 0 2 0 TBD 

Expulsions 0 0 0 0 0 TBD 

 
Source: CALPADS EOY3 – Certified LEA Reports, 7.10, 7.11, 7.13, 7.15 and Annual 

Incident Data Reports, and Monthly Suspension Expulsion Reports to LAUSD 
 
 
 
 

Co-curricular and Extra-curricular Activities  
ACS provides ongoing intervention programs in Math and Language Arts, as well as enrichment activities, such 
as, Music, Dance, Cooking, Sports, Yoga, and Chess. Additionally, ACS offers a variety of field trips and activities 
to support student learning.  
 
 

Subject Grades Frequency Duration Students/Class 
Total 

Participants 

Intervention Gr. K-5 All Year 30-40 minutes Up to 6  60 - 120 
Enrichment Gr. K-5 4 x year 60 minutes Up to 20 Up to 220 
Extended Enrichment – Choir 
 
Paused during pandemic 

Gr. 4 & 5  60 minutes Up to 45 Up to 45 

 
 
 

Survey 

 
The data presented in this section are completed by students, faculty, and parents. 
 
Student  
We asked students in grades 4 and 5 to tell us what they thought about their experience at Ararat Charter School. 
The survey covered the following areas:  
 
 
Showing respect and courtesy, Able to communicate problems and concerns, Fairness in assigning grades, Broad 
learning opportunities, and School safety 
  
Outcome 
 
In total, 127 4th and 5th grade students completed the survey. 
 
 
77.2% feel teachers treat students with respect and courtesy.   
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16.5% did not express an opinion on the matter. 
 93.7% 

70.8% feel that they can communicate problems, concerns, and dislikes to at least one ACS adult. 
 15% did not express an opinion on the matter. 
  85.8% 
 
74.8% say that grades reflect what they have learned and are not a product of behavior.  

19.7% did not express an opinion on the matter. 
 94.5% 

 
78.7% say there are opportunities to learn multiple subjects at this school.  

18.1% did not express an opinion on the matter. 
 96.8% 

 
          
67.7% report they feel safe on school grounds. 
 21.3% did not express an opinion on the matter. 
  89% 
 
62.2% share devices are available for school use. 
 13.4% did not express an opinion on the matter. 
  75.6% 

 
Family 
 
The survey covered the following areas: School systems and structures, Staff responsiveness, Staff showing 
respect, Able to communicate problems or concerns, Students’ performance, Catering to learning needs, 
Preparation according to state standards, Feeling of safety, Overall school rating 
 
We are thrilled to have received meaningful input from most of our families through online surveys presented to 
the entire parent body. A majority of the responses were extremely positive with families either agreeing or 
strongly agreeing in most areas. Family survey reflects knowledge and confidence that the school attends to and 
gives priority to students’ learning needs. 
 
 
Outcome/Strengths 
In total, 156 families completed the survey. 
  
75.5% say the school’s processes are smooth and effective. 
 12.2% did not express an opinion on the matter. 
  87.9% 
 
 
87.2% say the school is responsive to messages. 
 9.6% did not express an opinion on the matter. 
  96.8% 
  
87.8% feel acknowledged and respected by staff 
 8.3% did not express an opinion on the matter. 
  96.1% 
 
87.2% feel that they can communicate problems, concerns, and dislikes to at least one ACS adult. 
 7.7% did not express an opinion on the matter. 
  94.9% 
 
91.7% share that school provides opportunities to discuss student performance. 
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 7.1% did not express an opinion on the matter. 
  98.8% 
 
93.6% feel that the school caters to their student’s learning needs. 
 6.4% did not express an opinion on the matter. 
  100% 
 
89.1% acknowledge that school is teaching to the state standards. 
 10.9% did not express an opinion on the matter. 
  100% 
 
 
92.9% feel their child is safe on school grounds. 
 5.1% did not express an opinion on the matter. 
  98% 
 
95.4% are satisfied with the overall quality of the school. 
  
 
Areas of Need 
 
Level of parent participation 
 

 
Faculty 
 
The survey covered the following areas: Sense of pride, Work environment, Open communication, Professional 
development, Realistic expectations, Suggestions by co-workers, Sharing of ideas, Grade level collaboration, 
Resources, Transparency, Safety and Security, Quality of school 
 
Faculty Survey  
The faculty responses reflect their commitment and dedication to Ararat Charter School. The faculty Survey also 
reflects a high percentage of overall faculty satisfaction. 
 
Outcome/Strengths 
In total, 9 teachers completed the survey. 
 
100% share that they are very proud or moderately proud to be part of ACS. 
  
77.7% share that they are satisfied with the ACS work environment. 
 22.2% are neutral. 
 
77.7% agree they can openly communicate their ideas, concerns, and suggestions. 
 11.1% are neutral. 
 11.1% disagree. 
 
77.8% are satisfied with the professional development offered. 
 11.1% are unsure. 
 11.1% are not. 
 
77.7% feel that the supervisor’s expectations at work are realistic. 
 22.2% are neutral. 
 
88.9% feel that their suggestions are taken seriously by the co-workers. 
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 11.1% are neutral. 
77.8% feel encouraged to share new ideas with their co-workers and supervisors. 
 22.2% are not sure. 
77.7% feel they are given ample opportunities for grade-level collaboration. 
 11.1% are neutral. 
 11.1% disagree. 
100% share they are given enough resources to perform well at work. 
66.6% feel there is transparency. 
 11.1% are neutral. 
 22.2% are not satisfied. 
77.7% share there are clear safety and security rules. 
 22.2% are neutral. 
100% share the quality of the school is good and above. 
 
 

 
 

LCFF Priority 7 – Access to Broad Course of Study 
 
A broad course of study is Priority 7 for California public schools and addresses conditions of learning that include 
curriculum, equity (equal access), and professional learning. This goal is aligned with ACS’s mission and vision in 
teaching to the whole child. Students should experience more than just the four content areas (ELA, Math, Science, 
and Social Studies).  ACS intentionally includes physical education, art, music, computer literacy, and languages to 
provide students with a broad course of study. In addition to these, ACS, in 2020, added Satchel Pulse a social and 
emotional (SEL) platform that provides students with SEL surveys and teachers with information and data on 
students’ emotional perspectives.  The survey data along with teachers’ anecdotal notes provides the basis for SEL 
lessons and videos provided by the Satchel Pulse platform that are utilized for instruction with students by the 
Teacher on Special Assignment (ToSA). 
 
Research indicates that music, art, and learning languages are beneficial to students, stimulate their brains, and 
support them in academic learning.  
 
 
Gifted and Talented and High Achieving Students 
 
ACS has carefully defined criteria for identifying students for the GATE program. Gifted and talented students 
are identified at the third grade level using LAUSD guidelines and procedures. ACS’s GATE program includes 
clustering gifted students in the mainstream classes with highly capable peers using strategies such as flexible 
grouping, group projects, independent projects and differentiation of instruction to provide intellectual 
challenges and to meet individual needs. 
 
 
 
 
 
 
 

 
 
 

 



 
WASC Focus on Learning 
 

67 
 

LCFF Priority 8 – Other Pupil Outcomes 
 
Budget and Funding Sources 
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Grants 
Great Public Schools Now (2020-2021) 
ACS also received the sum of 6K from Great Public Schools Now for the 2021 Summer Intervention Program 
(SIP). 
 
 

Emergency Connectivity Fund (2021-2022) 
 
Through the Emergency Connectivity Fund, ACS was awarded a funding of 125K for the purchase of devices.  
Additionally, the school will get 55K with a five-year period for Category 2 equipment. 

 
 
Charter Operated Programs (2021-2022) 
ACS applied for and was awarded 82K from the LAUSD Charter Operated Programs to support Tier 2 and 3 
behavior and social and emotional supports. 
 
 

Extended Learning Opportunities Program (2022-2023 and beyond) 
For the first time in its history, ACS is planning APEX, Ararat Programs for Extended Learning. This after-school 
extended learning program adds two hours to the instructional day and incorporates homework support, 
enrichment classes, nutrition, and team sports. The funding of approximately 700K covers the costs to provide 
quality afterschool programming throughout the year with 30 days of Saturday school.  
 

 
Universal Pre-Kindergarten (2022-2023 and beyond) 
ACS has accepted transitional kindergarten students for many years and will continue to support this age group 
through the Universal Pre-Kindergarten (UPK) grant.  
 

 

Perception Data 
 

See Priority 6 – School Climate for survey information. 
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Summary Profile 
 
In reviewing the plethora of data that includes statewide standardized assessments, internal data, and 
perceptual information gathered from surveys, school staff identified four Critical Learner Needs and aligned 
those needs with the schoolwide learner outcomes embedded within our Vision Statement. 
 
Critical Learner Needs 

1. Increase student achievement levels on the high-stakes state assessments in both ELA and Math 
2. Improve and strengthen language teaching (Spanish and Armenian) 
3. Infuse project-based learning into the curriculum by creating end of unit projects, presentations, 

and engage in meaningful hands-on, experiential learning 
4. Increase the attendance rate and reduce the chronic absenteeism rate 
5. Secure the support of the LAUSD Board of Education to increase our elementary school 

enrollment from 340 to 492 students.  
 
Important Questions 

1. Does ACS have a data analysis system in place that allows school staff to accurately identify 
student academic needs in a timely manner? 

2. Is the mClass program sufficient to support student’s intervention needs? 
3. Does ACS have the financial resources to hire language aides to support the specialty language 

teachers? 
4. What systems can ACS put in place to ensure that there is collaboration between the two 

language teachers and language programs? 
5. How will ACS train teachers in project-based learning? How will ACS assure that trained 

individuals are implementing project-based learning? 
6. How can ACS strengthen systems related to attendance and chronic absenteeism? 
7. How can ACS compete in this competitive job market? 
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Chapter III 
 
 
 

Quality of the School Program in Relation to 
the ACS WASC/CDE criteria with  

Emphasis on the Identified Major Student 
Learner Outcomes 
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Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources 
 
 

A1. Vision and Purpose 
 
 

Vision – Mission – Schoolwide Learner Outcomes – Profile 
 
 
Indicator: The school has established a clear, coherent vision and mission (purpose) of what students should 
know and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the 
student/community profile data, a belief that all students can learn and be college and career ready, and aligned 
with district goals for students. 
 
 

Findings  Supporting Evidence 
    

Ararat Charter School has a clearly stated, child-centered mission, vision and 
purpose, which is continually communicated, evaluated, and clarified by all its 
stakeholders. The guiding light for Ararat Charter School is its Charter Petition, 
which includes the mission, goals, philosophy, academic program and offerings, 
curriculum, governance and oversight. The vision is clearly stated in the Charter 
and has been carefully refined over the past 5 years to reflect the current 
offerings and program. This vision became the major focal point in the purpose 
of ACS, and in the development of the Schoolwide Learning Outcomes (SLOs). 
ACS has a clearly stated mission grounded in standards-based instruction and 
based upon student needs, community input, and supported by current 
educational research, with an eye towards future global competencies as 
identified in the Common Core State Standards (CCSS). 

 The variety of educational opportunities available at ACS reflect the student 
 and community profiles and combine to provide the students with the best 
 opportunity to achieve the SLOs. 

All subjects are taught with a high expectation on academic achievement as well 
as creating a nurturing environment where all students can grow and learn. 
When ACS was chartered in 2010, it was based on a clearly defined 
constructivist model.  The school’s founders believed that by addressing the 
“whole child”  students would become  successful lifelong learners. The 
constructivist approach to teaching and learning invites students to experience 
concepts “as a process of knowledge generation in which prior knowledge is 
elaborated and changed on the basis of fresh meanings negotiated with peers 
and teacher” (Frensham, Gunstone, and White, 1995, p.51). 
 
 
(See this Self- Study Chapter I for mission, goals and SLOs) 
 
 
 
 
 
 
 

 * Charter petition 
 

* School profile data 
 

* SLOs 
 

* Mission statement 
 

* Vision statement 
 

* Parent/Student 
Handbook 
 

* SPED brochures 
 

* Website 
 

* Parent, student, and 
staff surveys 
 

* LCAP 
 

 
 
 

 
 

 

 
 
 
 
 
 
 

 
 

 
 
 

 
 
 

 
 

 
   
   
   
   
   
   

   
    

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/35yl0kf3bskw769/AAC340yoUzkgMu3jocUNynJZa?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
https://www.dropbox.com/sh/gwfwivdx9r5xn54/AACxHCf5YHpuD3yGehJd3i3Sa?dl=0
https://www.dropbox.com/sh/gwfwivdx9r5xn54/AACxHCf5YHpuD3yGehJd3i3Sa?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/0c33usk2zlcdzqt/AABFC-WLP-Efe5B1l-Gbb_iBa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/l5iwf7hh0z43xig/AAAOVr23tK9XQLQ-XQI4htd4a?dl=0
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Element 1 of the ACS Charter contains the following fundamental topics: 
 

✓ Mission 
✓ Goals 
✓ LCAP 
✓ Whom the School is Attempting to Educate 
✓ What it Means to be an Educated Person in the 21st Century 
✓ How Learning Best Occurs 
✓ Implementation of Educational Program 
✓ Curriculum 
✓ Plan for Students Who are Academically Low Achieving 
✓ Plan for Students Who are Academically High Achieving 
✓ Plan for English Learners 
✓ Serving Students with Disabilities 
✓ Attendance Accounting 

 
 
Current educational research informs numerous aspects of ACS’ programs and 
are referenced throughout the first three elements of the Charter. The 
implementation of its curriculum is grounded on empirical research in 
constructivist theory: (Piaget, J. (1926) The Language and Thought of the Child, 
Dewey, J. (1916) Democracy and Education, Bruner, J. (1960) The Process of 
Education, Eisner, E. (1990) Qualitative Inquiry in Education, and Marzano, R. 
(2005) Classroom Management that Works). Other work that has been 
important for the school is the work of the Partnership for the 21st Century Skills 
which is reflected in the school‘s SLOs; Eric Jensen‘s work on brain-based 
education; McTighe and Wiggens Understanding by Design, and using students 
prior knowledge in the constructivist model of education. 
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes 
 
 
Indicator: There are effective processes in place to ensure involvement of all stakeholders in the development and 
periodic refinement of the vision, mission, and schoolwide learner outcomes. 
 
 

Findings  Supporting Evidence 
    

ACS’ vision information is well developed within the Charter and is continually 
revisited by members of our staff and leadership team to allow for reflection of 
the school’s programs and their effectiveness. The Charter was renewed in 
2020 with the full confidence of the staff and the school community that it 
encapsulates. 
 
ACS stakeholders are committed to improving the school and supporting 
student learning. Through the process of monthly board and staff meetings, as 
well as WASC focus group meetings, student and parent surveys, ACS has 
continuously revisited its mission and vision and SLOs. 
 
To ensure that the involvement of all stakeholders is informed involvement, 
student performance data is provided to the Governing Board. This data is also 
provided to ACS staff who then meets with the parent and student to discuss 
the performance results. 
 
 
 

  * Charter petition 
 

* SLOs 
 

* SPED brochures 
 

* Website 
 

* Faculty agendas 
 

* Board minutes 
 

* Board agendas 
 

* Teacher/Parent 
meetings 
 

* LCAP 
 

 

 

 

 
 
 
 

 

  
  

  
  

  
 

  
  

  
  
  

  
  
  

  

 
  

 

  

   

 
 
 

 
 
 
 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
https://www.dropbox.com/sh/0c33usk2zlcdzqt/AABFC-WLP-Efe5B1l-Gbb_iBa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/l5iwf7hh0z43xig/AAAOVr23tK9XQLQ-XQI4htd4a?dl=0
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Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP 

 
 
Indicator: Students, parents, and other stakeholders of the school and business community demonstrate 
understanding of and commitment to the vision, mission, and the schoolwide learner outcomes, and the 
District LCAP. 

 

Findings  Supporting Evidence 
    

 
 
Community interest in our programs as evidenced by the waitlist numbers 
indicate that students and parents understand the school’s mission. 

  The ACS website informs the community of the school’s vision, mission, and   
  SLOs. 
 

ACS provides ongoing professional development and support for staff to remain 
aligned in both the philosophies and teaching practices of the school, which 
supports and communicates the school vision. The faculty works collaboratively 
and has opportunities to discuss and learn from each other for deeper 
understanding. 
 
The Parent/Student Handbook contains the core values of the school and is 
refined each year. Upon enrollment each year, parents and students read and 
sign a page of assurances that they understand and agree to the school vision 
and policies. 
 
 
 
 
 
 
 
 
 
 

  
* Charter petition 

 

* Website 
 

* Faculty agendas 
 

* PD agendas 
 

* Parent/Student 
Handbook 

 

* LCAP 
 

 

 

 

 

 
 
 
 
 

  

  
  

  

  
  
  

  
 

  

  
  

  
  

  
  

  

     

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/l5iwf7hh0z43xig/AAAOVr23tK9XQLQ-XQI4htd4a?dl=0
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A2. Governance Criterion 
 
 

Understanding the Role of the Governing Board and District Administration 
 
 
Indicator: The school community understands the governing authority’s role, including how stakeholders can 
be involved. 
 
 

Findings      Supporting Evidence 
    

The ACS Governing Board has established an organizational structure which 
clearly defines roles and responsibilities. The board meets regularly to ensure 
the school’s mission and vision are continually in the forefront of all decision 
making, and recognizes that the staff does an outstanding job of tracking, 
recommending, and implementing the needs of operating and effective charter 
school. 
 
The board is governed by a set of by-laws that encompass the structure, 
selection, and responsibilities of a governing board.  Meeting times are 
established each year and are conducted according to the Brown Act. 
 
Policies surrounding the Governing Board are detailed in the Charter Petition 
and also, within the Parent/Student Handbook and Employee Handbook. The 
meeting schedule for the Governing Board is posted and published annually at 
the beginning of each school year.  All Board policies are available in the main 
Office and on the school’s website for all stakeholders and the public to view 
upon request. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*   

* Board Policies 
 

* By-Laws 
 

* Board agendas 
 

* Board minutes 
 

* Board meeting dates 
 

* Parent/Student 
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https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/t3khj1frzooeoo2/AABLOLDISLzPzBnUcNYkJOz6a?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/x0my6abtzvi7fsr/AABZISVA7kM-1E7YrjdpqgTpa?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
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Relationship between Governing Board and School 
 
 
Indicator: The school’s stakeholders understand the relationship between the governing board’s decisions, 
expectations, and initiatives that guide the work of the school. 
 
 

Findings  Supporting Evidence 
    

All board policies support the role of the Governing Board in its duty to maintain 
the charter. In order to ensure the core governing documents, amalgamate and 
do not conflict with each other, legal counsel has been enlisted. Within the 
Governing Board’s annual meeting schedule, they view and approve the 
following documents created by staff, teachers, students, and parents: the 
school’s vision, mission, SLOs, and LCAP. The SLOs provide general guidance and 
a clear framework for the consideration and formulation of all board decisions, 
teacher inquiry, and School Leadership Council deliberations. Additionally, 
the school's charter and SLOs drive all policy decisions. All stakeholders have a 
voice in the development and implementation of policies through regular board 
meetings. The Governing Board approves all policies and procedures. 
 
The Governing Board along with the principal are primarily responsible for the 
review and refinement of the school’s vision. All stakeholders have input, but 
the actual work is done by the board and principal. 
 
The policies of the Governing Board support the mission and purpose of ACS. 
The principal meets monthly with the Governing Board to provide data on 
student performance and progress, and compares this data with the school’s 
mission and schoolwide learner outcomes. As this occurs, any refinements that 
are needed can be made. In addition, any immediate problems that conflict 
with the school’s vision can be addressed and corrected, and any long-term 
trends that develop can be assessed and the appropriate revisions can be made. 
Any changes and refinements are disseminated to all stake holders. 
 
Community stakeholders are always welcome at all board meetings. As a part 
of all teacher/parent/student meetings, parents and students are regularly 
advised of the importance of engaging the process by attending the meetings of 
the Governing Board and providing input to the board, in accord with the Brown 
Act. Agendas are posted at least 72 hours in advance of the board meeting in 
the main office, on the website and included in the Wednesday folders. The 
school community is aware that the governing board sets the policies for ACS, 
and they are aware that it is under the umbrella of these policies that ACS must 
operate. All parents are invited to form/attend parent group meetings and 
become engaged in the education process. In addition, parents and students 
are encouraged to attend all governing board meetings, join advisory 
committees, and actively participate in the governing process. 
 
Anytime a decision is made during closed session, it is announced in open 
session as described in the Brown Act. 
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* LCAP 
 

* Board Policies 
 

* Board agendas 
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https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/l5iwf7hh0z43xig/AAAOVr23tK9XQLQ-XQI4htd4a?dl=0
https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
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The charter petition defines the roles, responsibilities, and relationship of the 
board and the professional staff. The designation of duties and responsibilities 
for the professional staff are found in the Personnel Handbook, as well as any 
additional Job Description addendums. These have been viewed and approved 
by the Governing Board. 
 
The ACS principal reports directly to the board, all other employees of the 
organization report either to the principal or other leadership team members. 
The principal and other members of the professional staff meet monthly with 
the board, and all professional staff has access to the board at these meetings 
through the principal. Ahead of that monthly meeting, all professional staff has 
an opportunity to provide input for discussion at the board meeting – input 
includes the student performance data, fiscal information, and school 
operations. All professional staff are advised of the results of each meeting 
with the board, and are aware that the board uses the information it receives 
to make decisions that directly affect ACS. The staff actively participates in this 
process and has a clear understanding of the relationship dynamic. 
 
The Governing Board regularly evaluates the school’s operations and fiscal 
health by reviewing budget reports, audits, and Average Daily Attendance 
reports. The board also reviewed the Charter Renewal Petition and WASC Focus 
on Learning Self Study Report. The LCAP and student performance data is 
reviewed over a period of two or three months in the fall as previous years data 
is available. 
 
Student performance, fiscal oversight, and overall operations as the board‘s 
responsibility is described in the charter, Governing Board bylaws and policies. 
Fiscal health is usually the first item on the agenda each month. The board 
approves and certifies all major financial reports that go to the district and 
state. 
 
The LCAP and student performance data is reviewed over a period of two or 
three months in the fall as the previous year’s data is available. 
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Uniform Complaint Procedures 

 
 
Indicator: The school leadership understands and utilizes the Uniform Complaint Procedures established by the 
governing board. 
 
 

Findings  Supporting Evidence 
    

 
 
 
Ararat Charter School is a small, collaborative, and accessible environment. Most 
concerns are talked through, and problem solved with all 
parties involved. The Governing Board welcomes all to board meetings to 
discuss ideas, or concerns. 
 
When issues arise inside ACS the complaint is addressed at this level. If the 
issue cannot be solved at the school level; it is taken to the board level. A 
Uniform Complaint Procedure is also in place for the formal complaint as 
described in Element 5 of the Charter Petition. This document was developed 
and approved by legal counsel. It itemizes steps and timelines for the process, 
and how decisions are made and finalized. It directs complainants to the state 
Department of Education if they are unhappy with the ruling of the Governing 
Board. 
 
 
 
 
 
 

 
* Charter petition 
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https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/w08ozjonhw41n66/AACJnWktqY7zjqR7yxqN9gwza?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/sbnt9m5rdxb6gz3/AABTxfN6uz0_ltbr0pyQfeNKa?dl=0
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A3. Leadership: Data-Informed Decision-Making and Continuous School 
Improvement Criterion 

 
 

Broad-Based and Collaborative 
 
 
Indicator: The school’s broad-based, inclusive collaborative planning process is a continuous improvement cycle 
that a) assesses data to determine student needs, b) collaboratively determines and implements strategies and 
actions and c) monitors results and impact on student success. 
 
 

Findings Supporting Evidence 

Ararat Charter School has developed a culture of professional collaboration and 
collegiality. Our staff embraces the notion of collaboration and innovation and 
encourages and motivates each other daily. Over the past year they 
have been working on WASC, assessments, the Common Core State Standards 
alignment, and defining learning in the 21st century. 
 
ACS has a  strong  administrative  team  that  works  closely  with  school 
stakeholders to ensure that we are meeting the student learning results 
outlined in the Charter and that our instructional programs are aligned with the 
CCSS and frameworks in all core subject areas as well as in physical education, 
the visual and performing arts and technology. 
 
ACS continues to encourage full participation by all stakeholders in the planning 
process. Community members have access to the school’s website for all 
pertinent information regarding meeting dates and issues. Students can get 
daily feedback on their progress, and parents meet regularly with the teacher 
to evaluate their students’ performance. 
 
All stakeholders can access the ACS website for the times, dates, and place of the 
meetings and each meeting has a public comment segment for issues to be 
raised. Input from all stakeholders is used in the planning process. 
ACS also offers regular parent education meetings to educate parents about 
school curriculum, technology, pedagogy, child development, and working in 
the classroom. Some of these trainings occur as part of Student Success Team 
meetings as parents are offered a plethora of activities and supports at home to 
work with their students. 
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https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/aogvuqxuvymvd0k/AABqoh2GEqMOmA3Q5hCKe9JQa?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
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School Plan Correlated to Student Learning 
 
 
Indicator: The school’s schoolwide action plan is directly correlated to and driven by the analysis of student 
achievement data and other data and aligned to the district LCAP. 
 
 

Findings  Supporting Evidence 
    

ACS’ Charter contains specific goals for student achievement, including the 
Schoolwide Learner Outcomes (SLOs). Teachers are expected to use the 
Common Core State Standards and Benchmarks as the backbone of all 
curriculum planning and students are expected to meet those standards for 
each grade level. Teachers use a variety of strategies, including those based on 
the Constructivist Theory to design the curriculum to meet those standards, as 
well as encourage students to increase their educational opportunities as they 
become 21st Century students. 
 
The administration and teachers are trained in disaggregating standardized test 
scores and in-house assessments to identify specific areas for student 
intervention, teacher training, and professional development. 
Professional development is targeted such that areas of training focus on the 
critical academic needs, SLOs, and meeting the goal of high academic standards. 
 
 
The Charter Petition, SLOs, and LCAP serve to guide the allocation of all school 
resources including time, funding, personnel, and materials. The Board Finance 
Committee develops assumptions on a yearly basis in collaboration with 
administration. Based on these assumptions, a budget is developed prescribed, 
and approved for implementation.  The budget is developed by prioritizing 
resources to support student achievement. The Charter has financial policies 
and budgets for materials and supplies to make sure each subject area is funded 
appropriately. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

* Charter petition 
 

* Lesson plans 
 

* LCAP 
 

* NWEA MAP analysis 
 

* Finance committee 
agendas 
 

* PD agendas 
 

* PD materials 
 

 

 

 

 
 
 
 
 
 
 
 
 
. 
 
 
 
 

 

  
 

  

  

  
  
  

  
  
  

  

  
    

 
 
 

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/l5iwf7hh0z43xig/AAAOVr23tK9XQLQ-XQI4htd4a?dl=0
https://www.dropbox.com/sh/pnuvz1m94idbhh7/AAB2To4lv6XUFKXiLhLaitjLa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/i1o40jggfphcxr9/AABP9sDS3vHArgwvN1_hl9N4a?dl=0
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Collective Accountability to Support Learning 
 
 
Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and self-reflection 
on actions and accountability for implementing practices, programs, actions, and services that support student 
learning.  
 
 

Findings    Supporting Evidence  
       

 
 
 
ACS has created an environment which supports sharing of ideas, best practices, 

and cutting-edge learning techniques. While the staff meetings, in general, and 
the staff development meetings, in particular, are the more  formal 
opportunities, ACS staff collaborates not only on classes, but also field trips, 
extracurricular assignments, projects, and all other activities. 

 
 

ACS implemented activities at staff and team meetings to discuss best practices 
information and share what has been learned at professional development 
seminars. These address the need to improve academic performance in 
language arts, math, technology, and the need to improve professional 
development. This has greatly assisted the transition to the Common Core State 
Standards. ACS made changes in its curriculum to address critical learner needs 
in the areas of improving math and language arts performance 

  * Parent conference 
 

* Back to School Night 
 

* Parent workshops 
 

* Standards-based 
report cards 

 

* Staff meeting agendas 
 

* PD agendas 
 

* Board meeting 
agendas 

 

* Board meeting 
minutes 

 
 
 

 
   

   
   

   

   
   
   

   

   
   
   

   
   

   
   

   
   

   

   
Teachers run some segments of the staff development meetings. Staff who have 
recently attended a development seminar will present at a staff meeting and 
share what they have learned at the seminar. These activities and the shared 
learning contribute greatly to student learning at ACS. 
 
 
Additionally, ACS provides immediate feedback on and discussion of student 
performance; CAASPP, ELPAC and NWEA MAP test results, curriculum embedded 
assessments – to provide the data that guides the decision-making process. 

 
 

The open and all-inclusive communication culture that exists in the ACS 
community of shareholders, which ACS proactively cultivates, provides the 
school community with timely and invaluable information on student 
performance and attitudes toward education. This improved communication 
has created an environment where each stakeholder understands that he/she 
is an integral part of Ararat Charter School system. 
 

 
 

 

https://www.dropbox.com/sh/cofmt3vf25nbiqb/AACkavYYnew7Efh6Y8613li2a?dl=0
https://www.dropbox.com/sh/fb9ypmjco0baot0/AAD7mAHbGxYYLftRbuaeLNbja?dl=0
https://www.dropbox.com/sh/d3gjoje6mn139e5/AADF-i4qJCqOAO3fVdb-c9KOa?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
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As ACS is a charter school, we can respond to needs as they arise and implement 
changes that allow the school to fine-tune its plan for student achievement. 
 
ACS’ Governing Board has evolved in five years from a founding board whose 
focus was the successful startup of the school, to an effective governing body 
committed to the ongoing sustainability of the school. The board has annual 
meetings when they conduct a self-evaluation, review board effectiveness, and 
monitor the school's plan, and LCAP as it relates to student achievement. This 
process ensures that the board maintains clarity and involvement regarding 
their roles and responsibilities as a board. The board regularly evaluates the 
schools operations and fiscal health by reviewing budget reports, audits, and 
Average Daily Attendance reports. The board also reviews and ensures that the 
school meets the requirements of the funding programs. 
 
The administrative leadership team and Governing Board Oversight Committee 
meet regularly to review the processes and procedures of the school. This 
review includes school schedule, staff development records, and future staff 
needs.  The Oversight Committee also conducts mid-year and end of year 
assessments. 
 
LAUSD’s annual oversight visit also evaluates and validates the school programs 
and their effectiveness. 
 
Both leadership and staff regularly attend professional development to ensure 
that ACS is updated on the most recent educational advances in the effort to 
ensure successful student learning.  Regular staff, teacher, and grade level 
meetings are held to determine need based on student assessment. 
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Internal Communication and Planning 
 
 
Indicator: The school has effective existing structures for internal communication, planning, and resolving 
differences. 
 
 

Findings  Supporting Evidence 
    

ACS continues to encourage full participation by all stakeholders in the planning 
process. Community members have access to the ACS website for all pertinent 
information regarding meeting dates and issues. Monthly meetings with the 
Governing Board include discussions on  student  performance,  school 
operations, and fiscal matters. All stakeholders can access the website for the 
times, dates, and place of the meetings. Each board meeting has a “Public 
Comment” segment for issues to be raised. Input from all stake holders is used 
in the planning process. 
 
ACS has procedures to analyze student data regularly to guide instruction. 
Teachers complete many types of assessment throughout the day, as well as 
over the course of the school year (i.e. Benchmark assessments, checks for 
understanding). Teachers monitor for student growth in gaining subject specific 
knowledge, if their needs are being met at their individual level, if they are 
being challenged academically, and if their individual needs are being nurtured. 
 
The board reviews student data and scores comprehensively in the fall. The 
staff reviews test scores results annually and discusses any concerns that arise 
from these test results, as well as the general results of our individual classroom 
assessments. As a part of this discussion, staff may make decisions regarding 
any adjustments that need to take place both within the classrooms and the 
entire school community. This discussion is also carried out in a smaller group 
within grade level teams. If adjustments and or changes need to be made to 
support students, staff creates a plan for action to be completed by the 
classroom teachers. Student growth is also discussed at staff meetings. Students 
and parents are encouraged to communicate to the staff regarding any 
concerns they may have as well regarding both academics and assessment 
practices. 
 
Through parent meetings, curriculum sharing, and surveys the school receives 
important information about thoughts and concerns regarding student growth. 
 
ACS recognizes that effective communication is paramount in effective conflict 
resolution and therefore strongly encourages communication strategies that 
include: Taking personal responsibility for one’s own feelings and needs; 
communication that mutually acknowledges the needs and concerns of one 
another; and demonstrating honesty and integrity in every interaction. Most 
concerns are encouraged to be talked through and problem solved with all 
parties involved. The board welcomes all to board meetings to discuss ideas, or 
concerns. 
 
 
 
 

  

 
 
 
 
 

* Charter petition 
 

* NWEA MAP reports 
 

 

* DIBELS reports 
 

* Uniform Complaint  
 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

 

  
 

  

  

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/pnuvz1m94idbhh7/AAB2To4lv6XUFKXiLhLaitjLa?dl=0
https://www.dropbox.com/sh/llo66sp7i8ujm2n/AADAI-jZBEYXPxuweDLxCGIua?dl=0
https://www.dropbox.com/sh/sbnt9m5rdxb6gz3/AABTxfN6uz0_ltbr0pyQfeNKa?dl=0
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A Uniformed Complaint Procedure is also in place for the formal complaint. This 
document was developed and approved by legal counsel. It itemizes steps and 
timelines for the process, and how decisions are made and finalized. It directs 
complainants to the California Department of Education if they are unhappy 
with the ruling of the Governing Board. 
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A4. Staff: Qualified and Professional Development Criterion 
 
 

Qualifications and Preparation of Staff 
 
 
Indicator: The school has confidence in district and school procedures to ensure that leadership and staff are 
qualified based on staff background, training, and preparation. The processes to assign staff members and 
provide appropriate orientation for all assignments maximizes the expertise of the staff members in relation to 
impact on quality an student learning. 
 
 

Findings  Supporting Evidence 
    

The expectations of  staff  regarding  required  education,  training,  and 
credentials, NCLB compliance and experience are outlined within the ACS 
Charter as well as in the Personnel Handbook and are supported by board 
policies. These documents are reviewed annually to make sure they are both in 
legal compliance, as well as contain a complete accurate description of the 
actual position and its educational requirements. Teacher contracts, specific job 
assignments, and job descriptions are also reviewed for these legal descriptions 
and requirements. 
All teachers must be highly qualified in the areas in which they teach. Teachers 
are deemed highly qualified through either the credentialing authorization 
process or the HOUSSE process. Teacher credentials and references are required 
and verified by staff prior to the completion of the hiring process. New hire 
transcripts and job histories are reviewed as well as credentialing requirements. 

 Applicants are expected to have a resume and job application that lists the    
appropriate qualifications and experiences for the position for which they are 
applying. 
 
Qualifications of Staff: 
 
Teachers are required to hold a Commission on Teacher Credentialing 
certificate, permit, or another document equivalent to that which a teacher in 
other public schools would be required to hold. These documents are 
maintained on file at the school office and are subject to periodic inspection by 
LAUSD. Candidates interested in teaching at ACS must possess, at a minimum, 
the following: 
 

✓ Bachelor’s Degree 
✓ A valid California teaching credential 
✓ CLAD or BCLAD certification or the equivalent 
✓ Fingerprint and TB clearance 

 
In addition, teachers who desire a position with ACS must: 
 

✓ Have background, knowledge, experience, and/or expertise in  
               progressive/constructivist education methodologies; 

✓ Be willing to work collaboratively with parents in classroom and  
               community; open to the concept of community as classroom; 

✓ Show enthusiasm and ability to collaborate effectively with other    
               teachers at grade and school levels; 

✓ Be willing to participate in professional development opportunities, and 

  * Charter petition 
 

* Personnel handbook 
 

* Board policies 
 

* Edjoin 
 

* Indeed 
 

* ZipRecruiter 
 

* Sample contracts 
 

* Master schedule 
 

* Staff meeting dates 
 

 

 

 

 

 

 

  
 

  

  

  

  
  
  

  
  
  

  

  
 

  
 

  
 

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/w08ozjonhw41n66/AACJnWktqY7zjqR7yxqN9gwza?dl=0
https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/4op21i8oelh50sp/AAAr9SX9zB3QEU084U70Cb5Ia?dl=0
https://www.dropbox.com/sh/sgl0xbjurzzedjw/AABX5PuF7QQc1dKS4pvO9kida?dl=0
https://www.dropbox.com/sh/m4mvm9vkyzgctgr/AADSWwUErl66GNe3HPZZU6Tka?dl=0
https://www.dropbox.com/sh/a98wetla47y6s31/AADeNg7fOmqDnh4TQhCp-b_Aa?dl=0
https://www.dropbox.com/sh/p7aceook5s0tz79/AABuZFBa2Qv453YezGYSXkrxa?dl=0
https://www.dropbox.com/sh/gmf3yzg1py4b0gw/AADZUWDxZ87eldOWlOIs1dSLa?dl=0
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               to engage in continuous reflection on the goals and methods of  
               education; 

✓ Be willing to work beyond the parameters of a regular school day to  
               assure the success of the program; 

✓ Be skilled at using project-based, structured cooperative learning  
               strategies; integrated thematic units; multicultural education; conflict  
               resolution; and an affective teaching approach; 

✓ Be knowledgeable about educational psychology, particularly  
               constructivist learning strategies and the work of Dewey, Piaget, 
               Glasser, and Gardner’s Multiple Intelligence Theory. 
 
Teachers are assigned according to qualifications, experience and needs of 
students. 
 
The staff utilizes many tools to stay connected and to work effectively as a team 
and to support each other both professionally and personally. Four student-free 
days of professional development are held in August before school starts, with 
two during the year, and one at the end of the year to evaluate programs and 
begin planning the next year. 
 
The staff also meets weekly during Mindful Mondays after school for staff 
meetings, and grade level meetings. During these meetings, teachers analyze 
student work, assessments, data, and regularly discusses curriculum and best 
practices in methodology and pedagogy. Teachers engage with their colleagues 
to explore what they want their students to learn, how they will know when 
students have learned it, and how they will respond when a student has trouble. 
The professional development goals are driven by the mission and achievement 
data. Teachers are given opportunities and resources to seek outside 
professional development in areas they believe will advance their personal 
development as an educator. 
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Professional Development and Learning 
 
 
Indicator: The school effectively supports professional development/learning with time, personnel, material, and 
fiscal resources to facilitate all students achieving the academic, college, and career readiness standards and the 
schoolwide learner outcomes. 
 
 

Findings   Supporting Evidence 
     

 ACS is committed to professional development which focuses on the identified 
critical student learning needs.  The Governing Charter Implementation 
Committee which encompasses: the school leadership and the Curriculum 
Committee, researches and communicates to  all staff  the  list  of  staff 
development opportunities that exist in several venues including on- 
campus, Los Angeles Unified School District, Los Angeles County Office of 
Education, and UCLA Center X. While the committee informs the staff of all 
opportunities, the seminars that most effectively support critical student 
learning needs are identified, and staff is strongly encouraged to attend those. 
Within the current budget restraints, ACS  provides  funding  for  these 
development seminars and ensures the time away from work is approved. Once 
the training has been completed; the staff member who went will report out 
their learning and experiences from the training to the entire staff. If the training 
is directed more to a specific subject or to a more specific age group, then the 
staff member who attended the training will have a more detailed share time 
with the appropriate groups of people. 
This is not only a fiscally sound policy but provides all staff who attend the staff 
development meeting with the most current information, teaching methods, 
and best practices and procedures in that discipline. The fact that 
teaching methods puts the students in the best position to meet the academic 
standards and perform at a level equal to or above the SLOs results. 
 
Teachers have 6 days of professional development at ACS: 4 days in August before 
school starts, and 2 during the school year. Staff also attend various personalized 
professional development sessions based on their particular needs during the 
school year and summer. 
 
PD offerings include: 
 

✓ LACOE’s CCSS, ELA, and Math workshops 
✓ Write from the Beginning 
✓ Thinking Maps 
✓ CA Kindergarten conference 
✓ Project-Based Learning Approach 
✓ GLAD and KAGAN Strategies 
✓ English learners 

 
 
 
 

  * Charter petition 
 

* PD agendas 
 

* Faculty meetings 
 

* Informal and formal 
observations 
 

* External PDs 
 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 

 

  
  

  
  

  
 

  
 

  
  
  
  
  
  
  
  
  
  

  
  

  
   

   
        

 
 
 

https://www.dropbox.com/s/omva2ya6r8cjwi8/Charter%20Petition%202020-2025.pdf?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/lr1o51ky5nc7tim/AADCyFtGMfFTXuK7pu4RNfUfa?dl=0
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Measurable Effect of Professional Development 
 
 

Indicator: There are effective operating processes in place to assess the measurable effect of professional 
development on teacher practice and the impact it has on student performance. 

 
 

Findings  Supporting Evidence 
    

Staff development at ACS has focused on the following topics: 
 

✓ GLAD and KAGAN Strategies 
✓ Write from the Beginning 
✓ Thinking Maps 
✓ Math Curriculum 
✓ ELA Curriculum 
✓ Project-Based Learning (LACOE) 
✓ Seneca Training on Tier 2 Behavioral Supports 

 
Evidence of the effects of professional development is prominent throughout the 
school and can be observed on walk-throughs and both formal and informal 
observations. It can be measured by the number of classrooms now utilizing 
Write from the Beginning for writing instruction, the amount of time students 
are spending reading and writing, the amount of art visible in the classrooms, the 
use of My Math, students' ability to communicate their needs and resolve 
conflicts. The effects of professional development are also measured by the fact 
that students’ internal assessment scores have improved. Although the school 
has not engaged in high-stakes testing since 2019, classroom walkthroughs 
provide evidence of quality teaching and learning occurring at ACS. 
 
Additionally, the impact of the professional development is recorded with  
formal and informal observations. The self-reflection and end of year review of 
the professional goals is also used to document the effectiveness of professional 
development on student performance. 

  
 

 

* Faculty meetings 
 

* PD topics  
 

* School calendar 
 

* Projects 
 

* CAASPP 
 

* NWEA MAP 
 

* ELPAC 
 

* Sample evaluations 
 

 

 

 
 
 
 
 
 
 
 

 

 
   
   

    
    

   
 

 
  
  

 
 

  
   

    

 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/ju9vxnelomy6z5w/AAB33X7kS3Zy7Gmm8Adbfm2Ha?dl=0
https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/xltbutq31fw78c8/AADAXmaON0R1QNLVUPAw3R_Ra?dl=0
https://www.dropbox.com/sh/pnuvz1m94idbhh7/AAB2To4lv6XUFKXiLhLaitjLa?dl=0
https://www.dropbox.com/sh/ooiyrgtydb1843k/AADk-YSs3tDgeaOQbMEA-IhDa?dl=0
https://www.dropbox.com/sh/h2wn6xze3wz2iiq/AAAzE68iGqfUBBzJFsex-WK9a?dl=0
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Supervision and Evaluation 
 
 
Indicator: The school implements effective supervision and evaluation procedures in order to promote 
professional growth of staff. 
 
 

Findings  Supporting Evidence   
      

Evaluations are an ongoing component of professional development at Ararat     
 

 * Evaluation schedules 
 
*Sample summary  

evaluation 
 
*Team building strategies 
 
*Staff assignments 
 
*Coaching emails 
 
*Observation emails 
 
*Evaluation document 
 
*Employee handbook 
 
*Charter petition 
 

 

 

Charter School. Selected staff members are formally evaluated each year. Goals 
for student learning are set by all teachers based on the NWEA MAP 
assessments. Teachers are encouraged to regularly reflect on their student 
goals. Lesson observations are conducted and principal shares feedback for 
reflection. Throughout the process, teachers are encouraged to take on 
leadership roles, to stretch themselves when needed, to self-regulate, and to 
learn from each other. Additionally, teachers are encouraged to observe their 
peers to inspire their own teaching. 
 
 
 
 
 
 
 

  

 
 

 

      
      
       

 

 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/h2wn6xze3wz2iiq/AAAzE68iGqfUBBzJFsex-WK9a?dl=0
https://www.dropbox.com/sh/0oag8a4jfwpxa3f/AAD4ibbTZ5LmZfHJz1ESMQ76a?dl=0
https://www.dropbox.com/sh/0oag8a4jfwpxa3f/AAD4ibbTZ5LmZfHJz1ESMQ76a?dl=0
https://www.dropbox.com/sh/ve76ny9cf5bnuza/AACERgV7f2arqxbEpJyaNk5ca?dl=0
https://www.dropbox.com/sh/kahnt3ruq833d9r/AAAUH_9GvXJ0IW6Gsf3xZeoVa?dl=0
https://www.dropbox.com/sh/026zg4yhx0k8ay3/AACnjWtnL-kmyONVRgxPl3W1a?dl=0
https://www.dropbox.com/sh/cmlttqm28q5am82/AAB2nkpZWsbETPYhOcQYZOVja?dl=0
https://www.dropbox.com/s/pq640ax92klgi0p/Formal%20Observation%20Tool.docx?dl=0
https://www.dropbox.com/sh/w08ozjonhw41n66/AACJnWktqY7zjqR7yxqN9gwza?dl=0
https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
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A5. Resources Criterion 
 
 

Resource Allocation Decisions 
 
 
Indicator: The school leadership and staff are involved in the resource allocation decisions. There is a relationship 
between the decisions about resource allocations, the district’s LCAP and the schoolwide action plan, the school’s 
vision, mission, the schoolwide learner outcomes, major student learner needs, academic standards, and college- 
and career-readiness standards.  
 
 

Findings Supporting Evidence 
   

Every available resource at ACS has been allocated to support to the school’s 
mission, purpose, and student achievement of the SLOs and the academic 
standards. This is reflected in the priority of all spending decisions. Input on 
resource allocation begins with stakeholders and staff. All stakeholders are 
keenly aware of the constant friction between the need for quality education 
and the limited resources available to provide that education. Stakeholders are 
presented with opportunities to express their views on budget and expenditure 
issues. Staff present budget needs to the principal. In turn, the principal surveys 
the staff during staff meetings and through emails regarding allocation of funds 
for curriculum resources. After considering the input from all sources, 
the final allocation decisions are handled by the Governing Board under the 
advisement of the Principal and Finance Committee. The work of the Governing 
Board is to support the highest quality learning environment for ACS. 
 
ACS has very clearly drawn budget policies and practices. These policies and 
practices are adhered to in the daily operations of the school and in developing 
the annual budget. The principal creates the budget annually based on 
projected ADA for the school year and staff input. 
 
ACS also has clear policies concerning the instructional materials and services 
for which budget money can be used. The principal approves and monitors 
funds spent and notifies staff regarding budget issues or changes that may affect 
planned purchases, trainings, or activities. 
 
Additionally, the Parent Involvement Committee (PIC) raises funds throughout 
the year which are budgeted and spent throughout the year. PIC allocates their 
budget with considerable input from the staff to supplement the 
school's general fund to provide resources to meet the school's mission and 
purpose, such as library books, field trips, and to support community building 
school traditions and events.  The PICs involvement during the pandemic has 
been paused due to health and safety orders by the Department of Public 
Health. 
 
 
 
 

  
 
 
 
 
 
*Budgets 
 
*Audits 
 
*Board policies 
 
*Charter petition 
 
*Governing board 
agendas 
 
*Finance committee 
agendas and notes 
 

 

 
 
 
 
 
 

 

 

 
 

 
 

 
 

 
 
 

 

 
 
 

 
 
 
 

 
 
 
 

 
  
  
  
  

  
    

 
 
 

https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/d8721e29rdet6zj/AADJ8gaiVP33IshY6JoiWZvya?dl=0
https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
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Practices 

 
 
Indicator: There are district processes and practices in place for developing an annual budget, conducting an 
annual audit, and at all times conducting quality business and accounting practices.  
 
 

Findings  Supporting Evidence 
    

ACS has very clearly drawn budget policies and practices The school and staff 
adhere to these policies and practices in the daily operations of the school and 
in developing the annual budget. The principal, in cooperation with the staff, 
creates the budget annually based on projected ADA for the school year and 
staff input. 
 
ACS has clear policies concerning the instructional materials and services for 
which budget money can be used. The principal approves and monitors funds 
spent and notifies staff regarding budget issues or changes that may affect 
planned purchases, trainings, or activities.  The principal pre-approves all 
expenses and sends a list of proposed expenses to the Governing Board for final 
approval. 
 
ACS provides financial reports, in the manner prescribed by California’s 
Standardized Account Code Structure (SACS), for the First and Second Interim 
Reports, Adopted Budgets, and Unaudited Actuals as required by the Education 
Code. To date, each audit has returned "clean" without findings 
ACS is audited annually by a local Certified Public Accounting agency, Wilkinson 
Auditors. 
 

 
 

  
*Budgets 
 
*Audits 
 
*Board policies 
 
*Charter petition 
 
*Governing board 
meetings 
 
*Finance committee 
agendas 
 
*Accounting Manual 
 

 
 
 
 
 

 

  
 

  

  

  
  

  

  
  

  
  
  
  

  
  
  
  

  
   

    

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/d8721e29rdet6zj/AADJ8gaiVP33IshY6JoiWZvya?dl=0
https://www.dropbox.com/sh/b0bbifb98fnomfe/AADuMsSCPspKwfDhvjarEP2la?dl=0
https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/cu5n17m1zbiyqdr/AAB6QNakhOz3MJbw07-ME1Ica?dl=0
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Facilities Conducive to Learning 

 
 
Indicator: The school’s facilities are safe, functional, well-maintained, and adequate to meet the students’ 
learning needs and support the educational program. 
 
 

 Findings   Supporting Evidence  
       

 Currently, ACS leases facilities from LAUSD under the provisions of Prop. 39. 
The facility is safe, functional, and adequately maintained to support an active, 
well-balanced, healthy, environmentally friendly educational environment. 
Classrooms are adequate in size to provide a functional physical learning 
environment that promotes individual learning and contributes to  the 
achievement of the school’s vision and purpose However, ACS is housed on two 
separate school campuses approximately a mile apart, as there is not adequate 
space at each site to house the entire school population. 
 
LAUSD is responsible for the major maintenance of the facilities including major 
repair or replacement of the plumbing, heating, ventilation, air conditioning, 
electrical, roofing, floor systems, interior and exterior painting, and other items 
considered deferred maintenance under Education Code 17582. All other kinds 
of maintenance is considered routine maintenance and is the responsibility of 
ACS. 
 
The school’s quest to find a permanent facility has been stalled. The quest for 
private facilities is still there, however, the Governing Board has now switched 
gears and is pursuing the expansion of the elementary school from 340 to 492 
students.  This expansion will allow the school to be financially more stable to 
appropriately seek external facilities at a later date.  
 
The focus at this time is geared towards increasing the school’s enrollment count 
to be able to increase teacher salaries, continue to employ additionally hired 
support personnel, and improve upon students’ proficiency rates. 
 
 
 
 

  

* Parent and student 
surveys 
 

* Safe School Plan 

* ACS material revision 
 

* Site Maps 
 

 

 
 

 

 
   

   
 

 
 

  
   

   
 

 
 

  

   

https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/04mcfr28jbfwpco/AABS-W_7wgQhkENiDzXD_9NAa?dl=0
https://www.dropbox.com/sh/achx11pvyrl9hjj/AAC7HuJg1GObP-zh1glHzoAJa?dl=0
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Instructional Materials, Equipment and Resources 
 
 
Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials and 
equipment, such as textbooks, other printed materials, instructional technology, manipulatives, and laboratory 
materials are effective. 
 
 

Findings  Supporting Evidence  
     

 All curriculum materials and textbooks are provided. Input from stakeholders 
with regard to instructional materials is given appropriate consideration. Staff 
discusses any need for materials or equipment and submits requests to the 
principal. 
 
The principal reviews the requests with the knowledge that teachers have 
completed and shared several staff development seminars and the 
requests are grounded in the knowledge gained at these seminars. As with all 
decisions, if the requests are in line with the school’s vision and purpose; if the 
requests promote student achievement of the schoolwide learner outcomes 
and the academic standards; and, if budget adjustments can be made, the 
requests are given great weight by administrative leadership and presented to 
the Governing Board. 
 
 
Materials and supplies necessary  to support the  classroom are readily 
accessible. Equipment is ordered, repaired, and/or replaced as needed. 
 
 
 
 
 

 

  * Request for materials 
 

* Technology Plan 
 

* Invoices 
 

* Budgets 
 

* Governing board 
agendas 
 

* Governing board 
minutes 

 

 

 

 

 

 
 

 
 

  
 

 
 

  

   
   

   
   
   

   

   
   
   
   
   
   

   

   
     

     

https://www.dropbox.com/sh/ocz6qcemgylyepc/AADyjcaHQUSjGyU_LmmWVIBxa?dl=0
https://www.dropbox.com/sh/6pdfol8tm084djw/AAD-m8xVpUR5UmeC9_XeXfzea?dl=0
https://www.dropbox.com/sh/u6xl2hu6qnfsp6n/AAARfvW5i4FZnrDH49XAgCN0a?dl=0
https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
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A6. Resources Criterion [Charter Schools only] 
 
 

Long-range Financial (and other Resources) Plan 
 
 
Indicator: The school regularly involves stakeholders in the review of its long-range plan/capital needs (and other 
resources) in relation to the school’s vision,  mission, and schoolwide learner outcomes. Decisions about resource 
allocation are directly related to the school’s vision, mission, and schoolwide learner outcomes. 
 
 

Findings  Supporting Evidence 
    

ACS’ administration, teachers and Governing Board meet often to review the 
Charter Petition. This analysis focuses on both the long-term and short- term 
trends in the formative and summative test results. This frequent review 
provides an opportunity to be proactive in identifying growth areas and quickly 
take the appropriate action. The short-term trends may require some adjusting 
in curriculum shifts or a different approach in the teaching methodology. The 
long term trends may involve, for example, a change in teaching assignments, 
or a reallocation of resources. The discussion of leadership focuses on ensuring 
that all of ACS resources are operating to ensure the achievement of the 
schoolwide learner outcomes and are in line with the school’s vision and 
mission. 

 
 

  * Charter petition 
 

* Staff meeting agendas 
 

* Governing board 
agendas 

 

* Governing Board 
minutes 

 

 

 

  
  

  
 

  
  
  
  
  

  
   
   

    

 
 

 
Regular Accounting and External Audit Procedures 

 
 
Indicator: The school has written policy that defines internal controls, contracts, regular accounting, and 
external audit procedures. 
 
 

Findings  Supporting Evidence 
    

The principal is responsible for the day-to-day financial health of ACS and for 
ensuring that the school operates within its budget. Governing Board members 
and the Finance Committee oversee the budget to ensure solvency. 
 
 

 

  *Purchase orders 
 
*Annual budget 
 
*Yearly audit 

 

  

 
 

   
      

https://www.dropbox.com/s/omva2ya6r8cjwi8/Charter%20Petition%202020-2025.pdf?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/l97dge34mbuvvsm/AAA08kkSHv0dupF3hE9Tp-Tta?dl=0
https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/d8721e29rdet6zj/AADJ8gaiVP33IshY6JoiWZvya?dl=0
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Financial Practices and Budgeting Process — Transparency 

 
Indicator: The school employs accountability measures to assure that personnel follow fiscal policies and 
procedures. The school develops and monitors its annual budgeting process to ensure transparency and 
stakeholder involvement. 
  

Findings  Supporting Evidence 
    

ACS prepares an annual operating budget of revenues and expenses, a cash flow 
projection, and a capital budget. These budgets and projection are reviewed 
and approved by the Governing Board at the annual meeting and modified as 
necessary.  Financial statements displaying budget vs. actual results are 
prepared by the back-office service provider, EdTec, reviewed by the Finance 
Committee and principal, and presented to the Governing Board at each board 
meeting. The school is audited annually, and that audit is presented to the 
board for review in the fall. 
 
The board begins the budgeting process for next year just after the state 
announces its funding projections in February. The Finance Committee creates 
an initial budget with support from EdTec financial services and the principal. 
The board then adopts this budget, or a modified one, at its annual spring 
meeting. All reports are public record and can be accessed in the notebook of 
board minutes during regular school hours. 
 
ACS adopted site-based budgeting to 1) allow the direction of spending 
priorities in order to provide leverage for fundamental change 2) link budget to 
student outcomes and 3) make budgeting program-driven instead of formula-
driven. ACS submits a balanced budget (see attached budgets), based upon 
projected enrollment and revenues, to LAUSD on a yearly basis. 
 
 

  * Governing board 
agendas 
 

* Governing Board 
minutes 

 

* Finance committee 
agendas 

 

* Annual budget 
 

* Annual audit 
 

* Fiscal policies 
 

 
 
 
 

  

  
 

  
  

  
 

  

  
  
  

  
  
  
  
  
  

  

     

https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/d8721e29rdet6zj/AADJ8gaiVP33IshY6JoiWZvya?dl=0
https://www.dropbox.com/sh/dp8ljzeo2te4lxa/AACNtqc3rHjFuofH7-JcQpHva?dl=0
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Adequate Compensation, Staffing, Reserves 
 
 
Indicator: The school governing body provides adequate compensation to faculty, administrators, and staff; 
adequate staffing for the school’s program; and reasonable accumulation of reserves.  

 

Findings  Supporting Evidence 
    

 As of June 2022, the salaries of ACS were not competitive in today’s job market.  
The goal of the Governing Board is to be as competitive with the large local 
district as possible.   
 
ACS Governing Board meets and exceeds the 3% reserve state requirement with 
a 10% reserve. 

  *Budget reports 
 
*Salary Schedule 
 
*Governing Board 
agendas and minutes 
 
*Finance Committee 
Agendas 
 

 

  
 

  

  
  
  

   

 
 

 
Marketing Strategies 

 
 
Indicator: The school has marketing strategies to support the implementation of the developmental program, 
including research and information to help develop future planning. 
 
 

Findings  Supporting Evidence 
    

ACS’ outreach plan includes marketing strategies and outreach. This plan 
includes press releases, brochures, visits to preschools, booths at city events, 
school tours, and information meetings. Through these, ACS has been successful 
in raising community awareness about its educational programs and student 
achievements. 
 
Internal communications at ACS have been a focus of the WASC parent group 
over the past year. This group worked to create guiding documents to establish 
clear definitions of roles and responsibilities for all school community 
members. 
The PIC has also worked hard for a year to strengthen processes for better 
communication and transparency of school operations with the creation of a 
parent liaison and more accessible meetings. They also brainstormed ideas to 
better market the school's mission and vision to the outside groups. 
 
 
 
 

   
 
*Outreach Plan 
 
*Website 
 
*Mall advertisement 
 
*Facebook 
 
*LinkedIn 
 

  *Video production 
 

 

 

  
 

  
  

  

  
  
  
  
  
  

  
     

 
 
 
 
 

https://www.dropbox.com/sh/073jsrguw7pwh4q/AABG57gRIhUZnwCFPf_rT04La?dl=0
https://www.dropbox.com/sh/0ksm0ute7fsglzf/AAD9s7SKGTTWlg_MIhYeV69Sa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/8efakh000zejp6p/AABQA8EEdMb03U5lY6CPu9uIa?dl=0
https://www.dropbox.com/sh/6q0opkxm2ccxrnu/AADW4j13vMbDfloT79ha6V9Za?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/wtobtj6yxdpbs8c/AAB4nDLp8Hpwe4LkSbMJg4hOa?dl=0
https://www.dropbox.com/sh/r18ueegz6rvdroh/AADCChmaJdeTqb1KMuJWjPFVa?dl=0
https://www.dropbox.com/sh/1rferennfugsgo7/AAA-JmO9zSJtXei_coB-89Gta?dl=0
https://www.dropbox.com/sh/owbhfp7zgvja1s4/AABMgDGTl7DlIJzqDDQNn-qia?dl=0


 
WASC Focus on Learning 
 

97 
 

Informing the Public and Appropriate Authorities 
 
 
Indicator: The governing authorities and school leaders inform the public and appropriate governmental 
authorities about the financial needs of the organization. 
 
 

Findings  Supporting Evidence 
    

The principal works to communicate the school's mission, philosophy, goals, and 
needs to the outside community. This individual keeps the school's authorizer 
informed and shares information about the school, its events, and its needs with 
city and local community leaders. 
 
Board meeting agendas and minutes are posted on the school's website which 
also are used as a tool to educate the public about the school's mission and 
goals. 

  * Website 
 

* Governing board 
agendas 
 

* Governing board 
minutes 

 
 
 

 

  
  
  

  

  

  

   

 
 

 
 
 
 

https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
https://www.dropbox.com/s/iiltqzd8rz01pw5/Governing%20Board%20Agendas%20and%20Minutes.docx?dl=0
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WASC Category A – Organization: Vision and Purpose, Governance, Leadership, Staff, 
and Resources: Strengths and Growth Areas  
 
 

Summary  
 

 
Ararat Charter School has a clearly stated vision based on its student needs, current educational research, and 
the belief that all students can achieve at high academic levels. This vision is fully supported by the Governing 
Board and administration and further defined by schoolwide learner outcomes (SLOs) and academic standards. 
 
ACS has implemented practices for staff to discuss best practices information and share what has been learned 
at professional development trainings. This addresses the critical learner need to improve academic 
performance in English language arts, math, and science. 
 
The Governing Board and staff are committed to the belief that a qualified staff can best maintain the required 
academic standards and meet the SLOs. One key element in the success achieved to date is communication. 
Leadership and staff work in unison to keep the curriculum, teaching methods and methodology, and classroom 
procedures current. This will improve academic performance across the board and allow a smoother transition 
to middle school. 
 
Input from all stakeholders has resulted in curriculum changes, reallocation of resources (including assignment 
of staff), and a renewed effort to increase the focus of professional development to address the critical learner 
needs. It also plays a critical role in resource planning for the future. Based on that input, ACS’ funding and 
resources are distributed to meet the school’s needs. The budget surplus because of ESSER funding, has allowed 
ACS to hire additional classroom support staff such as Instructional Aides in grades TK-2, and a teacher on special 
assignment (intervention teacher) for grades 3-5. Furthermore, an IT Coordinator was hired through this 
temporary one-time funding since the school now has a 1:1 ratio of computers to students.   
 
 
 

Areas of Strength  
 
✓ Consistent and clearly stated vision and purpose. 
✓ Curriculum and schoolwide learner outcomes (SLO) support and promote ACS’ vision and purpose. 
✓ Stakeholders are an active, vocal, and a significant factor in the success of the school.  
✓ Fiscal policies and practices, grounded in sound accounting principles.  
✓ Professional development is ongoing and integrated into the program. 
✓ Professional development is highly valued by the school and staff. 
✓ Highly qualified teaching staff are committed to continual self-reflection and improvement. 
✓ Faculty value time during the school for planning during Mindful Mondays. 
✓ Effective evaluation process. 
✓ Effective grant writing process that has secured over 200K in the 2021-2022 school year. 
✓ Efficient marketing of the school’s mission to outside groups. 
✓ Recruitment of new board members with diverse background and talent to support the school's growth. 
✓ Promoting the school in the community to ensure more diversity in the enrollment and hiring pool. 

 
 
                                                                                  

Areas of Growth 
 
  
 

✓ Continue to work on the school’s material revision to increase the school’s elementary enrollment. 
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Category B: Standards-based Student Learning: Curriculum 
 
 

B1. Rigorous and Relevant Standards-Based Curriculum Criterion 
 
 

Current Educational Research and Thinking 
 
 
Indicator: The school provides an effective, rigorous, relevant, and coherent curriculum based on current 
educational research and thinking that supports the academic standards.  

 

Findings  Support Evidence 
    

The educational philosophy at  Ararat  Charter  School  synthesizes  the 
constructivist approach (as described in Element 1, Instructional Design of the 
Charter) which incorporates elements from the following schools of thought: 
Developmental Stages as defined by Jean Piaget, Behaviorist orientation to 
learning, Multiple Intelligences developed by Howard Gardner, Jerome Bruner, 
Bloom’s Model of critical thinking (Taxonomy), Accelerated Schools Model 
developed by Levin and colleagues at Stanford, and Problem-Based learning. 
 
Constructivist Learning – Children learn from connecting new information to 
prior knowledge and by actively constructing their own understanding. Learning 
occurs when new information is used to deconstruct and/or reconstruct older 
understandings. We believe younger students need to manipulate materials 
concretely through hands-on experiences. More sophisticated learners are 
capable of manipulating abstract information in their minds, yet they still 
require stimulation of concrete experiential learning opportunities to internalize 
new knowledge. During the learning experiences, students explore ideas, 
address familiar and unfamiliar problems, and reflect on and analyze their 
findings with one another. Teachers closely facilitate this process, encouraging 
students to inquire, investigate, create, develop,  reflect  on  and finally 
disseminate understandings. These experiences help the students learn to make 
choices and experience autonomy. Students come to know their own interests 
and ideas, and differing abilities are respected and valued. These experiences 
are carefully integrated with the knowledge,  skills  and  conceptual 
understanding that are identified in the Common Core State Standards and 
reflect the Schoolwide Learner Objectives (SLOs). 
 
All students participate in a rigorous, relevant, and coherent standards-based 
curriculum that supports the achievement of the academic standards and the 
schoolwide learner outcomes. Students participate in a core academic program 
that prepares them  to  be  effective  communicators,  problem  solvers, 
responsible citizens, and self-directed learners. Through standards-based 
learning (what is taught and how it is taught), these are accomplished. 
 
Teachers attend regular professional development offerings to keep abreast of 
the most current education research and share this information at monthly 
staff meetings. 
 

  
 
 
 

✓ Charter petition 
 

✓ Staff meeting 
agendas 
 

✓ PD agendas 
 

✓ Lesson plans 
 

✓ Formal observations 
 

✓ Informal 
observations 

 

 

 

 
 

 
 
 
 

 
 

 
 
 

 
 

 
 

 

 

 

  
 

   
   
   
   
   
   
  

 

  
  
  

  
  
  

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
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Teachers have high expectations of students and provide strong support in the 
selection of curriculum. The Common Core Sate Standards are consulted when 
choosing curriculum resources and materials. 
 
The academic program is interdisciplinary, integrating the visual and performing 
arts into the curricula. Several studies have shown significant correlations 
between academic success, enhanced critical thinking abilities and positive 
attitudes towards community in students who are educated in an arts-
integrated curriculum (Catterall, 1998; Seidel, 1999; Heath 1998). This model of 
“education through the art” awakens imagination and creativity, bringing 
vitality and wholeness to learning. 
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Academic and College- and Career-Readiness Standards for Each Area 
 
 
Indicator: The school has defined academic standards and college- and career readiness indicators or 
standards for each subject area, course, and/or program that meet or exceed graduation 
requirements. 

 

 Findings  Supporting Evidence 
      

ENGLISH/LANGUAGE ARTS 
English/Language Arts instruction is a priority at Ararat Charter School.  ACS 

recognizes that fluency in Language Arts is the enabling skill that is of 
paramount significance in acquiring competency in academic disciplines, and 
experiencing personal, social and economic success. Literacy is the key to 
becoming independent and lifelong learners. To this end, ACS provides a 
comprehensive Language Arts program based on the following four domains: 
1) Reading; 2) Writing; 3) Written and Oral Language Conventions; 4) 
Listening and Speaking, and Language Functions. 
 
ACS adheres to the K-5 Common Core State Standards (CCSS) for all parts of 
the English/Language Arts program. Additionally, the CCSS are embedded in 
the Schoolwide Learner Outcomes (SLOs). 
 
Congruence: 
The English/Language Arts curriculum and instruction are directly tied the 
Common Core State Standards and the SLOs. “ACS students will become 
skilled learners and independent critical  thinkers  who  demonstrate  
effective communication skills” and will become academically proficient 
individuals who have acquired a comprehensive knowledge base in all 
content areas.” 
 
Student Work – Engagement in Learning: 
When designing the language arts curriculum, teachers collaboratively plan 
instruction to incorporate higher order thinking skills, rich core literature, and 
interdisciplinary practices. Teachers regularly engage students in cooperative 
group learning models that encourage  discourse  and  enrich  language 
development. Within these programs, teachers will meet the needs of each 
individual child through differentiated instruction. 
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https://www.dropbox.com/sh/bogbqluwik51eki/AADvnEuWaExvjJLR7e_QuUUYa?dl=0
https://www.dropbox.com/sh/bogbqluwik51eki/AADvnEuWaExvjJLR7e_QuUUYa?dl=0
https://www.dropbox.com/sh/z3gjc0i0iqr4i6z/AABAdV-JX8BZgX2szFv4-eSea?dl=0
https://www.dropbox.com/sh/lrqw6wxxgls0v6l/AADnVFdMZZKZY_9zwdKXSzjGa?dl=0
https://www.dropbox.com/sh/faij7ve15808r66/AAAkp3MPIRmLrvCZ80HcOovRa?dl=0
https://www.dropbox.com/sh/bndqesuwu40004c/AACAwFBDOaoSKa7fEbv6qzEpa?dl=0
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Accessibility of All Students to Curriculum: 
 
To guarantee that the rigorous, relevant and coherent curriculum is accessible for 

all ACS students, teachers organize specific instructional activities to scaffold and 

differentiate student learning. Guided reading strategies and flexible grouping allow 
students with similar needs to be grouped together for more specific instruction. 

For example, a guided reading group in first grade might form for a few weeks to 

help students who are struggling to learn sight words. A guided reading group in 

third grade might be developed to help students struggling to use context clues to 

determine the meaning of unknown vocabulary words. Grouping is flexible and 
based on specific needs. 
 
 
Writing projects allow teachers to scaffold the writing tasks required by the 
Common Core State Standards. Students get small group or individual support 
from their teacher to help them work on specific writing skills. During mini 
lessons, teachers scaffold writing skills and give students many examples of the 
standards they are required to demonstrate. For example, first graders must 
know how to use adjectives in their writing. To scaffold this skill, teachers have 
students make a list of adjectives and then the class generates a chart of 
examples. The teacher and students orally share examples of how to use 
adjectives in a sentence and search for examples used in writing. Students have 
ample practice before they are required to complete a skill on their own. 
 
 
For English learners (EL), at risk students, and students with special needs, the 
teachers use multiple strategies to help students access the ELA curriculum. All 
learners have a chance to demonstrate their knowledge in a way that works for 
them which could include drawing pictures, pointing, creating models or 
translation if need be. Teachers also modify in other ways such as making an 
assignment shorter or clarifying directions and providing interventions. 
 
 
Integration Among Disciplines: 
 
English/Language Arts skills, including speaking and listening, are used in all 
academic areas especially in the area of culmination project-based activities. For 

example, at the end of a habitat unit, 1st graders created dioramas and written 
reports of their animals which were presented to the class. To culminate the 

Explorer project, 5th graders created trading cards of well-known explorers, 
researched information about their explorer and wrote a report which was 
presented to the class. 
 
 
English/Language Arts skills are also embedded into nearly all activities at ACS. 
Students are asked to explain and write about their math thinking in multiple ways 
and then present to their peers, students must read and write for content in Science 
and Social Studies and then work with their classmates to conduct experiments, 
discuss themes and textual evidence with their peers. On field trips students are 
asked to research a component of the trip before going and then required to 
document their learning upon their return and share with others.
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MATHEMATICS 
 
 
Current Educational Research and Thinking: 
 
The National Council of the Teachers of Mathematics state in their Principles 
and Standards for the teaching of Mathematics that teaching students 
conceptual understandings first best prepares them for becoming proficient in 
math. Based on these research findings ACS currently adopted My Math which 
is aligned with the Common Core State Standards. It embraces pedagogical 
approaches that enable students to encounter math in a meaningful way and 
translate mathematical skills from the concrete to the abstract. ACS students 
are provided a mathematics program that allows them to develop the necessary 
computation, application and problem-solving skills to be proficient in the CCSS 
for Mathematics while developing a deep conceptual understanding of math 
principles and operations. 
 
 
Academic Standards: 
 
The mathematics program at ACS is aligned with the Common Core State 
standards and is designed to provide access to rigorous, standards-based 
mathematics to all students through a balanced instructional program focusing 
on problem solving, concept development, and procedural fluency. Material is 
presented in a logical sequence throughout the grades and mastery of the 
material is expected before moving to the next level. 
 
 
Teachers balance skill instruction with conceptual learning and problem solving to 
help students develop a sense of confidence about their ability to understand and 
apply mathematics in their everyday lives. Teachers use a variety of methods, 
materials, and manipulatives to engage and support student learning. 
 
 
To promote mathematical literacy and proficiency for every student, our 
mathematics program reflects four major principles of how students learn 
mathematics: 1) connect to student’s prior knowledge, 2) develop conceptual 
frameworks in a sequential manner that involve essential knowledge, 3) 
incorporate the role of metacognition into instruction (Donovan, 2005) and 4) 
support students understanding of mathematics by having them defend and 
explain their responses orally and in writing. 
 
 
The major goals of the mathematics program incorporate the eight 
Mathematical Practice Standards described in the California Common Core 
Mathematics Framework. Students in grades TK-5:  
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https://www.dropbox.com/sh/2y42a6wpx5ovyge/AAD3rWRMtjBL07XQCEYPZ3Mca?dl=0
https://www.dropbox.com/sh/nhin8p302p7yifc/AAAOe9cN8wv6_je-pxTnUQ12a?dl=0
https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
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✓ Make sense of problems and preserve in solving them. 
✓ Reason abstractly and quantitatively. 
✓ Model with math. 
✓ Use appropriate tools strategically. 
✓ Attend to procession. 
✓ Look for and make use of structure. 
✓ Look for and express regularity in repeated reasoning. 

 
 
Congruence: 
 
The curriculum is designed to equip students with a strong foundation in 
mathematics; topics are covered in depth and taught to mastery. ACS “spirals” 
the mathematics instruction to ensure that students are exposed to important 
mathematical concepts in more than one way at more than one time. Each time 
the concept is revisited, it is done so at a higher level to build on previous 
understanding. Spiral progression also allows for a review of important math 
concepts while expanding on that foundation. This concept scaffolds the success 
for schoolwide learner outcomes. 
 
 
The mathematics program supports the SLOs by ensuring that students have 
access to and embrace to their best ability the quality of becoming a critical 
thinker who “creatively and effectively apply critical-thinking skills and problem-
solving procedures in academic and real-life situations.” 
 
 
Student Work – Engagement in Learning: 
 
ACS’ mathematics program is directly aligned with the Common Core State 
Standards for Mathematics and the SLOs. There are clear examples of both in 
the student’s work and their engagement in the lessons. Teachers 
collaboratively plan instruction to incorporate higher order thinking skills and 
grouping strategies. At the end of each lesson, students are asked to discuss 
their outcomes, how they arrived at their answer, and their thinking behind 
them. 
 
 
Technology and literacy are used to facilitate and enhance mathematics 
learning. Teachers utilize a metacognitive approach to instruction that promotes 
students’ ownership of their learning by defining learning objectives and 
monitoring their progress towards achieving them. Part of a problem-solving 
approach to mathematics is the expectation that not all students will solve the 
same problem in the same way. Thus, discussions are an essential element in 
our math program that provide opportunities for students to explain, justify, 
and support their strategies to other students and to their teacher. Students are 
frequently asked, “How did you figure that out?” or “Can you explain how you 
got the answer?” as a way to build metacognition. 
 
 
In a lower grade classroom, an example of a performance tasks is The Wheel 
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Shop, students use algebraic thinking to solve problems involving solving for 
unknowns, equations, and simultaneous constraints. The mathematical topics 
are variables, inverse operations, equations, equalities, inequalities, and 
simultaneous systems. Students are presented with the task of considering a 
tricycle shop with 18 wheels and asked how many tricycles there are. Their task 
involves finding an unknown and “undoing” the straightforward question of 
how many wheels 6 tricycles have in all. 
 
 
In an upper grade classroom, students are asked to use algebraic thinking to 
solve problems involving proportional relationships, measurement, scale, and 
multiplicative relationships. The mathematical topics are repeated addition, 
multiplication, division, percent, linear measurement, proportional reasoning, 
scale factors, scale, ratios, variables, functions, and algebraic reasoning. 
Students read a version of the story Stone Soup. In the story, a recipe for the 
soup is shared. The students are asked to determine how many carrots, onions, 
and chunks of meat are needed to feed various numbers of people. 
 
 
Accessibility of All Students to Curriculum: 
 
Ararat Charter School works hard to ensure all students receive instruction at 
their instructional level. As the students go through the program, they are 
learning to be math thinkers. This is accomplished three ways: Concrete-> 
Pictorial-> Abstract. The math curriculum takes students through lessons and 
concepts in this order. This enables each child, including students that have 
different learning styles and special needs, to not only learn the concept, but to 
fully understand the concept taught. 
 
 
Students are asked to think about math, rather than simply memorize steps to 
solve a problem. They are taught that there are often different ways to solve a 
problem and are encouraged to explain their thought process to classmates. 
This can be especially helpful to students with special needs and students with 
different learning styles. Concepts are covered throughout the grades with 
increased difficulty. This spiraling enables the upper grades to have a clearer, 
deeper understanding of all concepts taught. 
 
 
The mathematics program also addresses the needs of all students, providing 
differentiated instruction to English learners, advanced learners, special needs, 
and at risk students. All grades, K-5 use flexible grouping to deliver individualized 
or targeted instruction to students. The spiral approach to delivering 
mathematics allows for teachers to develop a true understanding of their 
students’ needs, challenges and strengths in mathematics and affords them the 
time to address them. Through student observation and assessment, teachers 
are very knowledgeable about how to reach their students. 
 

 
Integration among Disciplines: 
 
Interdisciplinary curriculum offers students opportunities to learn academic  
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content through meaningful context. Therefore, ACS integrates curriculum 
throughout the disciplines as much as possible and strives to meet different 
learner’s needs by offering instruction according to the different intelligences. 
This means that students may be practicing multiplication facts while jumping 
rope in PE, or outside becoming a living clock to understand the concept of time. 
Technology is used to facilitate and enhance mathematics learning. Writing is 
an important component of our math program, where students explain their 
mathematical thinking by writing in their math journals and then orally 
explaining it to their peers. For example, the kindergarten classes used 
mathematical and concept in their Science unit on Growing Flowers. They had 
to plant the seeds, calculate the flower’s growth, measure its growth, and make 
a graph. Additionally, they had to write a report and share their findings with 
their class. Second graders created beautiful art masterpieces of pizzas using 
fractions as the basis for the lesson. They then had to describe their 
masterpieces to the class. 
 
 

 
SOCIAL STUDIES 
 
 
Current Educational Research and Thinking: 
 
Within the school program, social studies provides coordinated, systematic 
study drawing upon such disciplines as anthropology, archaeology, economics, 
geography, history, law, philosophy, political science, psychology, religion, and 
sociology, as well as appropriate content from the humanities, mathematics, 
and natural sciences. “The primary purpose of social studies is to help young 
people make informed and reasoned decisions for the public good as citizens of 
a culturally diverse, democratic society in an interdependent world.” (National 
Council for the Social Studies (NCSS),1992) 
 
 
ACS students study history and social sciences through integrated, literature-
enriched projects that draw upon students’ interests and experiences and 
incorporate goals that promote cultural knowledge and understanding, 
democratic principles and civic values, and the academic and social skills 
necessary for effective participation in diverse societies. 
 
 
Teachers focus their social studies instruction to support and expand each child’s 

understanding of community. Community is viewed at varying scales (from smallest 

to largest); self, family, classroom, school, neighborhoods, states, nations, 

continents, and the world. This focus on community brings home the fact that 

human relationships are at the core of the social sciences. Students are able to 

integrate this knowledge in smaller, more comprehensible settings, and apply them 

to the larger world. ACS teachers are also committed to supporting students’ 

articulation with their world in humane, thoughtful, and considerate ways. As Alfie 

Kohn states: “A sense of community and responsibility for others isn’t confined to 

the classroom; indeed, students are helped to locate themselves in widening circles 

of care that extend beyond self, beyond friends,  
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https://www.dropbox.com/sh/bjwipgaodkfl4ik/AADgX8fz96HVVMzzdIzEdOmQa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/nhin8p302p7yifc/AAAOe9cN8wv6_je-pxTnUQ12a?dl=0
https://www.dropbox.com/sh/nhin8p302p7yifc/AAAOe9cN8wv6_je-pxTnUQ12a?dl=0
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https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
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beyond their own ethnic group, and beyond their own country. Opportunities 
are offered not only to learn about, but also to put into action, a commitment 
to diversity and to improving the lives of others.” (Independent School, Spring 
2008) 
 
 
Academic Standards 
 
ACS prepares students for the challenges of living in a fast-changing, 
interdependent society by incorporating the CCSS for ELA and 
Literacy/History/Social Studies in grades TK-5. With the standards, students in 
kindergarten through grade three are introduced to the basic concepts of each 
discipline: history, geography, civics, and economics. Beginning at grade four, 
the disciplines are woven within the standards at each grade. 
 
The goals of the social studies program fall into the following three categories 
as described in the content Framework: 
 
 

✓ Knowledge and cultural understanding, incorporating learning’s from 
history and other humanities, such as, geography, and social sciences.  

✓ Democratic understanding and Civic values, incorporating an 
understanding of our national identity, heritage, civic values and rights 
and responsibilities.  

✓ Attainment and Social participation, including basic skills such as, study 
skills, critical thinking skills and participation skills. 

 
 
ACS utilizes a social studies curriculum that is aligned with the Common Core 
State Standards and includes instructional strategies, assessment, and 
resources. The curriculum and instructional program address the foundational 
skills and knowledge as students are introduced to facts, concepts and 
principles, organized under the three strands stated above. These basic 
learnings serve as curriculum strands, unifying the curriculum across the grade 

levels, kindergarten through 5th grade. 

 
Congruence: 
 
History-Social Science skills, curriculum and instruction are directly tied to the 
SLOs: ACS students will “have acquired fundamental knowledge of diverse 
cultural backgrounds in the area of language, literature, history, and culture; 
have a clear sense of responsibility in the community; and are aware of civic 
responsibilities.” 
 
 
Teachers integrate academic standards, concepts/skills, and SLOs into their 
thematic units. For example, 2nd grade students are expected to deliver an oral 
family history presentation, displaying artifacts, and providing a clear explanation 
for each. This correlates with the oral language skills and the SLO of analyzing and 
synthesizing information and being able to demonstrate effective communication 
skills by speaking effectively to peers and adults. Beginning in kindergarten, 
students have practice sharing in their classrooms and at assemblies. 
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ACS will use the state approved McGraw-Hill, California Vista curriculum and 

materials that are aligned with the State Framework for History/ Social Studies, 

grades TK-5. Teachers have aligned the current History/Social Studies 

curriculum to reflect the ELA and Literacy/History/Social Studies common core 

state standards. To further enhance the program, ACS provides teacher made 

supplemental materials to support implementation of the common core state 

standards. 
 
 
Student Work – Engagement in Learning: 
 
Using a constructivist approach, inquiry, and appropriate learning tasks, 
teachers support students' academic achievement. ACS teachers incorporate 
academic standards and high yield instructional strategies in project work which 
allows students to engage more deeply in their learning. 
 
To guide learning, teachers pose a big question instead of many specific 
questions so that students can adapt the information to current and future 
understandings. By creating one question, students can connect different ideas 
and information together. When learning new or unusual information, teachers 
create a schema to help students better understand and make sense of the 
experience. Schemas are mental representations of ideas, perceptions, or 
actions. With each learning task (research, discussions, reading, etc.), students 
are assimilating, accommodating, and organizing their experience. 
 
 
Throughout each learning task students engage in a dialogue. Teachers ask 
follow-up questions for students to elaborate or reflect on to reveal their point 
of view. Teachers provide opportunities for students to interact with each other, 
different materials, and new concepts. As students make connections, they take 
responsibility for their own learning to become emerging thinkers with theories 
about the world by demonstrating independence, leadership, and social 
confidence. 
 
 
Additionally, Social Studies classes include field trips from local walks in the 
neighborhood to local missions and farms. Fieldtrips develop students’ ability to 
observe and record information. Students practice developing interview 
questions and recording their answers. They can see and hear first-hand about 
what they are studying. 
 
 

 
Accessibility of All Students to Curriculum: 
 
The very nature of the Social Studies program allows for the accessibility of all 
students. In each project, at all levels, students are given choice in how they 
participate. Teachers create assignments and assessments that allow for all 
students to shine based on a wide variety of learning styles. Students are asked 
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to complete tasks using a relative strength for them and then asked to complete 
other tasks that might come from a more challenging place. 
 
 
To provide equal access to the core Social Studies program, ACS provides 
differentiated instruction to English learners, special needs students, struggling 
learners and advanced learners. This instruction comes in the following forms:  
1) Pacing; 2) pre-teaching of essential elements and vocabulary; 3) enrichment 
and project-based activities; 4) accommodations based on 504 and IEP plans for 
students with disabilities; and 5) hands-on, research activities provide additional 
tools to teach and reinforce concepts and skills 
 
 
Integration among Disciplines: 
 
Teachers often start with the Social Studies standards when planning their project-

based units and activities. From the content standard they have chosen they then 

look at what would show growth and learning for their students, what outcomes 

they want to see and what questions they want to answer. Then they look at how 

they will know that their students have learned something and have integrated the 

material into their prior knowledge (i.e. What assessment strategies they will use). 

Teachers use the social studies standards as the main focus to find literature for the 

class to study and for meaningful context for their art, community service projects, 

and for their research and writing projects. For instance, while exploring the theme 

of My Place in History 2nd grade students also learned about proportion, symmetry, 

and observation. They used various visual art techniques such as drawing, painting, 

collage and installation to produce self and family portraits. A 3rd grade example of 

curriculum integration is the study of food as it moves from farm to table. Social 

studies concepts of supply and demand as well as science concepts of nutrition are 

explored. Students use their math and graphing skills in interpreting data as well as 

reporting data. As a service-learning project, students participate in the annual Food 

Drive for Mission and determine how they can benefit others. 
 
 
ACS emphasizes the use of fiction and non-fiction literature, technology and the 
Internet, and interdisciplinary planning to reach the goals of this History/Social 
Science Framework 
 
 

 
SCIENCE 
 
 
Current Educational Research and Thinking: 
 
The National Science Teachers Association supports the notion that inquiry 
science must be a basic in the curriculum of every elementary school student at 
every grade level so that students can develop problem-solving skills that 
empower them to participate in an increasingly scientific and technological  
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https://www.dropbox.com/sh/mvo6e9lwz4qiua1/AADKW6Md85Ov1HBw6Ygv_4ofa?dl=0
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https://www.dropbox.com/sh/siaynkofbac3dux/AADEVIf5PQTUG3wzsrAirBcza?dl=0
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world. Empowering students to pursue science education is the guiding force 
for Ararat Charter School’s science program. In order to achieve this goal, the 
program must ignite students’ curiosity and engage them in meaningful 
interactions with both the natural and designed worlds that surround them. The 
overarching goal of the program is to promote scientific literacy for all our 
students through an inquiry-based approach. 
 
 
ACS utilizes Inspire Science. It provides hands on learning and experimentation 
which builds upon previous knowledge. Inspire Science sparks students’ 
curiosity through fascinating real-world phenomena. Students investigate, 
problem-solve, argue, and discuss scientific phenomena to make sense of the 
world from their perspective. 
 
The Inspire Science experience is organized around the 5E Instructional 
Framework. The compelling resources housed in this familiar framework 
empower educators to provide equitable science experiences for all learners 
through flexible approaches and research-based best practices. 
 
 
Academic Standards: 
 
The science program at ACS is based on the following guiding principles as 
described in the Next Generation Science Standards. 
 
 

✓ Provide standards based Content and instructional materials. 
✓ Develop academic language of science used in content standards.  
✓ Reflect a balanced approach between investigation and 

experimentation skills along with direct instruction and reading.  
✓ Use multiple instructional strategies. 
✓ Utilize on-going assessment. 
✓ Engage students in learning.  
✓ Use technology to teach students how to assess their knowledge and 

enhance computer literacy.  
✓ Provide adequate resources. 
✓ Establish connections with other core subjects. 

 
 
Congruence: 
 
ACS’ science curriculum, instructional strategies, assessments, and resources 
are aligned with the CA Science standards and framework and our SLOs. The 
curriculum and instructional program address the foundational skills and 
knowledge as students are introduced to facts, concepts, principles, and 
theories organized under Physical, Life and Earth science. Scientific thinking and 
reasoning are promoted through the integration of science process skills  
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throughout the K-5 program. 
 
 
Student Work – Engagement in Learning 
 
The use of a scientific inquiry approach allows students to engage in active 
learning while studying science. The Science standards are integrated into 
hands-on learning experiences for students. Teachers attempt to connect 
student learning to real-life applications in life, earth, and physical science. 
Students explore science process skills in predicting, data collection, observing, 
investigating, and hypothesizing. Students are encouraged to explore, discover, 
explain, and understand science at their grade level. 
 
 
The instructional program at ACS integrates the use of observation, communication, 
measurement, classification, inference, and prediction skills to further advance 

students’ scientific thinking. These process skills are the skeletal structures that 
make science education come to life for students by engaging them with 

opportunities to interact and reflect. As students progress through the K-5 
curriculum, their experiences with these process skills act as scaffolds for future 

experiences where the skills become more advanced and complex. 
 
 
Students communicate using scientific language and vocabulary by engaging in 
oral and written discussions around the topic being investigated. Students 
construct meaning by explaining and justifying their thinking using evidence-
based explanations. 
 
In addition, science enrichment activities, such as outdoor science activities and 
projects, and field trips further develop students’ knowledge and experience. 
 
 
Accessibility of All Students to Curriculum: 
 
Science instruction is designed so that each student has the opportunity to 
master the Science standards. In order to guarantee that our rigorous, relevant 
and coherent curriculum is accessible for all students, the teachers at ACS 
organize specific instructional actions to scaffold and differentiate student 
learning. 

 

To provide equal access to the core science program, ACS provides 
differentiated instruction to English learners, special needs students, struggling 
learners and advanced learners. This instruction could come in the following 
forms: 1) Pacing; 2) pre-teaching of essential elements of scientific vocabulary;  
3) enrichment and project-based activities; 4) accommodations based on 504 
and IEP plans for students with disabilities; and 5) hands-on activities that 
provide additional tools to teach and reinforce scientific skills and concepts. 
 
 
Integration Among the Disciplines: 
 
Science, especially environmental science, is embedded into many social studies 
projects. For example, when the 3rd graders studied heroes that have positively 
impacted the world, they learned about Rachel Carson and John Muir who  
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spoke up to protect crops from DDT and our national parks. They also studied 
the effects humans are leaving on the earth and ways we can reduce our 
negative carbon footprint. The discussions of global warming, an increase in 
carbon levels, and the life cycles hindered by pesticides naturally occurred when 
studying these biographies. 
 
 
As 4th graders studied water sheds, they learned that the ocean can be polluted 
when trash and chemicals are washed down the hills and travel to the ocean 
causing unsafe water. This led to a study on clean water and how to protect our 
water sources. 
 
 

 
PHYSICAL EDUCATION 
 
 
Current Educational Research and Thinking: 
 
Recent studies have found improvements in students’ academic performance and 

cognitive ability with increased time spent in physical education activities. There is 

a strong correlation between aerobic fitness and academic performance as 

measured by grades in core subjects and standardized test scores, (Effect of physical 

education and activity levels on academic achievement in children. Medicine & 

Science in Sports & Exercise 2006, and Active Education: Physical Education, Physical 

Activity and Academic Performance. Research Brief. Fall 2007). According to NASPE 

(National Standards for Physical Education), physical activity is critical to the 

development and maintenance of good health. The goal of physical education, 

therefore, is to develop physically educated individuals who have the knowledge, 

skills, and confidence to enjoy a lifetime of healthful physical activity. A high quality 

physical education program should enhance the physical, mental, and 

social/emotional development of every child and incorporate fitness education and 

assessment to help children understand, improve and/or maintain their physical 

well-being. 
 
 
ACS students develop an understanding of the importance of physical exercise, 
physical fitness, healthy nutrition, and positive life choices for physical and 
mental well-being. Exercise, sports, dance, and games provide necessary 
physical outlets and athletic expression for students. Physical fitness as a lifelong 
endeavor and the importance of recreational activity is stressed through SPARK, 
the physical education curriculum taught by the classroom teachers. 
Cooperative games, skill instruction, and sportsmanship are emphasized in the 
primary grades. Older students enjoy learning competitive and non-competitive 
games. Knowledge of health, safety and life promoting choices for personal 
behavior will provide a foundation for positive lifelong habits. ACS utilizes the 
SPARK physical education program 
 
 
ACS is committed to providing a school environment that promotes and protects 
children’s health, well-being, and ability to learn by supporting healthy eating and 
physical activity. The school engages students, parents, teachers, food  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

* SPARK curriculum 
 

* Lesson plans 
 

* PE equipment shed 
 

* SLOs 
 

* Physical Fitness Test 

 

 

https://www.dropbox.com/sh/dgzuuch0a5g1qg4/AAD0pwU-MZFR3KUSrHIznveUa?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/u36emlmq3x3ynuh/AAAKQVlOQIP2E9wBwm_CwtPJa?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
https://www.dropbox.com/sh/an53iqjwrcmnz3k/AADxhBtgOJAH2cGGj9X7W5boa?dl=0
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service professionals, health professionals, and other interested community 
members in developing, implementing, monitoring, and reviewing schoolwide 
nutrition and physical activity policies. 
 
 
Academic Standards: 
 
ACS follows the California State Standards for Physical Education and 
participates in the Fitnessgram (California Physical Fitness State Test) for 5th 
graders. 
 
 
Congruence: 
 
ACS’ PE curriculum is aligned with the California Standards for Physical 
Education and the SLOs. “Students demonstrate constructive and collaborative 
work ethics, self- discipline, and positive character traits in everyday life” 
 
 
Student Work – Engagement in Learning: 
 
Student engagement is evident through observation of the program activities 
and feedback on surveys and the Fitnessgram. 
 
 
Accessibility of All Students to Curriculum: 
 
All students have access to the PE curriculum and participate in the program 
and activities. Special needs students receive Adaptive PE, if their IEP calls for 
it. 
 
 
Integration Among Other Disciplines: 
 
Health education is also an important aspect of the ACS program for the whole 
child. In K-2 students learn about healthy habits, such as washing their hands 
and covering their noses and mouths while sneezing. They also learn about good 
nutrition and hygiene, such as regular teeth brushing. In the 3rd and 4th grades 
students learn more about the systems of the body and how they interrelate for 
good health. In 5th grade students have their first lessons within same gender 
groups about the changes puberty will bring for them. ACS uses the state 
Physical Fitness standards and the Health education framework to develop 
grade appropriate lessons in these content areas. 
 
 
Movement activities, dance and other forms of creative physical expression are 
infused into the everyday curriculum. To the extent possible, classrooms and 
playground space are organized to maximize students’ opportunities for 
movement and physical expression through games, circle-time activities, folk 
dances, sports and physical education. Recognizing that the qualities of physical 
fitness and health enhance the students’ overall well-being, each child is 
encouraged to rise to his/her individual physical potential. 
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THE ARTS 
 
 
Current Educational Research and Thinking: 
 
Research shows that children do better in school when they have exposure to the 

visual and performing arts. Involvement in the arts is associated with gains in math, 
reading, cognitive ability, critical thinking, and verbal skill. Arts learning can also 
improve motivation, concentration, confidence, and teamwork. “A 2005 report by 

the Rand Corporation about the visual arts argues that the intrinsic pleasures and 

stimulation of the art experience do more than sweeten an individual's life -- 

according to the report, they "can connect people more deeply to the world and 

open them to new ways of seeing," creating the foundation to forge social bonds 
and community cohesion.” 
 
 
According to a report by Americans for the Arts, art education strengthens 
problem-solving and critical-thinking skills. The experience of making decisions 
and choices in the course of creating art carries over into other parts of life. 
 
 
Music 
 
At ACS, students engage in music throughout their school career. K-5th grade 
students receive choir instruction once a week. This instruction includes singing, 
note reading, music appreciation, and performance. Students acquire basic 
knowledge of musical history, composers, theory, reading musical notation and the 
skills and mechanics of singing. These skills are developed within ACS’ chorus and 
through performance opportunities during school wide productions each year. 
These include a cross-cultural range of music from folk to the classics. 
 
 
In addition, many of our primary teachers sing with our students daily in the 
classroom. Music is used to aid in learning academic content, as a transition 
from one activity to another, and as a calming influence inside the classroom 
during quiet work periods. 
 
 
Parent Involvement Committee fundraisers support musical performances and 
assemblies, an interactive experience with orchestral instruments, world music, 
and drumming. Our students participate in drum circles two to three times a 
year. 
 
 
Visual Arts 
 
ACS has adopted Meet the Masters as our visual arts curriculum. Teachers are  
supported to use the curriculum. “The goal of the program is to teach every child 
how to express himself/herself through art. In this program, students are 
introduced to the great masters, such as Da Vinci, Monet, O’Keefe, Rockwell, Van 

Gough, and many more artists. Students study the characteristics of the Masters 
and have the opportunity to create their own original masterpieces based on the 

style of the Masters. This demands that the students learn to see and experience 
the world in a different way. The language of art,  

* Music curriculum 
 

* Meet the Masters 
program and lessons 
 

* Visual & Performing 
Arts 

 

* Performance 
schedules 
 

* Bulletin board displays 
 

* Website 
 

* SLOs 
 

 

 

http://www.rand.org/pubs/monographs/MG290
http://www.rand.org/pubs/monographs/MG290
https://www.dropbox.com/sh/22x22djxddb33c6/AADu5hqCsMj8LrYy2hldo7Dka?dl=0
https://www.dropbox.com/sh/l6vr7udbolkdm1m/AACUl5gkk_a17nSc-MiN5GMPa?dl=0
https://www.dropbox.com/sh/l6vr7udbolkdm1m/AACUl5gkk_a17nSc-MiN5GMPa?dl=0
https://www.dropbox.com/sh/czt1o76r6skrq50/AABlN9IALX6ECbHzpyMP4FcDa?dl=0
https://www.dropbox.com/sh/czt1o76r6skrq50/AABlN9IALX6ECbHzpyMP4FcDa?dl=0
https://www.dropbox.com/sh/v9j92klmlwetjjr/AACXcXOZUPb4GtoEoW2JaFh1a?dl=0
https://www.dropbox.com/sh/v9j92klmlwetjjr/AACXcXOZUPb4GtoEoW2JaFh1a?dl=0
https://www.dropbox.com/sh/frecf10t11ti7cf/AACCq81fEtDHlmDYhC4t9Lx8a?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
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like the language of words, requires the learning of skills and concepts that will 
allow the free flow of expression.” (Introduction, Arts Attack; Arts Attack 
Publications, 2007) 
 
 
This curriculum follows the California State Standards for Visual Arts and 
supports our goal to help our children develop a lifelong passion for the arts in 
society and explores the arts as a means of creative personal expression. 
 
 
Theater/Drama 
 
While ACS does not have a Drama program, theater and drama are woven into 
much of the project learning that happens at ACS. Students often learn through 
performance-based assignments which allow them to kinesthetically internalize 
information. They learn how to develop a plot, choose characters, create an 
imaginary setting, and then improvise dialogue and action to help brainstorm 
possible conflict-resolutions in language arts classes. They participate in reader’s 
theatre related to themes in social studies and language arts. They write, 
produce, rehearse, and perform plays to culminate social studies units about 
different types of families or ancient mythology and religious beliefs, or make 
up their own version of the classic Stone Soup. With their peers, students learn 
to constructively critique the performance, deciding what was good and what 
could be improved. Additionally, they may act out how a cell receives oxygen in 
science or health, or debate who discovered America through character 
assimilation and role playing. In addition, many classrooms have done plays or 
performances either written by students or purchased through PIC funds. These 
plays often tie into the curriculum in the classroom to extend learning. 
 
 
Dance 
 
Kinesthetic learners, those who need to move to learn, have frequent and 
appropriate ways to do so through dance, movement, and "body breaks". While 
ACS does not have a dance curriculum or program at this time. Dance movement 
is used extensively in the primary grade classrooms, during performances, and 
in PE. 
 
 
Academic Standards 
 
ACS adheres to the K-8 California State Standards for Visual and Performing Arts 
(Dance, Music, Theater and Visual Arts) to ensure that students reach the 
proficient level of achievement in each of the following five strands of the 
content standards: 1) artistic perception; 2) creative expression; 3) historical and 
cultural context; 4) aesthetic valuing; and 5) connections, relationships, and 
applications. The grade level content standards as described in chapter 4 of the 
framework serve as the basis of curriculum development. 
 
 
ACS has adopted the Meet the Masters program that is based on the Visual and 
Performing Arts Framework. In this program, students are introduced to the 
great masters, such as Da Vinci, Monet, O’Keefe, Rockwell, Van Gough, and  
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many more artists. Students study the characteristics of the Masters and have 
the opportunity to create their own original masterpieces based on the style of 
the Masters. The curriculum is produced and combined into four age-
appropriate levels: Kindergarten, Beginning (grades 1 -2), Intermediate (grades 
3-4) and Advanced (grade 5). The program provides specific lessons activities, 
instructional strategies, and resources that a classroom teacher can utilize. 
 
 
Congruence: 
 
ACS vision provides an interdisciplinary Arts program throughout the learning 
process, whether it is music, art, drama, or dance. With any or all of these, 
children will develop a sense of self as well as gain respect for all cultures. The 
goal for the Visual and performing arts is to help students develop a lifelong 
passion for the arts. This goal is congruent with the school’s vision and SLOs. 
 
 
Student Work – Engagement in the Arts: 
 
Student engagement in the arts is evident by visually observing students, during 
performances, teacher observations and by the work displayed in the 
classrooms. 
 
 
Accessibility of All Students to Curriculum: 
 
All students have equal access to our arts curriculum and they have increasing 
choice in how they participate as they get older. 
 
 
Integration among Disciplines: 
 
Art, music, and elements of drama integrated into the curriculum can deepen 
students’ understanding of social studies content, literary concepts, and writing 
and art techniques. These skills are embedded within our curriculum throughout 
the day and placed in context of meaningful experiences. For instance, while 
exploring the theme of My Place in History (second grade social studies 
standards) our students might also learn about proportion, symmetry, and 
observation. They will also experience various visual art techniques such as 
drawing, painting, collage and installation to produce self or family portraits. 
 
 
WORLD LANGUAGES (SPANISH AND ARMENIAN) 

 * Armenian and 
Spanish books 

Current Educational Research and Thinking:       
 
World Languages (Spanish and Armenian), taught beginning in kindergarten, 
give students insights into and familiarity with other cultures. Through the 
grades, the World Language program includes more reading, writing, grammar 
and conversation. 
 
“Studying a foreign language completes and improves a student’s education 
while providing the foundation for further personal enrichment, scholastic 
achievement and economic opportunities.” (Foreign Language Framework,  

 

https://www.dropbox.com/sh/ijcfeh227swmo3y/AACR4L36y8m-XdbdpUVEgdm4a?dl=0
https://www.dropbox.com/sh/ijcfeh227swmo3y/AACR4L36y8m-XdbdpUVEgdm4a?dl=0
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California Public Schools CDE 2003) 
 
 
Academic Standards: 
  
 
Spanish and Armenian are required subjects at Ararat Charter school. In 
developing the instructional program for these subjects, the school follows the 
guidelines described in the Foreign Language Framework, California Schools. 
The guidelines provided in the framework are not language specific but provide 
a framework of instruction for any foreign language. 
 
 
ACS follows the continuum as described in the Foreign Language Framework. The 
continuum consists of five (5) different levels with levels I and II applying to the 
elementary level of instruction, based on this continuum, ACS has developed Long 
Range plans that specify the standards and skills in reading and writing and what 
standards and skills are covered each trimester and how they are assessed. Per the 
Framework, the curriculum covers the following major areas: 
 

✓ Vocabulary and concept development 
✓ Modes of expression, such as, listening, speaking, reading and writing  
✓ Text types, such as, word, phrase, sentence and paragraphs 

 
 
Congruence: 
 
ACS’ vision includes a language program which supports the global citizen. The 
goal for the World Language program is to help students develop a sense of self 
as well as gain respect for all cultures. Both the vision and goal are congruent 
with the school’s SLOs. 
 
 
Student Work – Engagement in Learning: 
 
Student engagement in the Spanish and Armenian is evident by visually 
observing students in the classroom, during performances, teacher 
observations and by the student work displayed in the classrooms. 
 
 
Accessibility of All Students to Curriculum: 
 
All students have equal access to and participate in the World Language 
program. The curriculum is designed to support students at different levels of 
proficiency.  
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Integration among Disciplines 
 
 
Indicator: There is integration among academic and career technical disciplines at the school and where 
applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, and 
security are maintained. 
 
 

Findings  Supporting Evidence 
    

(Listed under each curricular area above) 
 
Additional Findings: 
ACS has as a founding principle that interdisciplinary curriculum offers 
students opportunities to learn academic content through meaningful 
context. Therefore ACS integrates critical-thinking and problem-solving 
tasks based on the CCSS into language arts, mathematics, social studies, 
science, foreign language, art, P.E., and music programs. 
 
 
 
Use of multiple Intelligences also allows students to excel in the 
curriculum by using the intelligences they excel at. (i.e., Learning a song 
in social studies or science.) 
 
 
Technology and literacy are used to facilitate and enhance other content 
learning. 

  
 
 

  

* Project based activities 
 

* Differentiated curriculum 
 

* Student Success Team 
meetings 
 

* Student work products 

  
 

 

 

 

 
  

  
 

  
 

   
    

      
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
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Community Resources and Articulation and Follow-up Studies. 
 
Indicator: The school engages with community partners and resources, articulates regularly with feeder schools, 
local colleges and universities, and technical schools. The school uses follow-up studies of graduates and others 
to learn about the effectiveness of the curricular program. 
 

Findings   Supporting Evidence 
    

Teachers regularly share information with colleagues who teach the grade level 
below and the grade level above at staff and grade level meetings and 
professional development.  When discussing and revising long-range plans and 
curriculum maps, teachers also do vertical articulation to make sure all key 
standards are taught across the grades. 
 
Local feeder schools have an information night for their students, and ACS has 
the opportunity to attend that program and discuss ACS with prospective 
parents and students. In addition, ACS’ website is available to the feeder schools 
and the community for school information. 
 
ACS needs to define ways to follow up with students who are promoted and 
attend middle schools. 
 
ACS has many community partners.  Collaboration with the Bernardi Senior 
Center during Thanksgiving allows ACS to contribute to seniors in the Van Nuys 
community needing meals. The CSUN student teacher partnership allows 
student teachers from California State University @ Northridge to partner with 
our teachers and learn from their exceptional skills.  Furthermore, this 
partnership allows ACS to have a pipeline of teachers to choose from for open 
positions. ACS also has a multi-year partnership with The Institute for Student 
Empowerment which supports the teachers and staff with the Justice Equity 
Diversity and Inclusion (JEDI) Initiative. In the 2022-2023 school year, ACS is 
developing a partnership with The Chicago School of Psychology where 
counselors earning their Masters and Doctorates will engage in student supports 
to complete their on the ground and in-person hours with real cases/students. 

 

* Staff and grade level 
agendas 
 

* PD agendas 
 

* Website 
 

* JEDI  
 

* CSUN partnership 
 

* Bernardi Senior 
Center 
 

* Chicago School of 
Counseling 

 

* The Institute for 
Student 
Empowerment 

       
 
    
 

   
  

 

  
  
  
  
  

  
   

     

 

https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/bw8s49pyl1uvzod/AADBuCsvoFGSolWGy_rnFoR8a?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/ihnzkfjy4mu27at/AAAoPeHE2odlUb5EzumU0Ufwa?dl=0
https://www.dropbox.com/sh/gakcu73ixu0l7w0/AAC3M6ATFTephu56yw2h1pUPa?dl=0
https://www.dropbox.com/sh/t4zs7p876y84etn/AACVZxItb-FpHas3L_JFLwTBa?dl=0
https://www.dropbox.com/sh/t4zs7p876y84etn/AACVZxItb-FpHas3L_JFLwTBa?dl=0
https://www.dropbox.com/sh/v7bb93yz1g36t4m/AADnRWLcYeXrzl2Fxf5aV5K3a?dl=0
https://www.dropbox.com/sh/v7bb93yz1g36t4m/AADnRWLcYeXrzl2Fxf5aV5K3a?dl=0
https://www.dropbox.com/sh/9jjx86iy6cdil1s/AACKZK4XMjbhqISQFAqsXYjLa?dl=0
https://www.dropbox.com/sh/9jjx86iy6cdil1s/AACKZK4XMjbhqISQFAqsXYjLa?dl=0
https://www.dropbox.com/sh/9jjx86iy6cdil1s/AACKZK4XMjbhqISQFAqsXYjLa?dl=0
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B2. Access to Curriculum Criterion 
 
 

Variety of Programs — Full Range of Choices 
 
 
Indicator: All students are able to make appropriate choices and pursue a full range of realistic college and career 
and/or other educational options. The school provides for career exploration, preparation for postsecondary 
education, and career technical options for all students. 
 
 

Findings  Supporting Evidence 
    

All students have access to a standards-based curriculum, P.E., Armenian and 
Spanish language classes, Art, Music, and Technology. Enrichment classes 
offered after school present students and parents a choice.   
 
This year, ACS is for the first time is planning an after-school and Saturday 
program called Ararat’s Programs for Extended Learning (ApEX).  All sorts of 
supplementary activities and classes will be offered to attend to the whole 
child. 
 
Additionally, ACS sponsors an annual College and Career Fair for students every 
spring. 

 *   *Charter petition 
 
*Master schedule 
 
*Website 
 
*Differentiated 
Curriculum 
 
*School Calendar 
 
*APEX schedule 

 

  
 

  

  

  

  

   
     
 
 

 

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/p7aceook5s0tz79/AABuZFBa2Qv453YezGYSXkrxa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/ju9vxnelomy6z5w/AAB33X7kS3Zy7Gmm8Adbfm2Ha?dl=0
https://www.dropbox.com/sh/kw79n1m7dm5jk63/AADJrhbuN141w9KHHA9RXWhMa?dl=0
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Accessibility of All Students to Curriculum 
 
 
Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is accessible to all 
students through all courses/programs offered. Course enrollment patterns reflect the diversity of the school’s 
students. 
 
 

Findings  Supporting Evidence 
    

Listed under each curricular area above. 
 

Additional Findings: 
In order to guarantee that the rigorous, relevant and coherent curriculum is 
accessible for all ACS students, teachers organize specific instructional activities 
to scaffold and differentiate student learning.  Teachers provide challenging, 
meaningful, and up-to-date curricula that encourage students to engage in the 
education process. Special needs students are also provided with challenging, 
meaningful up-to-date curricula and instruction as well as access to resource 
teachers. Student study teams (SST) provide help to struggling students. Access 
to cumulative and IEP files as well as a school psychologist, resource specialist, 
and other members of the special education team support learning success. 

  *Charter petition 
 
*Master schedule 
 
*Website 
 
*Differentiated 
Curriculum 
 
*School Calendar 
 
*APEX schedule 
 

 

 
  

  
  
  
  

   

  
  

  

  
  

  
    

 
 

 
Student-Parent-Staff Collaboration 

 
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal 
learning plan, including college and career and/or other educational goals. 
 
 
 Findings   Supporting Evidence 
      

    

*School calendar 
 
*SST Meetings 
 
*Surveys 
 
*Parent/Student 
Handbook 
 
 
 
 
 
 

 ✓ Provide a safe and positive learning environment. 
✓ Maintain regular on-going communication with parents through 

emails, class Dojo, phone calls, etc. 
✓ Inform parents of the progress of the class through communication 

from the teacher, and parent meetings. 
✓ Provide time for Parent/Teacher/Student Conferences. 
✓ Provide Parent Information meetings including, but not limited to: 

Back to School Night, Parent Orientation, Parent Education meetings. 
✓ Utilize Parent, Student, and Teacher surveys. 
✓ Hold SST, 504, IEP meetings as needed. 
✓ Involve teachers in ongoing professional development and mentoring. 
✓ Resolve conflicts by following the school’s Uniform Complaint  

              Procedures and Conflict Resolution Policy as described in the  
              Parent Handbook. 

 
  
  

  
  

  
  

  
  

  
  

  
  
  

  
  
  

  

 
 

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/p7aceook5s0tz79/AABuZFBa2Qv453YezGYSXkrxa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/ju9vxnelomy6z5w/AAB33X7kS3Zy7Gmm8Adbfm2Ha?dl=0
https://www.dropbox.com/sh/kw79n1m7dm5jk63/AADJrhbuN141w9KHHA9RXWhMa?dl=0
https://www.dropbox.com/sh/ju9vxnelomy6z5w/AAB33X7kS3Zy7Gmm8Adbfm2Ha?dl=0
https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
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ACS WASC Category B – Standards-based Student Learning: 
Curriculum Summary, Strengths, and Growth Needs  
 

 
Summary  

 

 
With the student at the center, ACS’ curriculum at all levels is designed to foster lifelong learning and reflect 
our Schoolwide Learner Outcomes (SLOs). The curriculum is aligned with the Common Core State Standards 
(CCSS). ACS’ curriculum is rigorous and relevant and is adjusted as appropriate to address the individual 
learner’s needs. The goal with curriculum presentation is to foster mastery of concepts so to prevent gaps in 
a student’s academic skills. Additionally, the curriculum is presented on the instructional techniques of the 
constructivist philosophies, which help students become independent lifelong learners. 
 
 
Through this self-study, we have learned that we must align ourselves with the rigorous, relevant, and 
coherent curriculum at all grade levels. The curriculum is reflective of our efforts to follow the learner and 
help each student achieve mastery of concepts. This has come to our attention through staff collaboration, 
CAASPP scores, and other classroom assessments and observations. In the overall curriculum, we have seen 
that we are able to create access for a wide variety of students with various learning styles and needs. 
 
 
Teachers are meeting regularly, discussing, implementing, and re-evaluating the curriculum to accommodate 
student needs and to create the most rigorous and successful learning environment we can. 
 
 
Due to ACS’ status as a K-5 school, there are no formalized graduation requirements. However, we strive to 
give students access to apply curriculum to the real word in as many ways as possible. We are always thinking 
and planning different ways we can take students into the real world where they can apply skills and 
knowledge learned, via field trips, service learning, and project-based learning.  
 
 
 
 

Areas of Strength 
 
 
✓ ACS has maintained clear standards and learning goals aligned to the common core state standards.  
✓ The curriculum is student-centered and supports the Schoolwide Learner Outcomes.  
✓ The curriculum is current in educational research and thinking.  
✓ Teachers use integrated curriculum to teach students how to learn and to become lifelong learners.  
✓ Teachers are committed to professional development.  
✓ Grade level teachers collaborate to strategize how to support and improve student learning. 

 
 

Areas of Growth 
 
  
✓ Provide more project-based learning opportunities. 
✓ Teach writing every day through integrated means using Write from the Beginning. 
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Category C: Learning and Teaching 
 
 

C1. Student Engagement in Challenging and Relevant Learning Experiences  
             Criterion 
 
 

Results of Student Observations and Examining Work 
 
 
Indicator: All students are involved in challenging and relevant work as evidenced by observations of students 
working and the examination of student work. 
 
 

Findings  Supporting Evidence 
    

At Ararat Charter School we believe that all students deserve to have 
opportunities to challenge themselves to do their personal best and that it is the 
teacher’s job to provide these opportunities for challenge. This challenge 
extends to students who are working below, at, or above their grade level. Each 
child contains within them a unique blend of strengths, weaknesses and true 
challenges, and the teachers at ACS pride themselves in knowing their students 
enough to provide the appropriate level of instruction and support at the 
appropriate time. 
 
On any given day in the classrooms at ACS, students can be seen engaging with 
curriculum through hands-on activities, small groups, homogeneous groupings, 
peer coaching, extension activities, and open-ended projects. Anecdotal 
observations of students show their engagement in the lessons and activities 
provided by the teachers. 
 
Students are competent learners where they reflect after formative 
assessments, a practice considered essential in improving students’ 
understanding of the way they learn best. In this way, students develop a strong 
foundation of knowledge and competence in learning upon which they can 
build in the future. Also, students are self-motivated learners where they 
connect personal  interests  and questions with curricular and extra-curricular 
opportunities. This promotes students to be life-long learners where they are 
encouraged to continue learning while making connections outside of the 
formal school setting. 
 
Through administrator and teacher observations of student work and of student 
participation, it is evident that students are engaged in challenging learning 
experiences and are learning strategies, content and skills from their teachers 
and peers that they can implement into their learning. 
 
 
 
 
 
 

 * Student work  
 

* Projects 
 

* Rubrics 
 

* Classroom 
observations 

    

 

 
 

 

 

 

  
 

   
   

   
   
   
   
   

   
   
   
   
   
   
   
   
   
   
   
   
   
   

   
 

https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kufc6jcg93jhgpc/AAC7AwHdkCAtqIFpRO5ATbn1a?dl=0
https://www.dropbox.com/sh/guvx73qfqudz2yg/AACNQo-_PiboPFXy632RU5-ja?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
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Student Understanding of Learning Expectations 

 
 
Indicator: The students understand the standards/expected performance levels for each area of study in order 
to demonstrate learning and college and career readiness. 
 
 

Findings  Supporting Evidence 
    

Students are provided with clearly articulated lesson objectives that correspond 
with Common Core State Standards. Lesson objectives that are provided prior 
to lessons establish a clear objective, and aids in the concluding portion of the 
lesson where students can check for understanding. At ACS there are rubrics in 
all subject areas that provide students with clear performance outcomes. 
Students are also encouraged to set their own goals for instance with reading 
they can set their own fluency reading goals along with specific Accelerated 
Reader reading goals. 
 
Through rubrics, student checklists, and clear expectations discussed before and 
after lessons, students can monitor their own progress and take 
responsibility for their own learning. Teachers make sure that objectives are 
explicitly stated before and after lessons are taught as well as before, during 
and after projects. 
 
Teachers help students develop metacognitive skills and encourage them to 
reflect on and assess their own thinking and understanding. Students learn 
when and how to use strategies for learning or for problem solving. 
When a student knows the stages in the process of learning and understands 
his or her own preferred approaches to it, s/he can identify and overcome 
blocks to learning and can apply that learning to real world situations. 

* Accelerated 
Reader 
 

* Rubrics 
 

* Classroom 
observations 
 

* Classroom 
observation 
checklist 

 

* Formal 
observation 
checklist 
 

   
 

 

   
   
   
   
   

     

https://www.dropbox.com/sh/wx3j4klwclh029r/AABR_tG41Eeee7oMZ2b0Wa7ka?dl=0
https://www.dropbox.com/sh/wx3j4klwclh029r/AABR_tG41Eeee7oMZ2b0Wa7ka?dl=0
https://www.dropbox.com/sh/guvx73qfqudz2yg/AACNQo-_PiboPFXy632RU5-ja?dl=0
https://www.dropbox.com/sh/xhhqa9uatmepgt3/AAAxJMoLw95IRzCfcBuazG19a?dl=0
https://www.dropbox.com/sh/xhhqa9uatmepgt3/AAAxJMoLw95IRzCfcBuazG19a?dl=0
https://www.dropbox.com/sh/rz3i52uevencusi/AACj4sqTxu1MjRIpw-w3TA38a?dl=0
https://www.dropbox.com/sh/rz3i52uevencusi/AACj4sqTxu1MjRIpw-w3TA38a?dl=0
https://www.dropbox.com/sh/rz3i52uevencusi/AACj4sqTxu1MjRIpw-w3TA38a?dl=0
https://www.dropbox.com/s/pq640ax92klgi0p/Formal%20Observation%20Tool.docx?dl=0
https://www.dropbox.com/s/pq640ax92klgi0p/Formal%20Observation%20Tool.docx?dl=0
https://www.dropbox.com/s/pq640ax92klgi0p/Formal%20Observation%20Tool.docx?dl=0
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C2. Student Centered Instruction through a Variety of Strategies and Resources 
Criterion 

 
 

Teachers as Facilitators of Learning 
 
 
Indicator: Teachers facilitate learning as coaches and are current in the instructional content taught and 
research-based instructional methodologies including differentiation and the integrated use of technology. 
 
 

Findings   Supporting Evidence 
     

Ararat Charter School has created a learning environment that includes 
meaningful content with choices for learning: adequate time, space and 
materials, immediate and meaningful feedback, and benchmarks of progress, 
enriched environment and collaborative learning opportunities. This hands-on, 
constructivist   approach   to   student   learning   emphasizes   thinking, 
understanding, reasoning, and applying knowledge while it does not neglect 
basic skills. It is guided by five basic elements: 1) activating prior knowledge, 2) 
acquiring knowledge, 3) understanding knowledge, 4) using knowledge, and 5) 
reflecting on knowledge (Tolman and Hardy, 1995). 
 
ACS uses the trainer of trainer model to for job embedded professional 
development. Teachers are sent to professional development such as WFTB are 
bring back the information to present during professional development. They 
also serve as coaches to facilitate the understanding through demo lessons and 
peer to peer mentorship. 
 
ACS also uses personalize professional development for teaches who want to 
learn or brush up on skills and strategies. These professional development 
opportunities not only keep teachers current in the instructional content that is 
being taught but also keep teachers abreast of the latest educational research.   
 
To ensure that all students master the skills, teachers provide differentiated 
instruction and interventions.  Using the concept of vertical and horizontal 
enrichment, advanced learners are provided with opportunities of acceleration 
and enrichment to study concepts in more depth and complexity (Shore et al. 
1991). Students have different avenues or modalities to express understanding 
of the content such as using multimedia presentation. Students use their school 
devices and utilize technology in their learning.  The school now has a device for 
every student. 
 

Some strategies for differentiation are: 
 

✓ Seating placement 
✓ One-on-one adult support  
✓ Learning Centers 
✓ Small groups 
✓ Peer coaching 
✓ Rubrics  
✓ Formative assessments 
✓ Guided practice for specific students 
✓ Separate assignment sheets for individuals to extend or remediate 

* Professional 
Development 
 

* Classroom 
Environment 
checklist 
 
 

* Classroom 
observations 

 
 

   
   
   

   
   
   
   
   

   
   
   
   
   
   
   

   

https://www.dropbox.com/sh/i1o40jggfphcxr9/AABP9sDS3vHArgwvN1_hl9N4a?dl=0
https://www.dropbox.com/sh/i1o40jggfphcxr9/AABP9sDS3vHArgwvN1_hl9N4a?dl=0
https://www.dropbox.com/sh/jhcx2j0poi59rxt/AADsLRJC3LR2BOgMwyYfksMba?dl=0
https://www.dropbox.com/sh/jhcx2j0poi59rxt/AADsLRJC3LR2BOgMwyYfksMba?dl=0
https://www.dropbox.com/sh/jhcx2j0poi59rxt/AADsLRJC3LR2BOgMwyYfksMba?dl=0
https://www.dropbox.com/sh/xhhqa9uatmepgt3/AAAxJMoLw95IRzCfcBuazG19a?dl=0
https://www.dropbox.com/sh/xhhqa9uatmepgt3/AAAxJMoLw95IRzCfcBuazG19a?dl=0
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✓ Visual supports 
✓ Student generated goals  
✓ Teaching students to use resources found in the room  
✓ Daily schedule 
✓ Technology/computers 

 
 

Differentiation of instruction gives students more confidence about their ability to 

learn; they are more willing to attempt more challenging tasks. Students who need 

extra support know they will receive it, and students who catch on quickly are 

motivated to broaden and deepen their knowledge and skills. 
 

 

     
      
 

 
Creative and Critical Thinking 

 
Indicator: All students demonstrate creative and critical thinking within a variety of instructional settings, using 
a variety of materials, resources, and technology beyond the textbook. 
 
 

Findings  Supporting Evidence 
    

ACS is dedicated to ensuring that students are engaged and fully committed to 
their education. Student work samples show evidence of creative and critical 
thinking within a variety of instructional settings, using a variety of materials, 
resources, and technology beyond the textbook. 
 

Structured learning so that students organize access and apply knowledge they have 
already acquired: 
 

✓ Graphic Organizers, such as Venn Diagrams, connect student learning over time. 
By comparing a known idea, concept, object or character to an unknown idea 
students organize their thinking;  

✓ The culminating activities of a project allow students to look at the vast array of 
knowledge that participating in that project allowed them to access;  

✓ Pre-assessing students for their current understanding of concepts to be taught 
allows teachers to pinpoint the important curricular focus and skill development 
needed;  

✓ Curriculum spiraling, allows students to constantly be in the 
preview/learn/review loop, strengthening their understanding and knowledge 
each time a concept is revisited.  

✓ Thinking Maps organize thinking to identify, classify, synthesize, compare and 
contrast, list, etc.  

 
 

Student tools to gather and create knowledge; to research, inquire, gather, 
discover and invent knowledge: 

 
✓ Students are taught the research process: note taking, outlining, organizing, 

writing, editing;  
✓ Teachers create flip charts to use as resources for future reference on discrete 

skills  

* Thinking Maps 

*  

* Student work products 
 

* Visual displays 
 

* Charts 
 

* Bulletin boards 
 

 

 

 

 
 
 
 
 
 
   

https://www.dropbox.com/sh/faij7ve15808r66/AAAkp3MPIRmLrvCZ80HcOovRa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/s9pb9dfacm6uzl5/AADxN_dbbtG9rd6narNbpJr3a?dl=0
https://www.dropbox.com/sh/nhin8p302p7yifc/AAAOe9cN8wv6_je-pxTnUQ12a?dl=0
https://www.dropbox.com/sh/frecf10t11ti7cf/AACCq81fEtDHlmDYhC4t9Lx8a?dl=0
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✓ Word walls allow students a tool to find proper spellings of words;  
✓ Teachers create visual displays to show the many ways there are to multiply or 

divide;  
✓ Student discussions are held in a circle to encourage connection to, and 

extension of, others ideas;  
✓ Students are encouraged to turn “knee to knee” with their partner to share 

new thinking or their own opinion;  
✓ Students are assigned partners according to ability for reading and writing 

activities; 
    

     
 

Application of Learning 
 

Indicator: All students demonstrate that they can apply acquired knowledge and skills at higher levels and 
depths of knowledge to extend learning opportunities.  
 

Findings  Supporting Evidence  
     

Assimilated and integrated knowledge is demonstrated in the creation of 
projects. These projects require that students apply the knowledge they have 
gained in school in order to successfully complete the project.  An individual 
project allows the student to demonstrate that he/she is able to think, reason, 
and problem-solve. Group projects allow students to demonstrate the same 
abilities in addition to the ability to cooperate, compromise, communicate, and 
thrive in a group setting while producing a viable result. The project may also 
provide an opportunity  for  the  student  to  demonstrate  thinking  and 
communication skills by engaging in a debate over a current events topic or 
communicating the results of a research project or an investigation. 

  

* Student work 
products 
 

* Lesson plans 
 

* Informal 
observation 
checklists 

 
  

  
  

  

  
  
  
  

  
    
    

Student work demonstrates that students are able to think, reason and 
problem solve in group and individual activities, projects, discussions and 
debates, and inquiries related to investigation: 
 

✓ Students' journal entries, reflections, and written explanations of work 
show the reflective nature of learning;   

✓ Science lessons and experiments allow time for inquiry and investigation;  
✓ Discussions and debates on social issues allow for exploring differing 

opinions;  
✓ Cooperative groups assign tasks to individual students so that each has a 

responsibility to help the group successfully complete their assignment. 
 
 
 
  

  
 
 

 
 
 
 
 
 

https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/s/gn8t6h2na8k47ih/Informal%20Classroom%20Observation%20Data%20Sheet.docx?dl=0
https://www.dropbox.com/s/gn8t6h2na8k47ih/Informal%20Classroom%20Observation%20Data%20Sheet.docx?dl=0
https://www.dropbox.com/s/gn8t6h2na8k47ih/Informal%20Classroom%20Observation%20Data%20Sheet.docx?dl=0
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Career Preparedness and Real-World Experiences 
 
 
Indicator: All student have access to an are engaged in career preparation activities. 
 

Findings  Supporting Evidence 
    

 

 The mission of ACS is to support the development of students who will achieve 

academic and personal habits and attitudes desirable for an educated person in 
the 21st century. Students will become lifelong learners who have developed 

the confidence, self-motivation, competence, and responsibility that enable 

them to impart direction and purpose to their lives and leadership to their 

community. 

  

Academic Attributes of an Educated Person in the 21st Century 

 

✓ Literacy 
✓ Ability to communicate clearly, both orally and in writing 
✓ Ability to communicate in more than one language 
✓ Understanding of mathematical processes 
✓ Knowledge of history 
✓ Knowledge and appreciation of music and the arts 
✓ Ability to observe, gather, organize, analyze, and synthesize 

information 
✓ Ability to assess data 
✓ Ability to think creatively, analytically, and logically 
✓ Ability to use technology as a tool 
✓ Ability to think objectively and independently 

 

   

 

 

* Charter Petition 
 

* School Calendar 
 

* Curriculum 
 

* Lesson plans 
 

* Field trip schedule 
 

* Culminating 
projects 

 

* Service-learning 
projects 

 

* Schoolwide 
performances 

 

* Website 
 

 

 
 
 
 

  
 

 

Personal Attributes of an Educated Person in the 21st Century 
✓ Resourcefulness, confidence, and motivation 
✓ Passion for lifelong learning 
✓ Enthusiasm, a sense of wonder, and curiosity 
✓ Ability to communicate with respect and compassion 
✓ Ability to work cooperatively with others 
✓ Ability to value relationships, and have respect for authority 
✓ Ability to respect cultural, ideological, and philosophical differences 
✓ Ability to solve problems by analyzing issues from multiple 

perspectives 
✓ Clearly developed emotional intelligence 
✓ Self-respect, self-control, and self-actualization 
✓ Concentration, focus, and perseverance 
✓ Adaptability and mental flexibility 
✓ Respect for the environment 
✓ A strong sense of connection to and responsibility for the world 
✓  

Teachers provide students numerous hands-on real-world experiences to develop 
their studies and further extend their understanding and education through 
project-based learning, field trips and service learning. 
 
 The following projects were placed on hold during the pandemic and remote 
 learning, but will resume. 

Projects and project-based learning activities offer learning opportunities to 
further enhance real world experiences for students by allowing them to explore 

 

   

   

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/ju9vxnelomy6z5w/AAB33X7kS3Zy7Gmm8Adbfm2Ha?dl=0
https://www.dropbox.com/sh/y005kdqaswa3h8y/AACl2pea0x1yfKHw6ocfw4Rka?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/gjahj9zr5zt2mfg/AAACSVVZVAjr-6b3Ht5HmyIka?dl=0
https://www.dropbox.com/sh/6d6foewspotupck/AAC2o2x3heU1Vnc9lH1g80_Na?dl=0
https://www.dropbox.com/sh/6d6foewspotupck/AAC2o2x3heU1Vnc9lH1g80_Na?dl=0
https://www.dropbox.com/sh/khlj05okxefq91y/AAB41egxJ3GcLi9OHY_Tyux7a?dl=0
https://www.dropbox.com/sh/khlj05okxefq91y/AAB41egxJ3GcLi9OHY_Tyux7a?dl=0
https://www.dropbox.com/sh/j5h5gketgue3m1k/AABC21SJ0igLZM92u2rbDItKa?dl=0
https://www.dropbox.com/sh/j5h5gketgue3m1k/AABC21SJ0igLZM92u2rbDItKa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
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and delve deeper into the subjects they are studying. Such activities also allow 
for differentiation of instruction and meets the needs of students who can 
extend and challenge themselves to excel. 
 

✓ Kindergarten – Under the Sea Unit 
✓ 1st Grade – Animal Habitat Study 
✓ 2nd Grade –International Day 
✓ 3rd Grade – Solar System Project 
✓ 4th Grade – Mission project 
✓ 5th Grade -- Explorer Project 

 
Field trips are an integral part of students' experiences at ACS. Students go on 
field trips which directly link to their learning in school.  Field trips were placed 
on hold during the pandemic and remote learning but will resume. 
 

✓ Kindergarten – Aquarium of the Pacific and California Science Center 
✓ 1st Grade – Underwood Farms and The Wildlife Animal Center 
✓ 2nd Grade –Van Nuys Library, Fire Station, and Eco Station 
✓ 3rd Grade – Leonis Adobe Museum and Glendale College Observatory 
✓ 4th Grade – Mission Field Trip and LA City Hall 
✓ 5th Grade – The Music Center 
✓ 4th & 5th Grade Student Council – Van Nuys City Hall 

 
Through service-learning students are provided an opportunity to demonstrate 
compassion, respect, and sensitivity. 
 

✓ Bernardi Senior Center Food Drive 
✓ Community Fundraising 

 
Students also have opportunities to participate in the following schoolwide 
events. 
 

✓ College and Career Fair 
✓ Math and Literacy Fair 
✓ Winter and Spring Performances 
✓ Schoolwide Recognition Awards Assemblies for attendance, academics  

             and good character 
✓ Students use the school library 
✓ Teachers make regular use of the community for experts and 

experiences beyond the classroom 
✓ Teachers and students do research to find original source material 
✓ Students participate in service-learning projects 
✓ Students do surveys to collect their own data for class projects 

 
 
  



 
WASC Focus on Learning 
 

130 
 

 
ACS WASC Category C. Learning and Teaching: Synthesize Strengths and Growth 
Areas  
 

 
Summary:  

 

 
At Ararat Charter School we believe that all students deserve to have opportunities to challenge themselves to do 
their personal best and that it is the teacher’s job to provide these opportunities for challenge. This challenge extends 
to students who are working below, at or above their grade level. Each child contains within them a unique blend of 
strengths, weaknesses and true challenges, and the teachers at ACS pride themselves in knowing their students well 
enough to provide the appropriate level of instruction and support at the appropriate time. 
 
 
On any given day in the classrooms, students can be seen engaging with curriculum through hands-on activities, small 
groups, homogeneous groupings, peer coaching, extension activities, and open-ended projects. Anecdotal 
observations of students show their engagement in the lessons and activities provided by the teachers. 
 
 
Through administrator and teacher observations of student work and of student participation, it is evident that 
students are engaged in challenging learning experiences and are learning strategies, content and skills from 
their teachers and peers that they can implement into their learning.  
 
 
 
 

Areas of Strength  
 
 

✓ Teachers are highly qualified and are seen as positive role models while teaching and coaching. 
✓ Curriculum is standards aligned and student centered. 
✓ Teachers use a variety of formative and summative assessments to show student growth and 

guide instruction. 
✓ Teachers adequately address the social and emotional needs of students, post pandemic. 
✓ Systems are in place to provide strong individual, small group, and whole group support to 

improve the teaching and learning. 
✓ Professional development is valued and ongoing.  

 
 
 
 

Areas of Growth 
 
  
✓ Strengthen project-based learning.  
✓ Increase student performance on the SBAC for all students and all significant subgroups in ELA and 

Math. 
✓ Address Chronic Absenteeism. 
✓ Strengthen the teaching of writing across all grade levels. 
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Category D: Assessment and Accountability 
 
 
D1. Reporting and Accountability Process Criterion 
 
 

Professionally Acceptable Assessment Process 
 
 
Indicator: The school leadership and instructional staff use effective and equitable assessment processes to 
collect, disaggregate, analyze, and report student performance data to all stakeholders.  
 
 

Findings  Supporting Evidence  
     

ACS seeks to align curriculum, instruction, and evaluation with the Common 
Core Content Standards in order to ensure success in meeting student 
outcomes. ACS ‘commitment is to comply with all state mandates, including 
providing students with all state mandated tests (CAASPP, NWEA MAP, 
Fitnessgram). 
 
 
 
This includes maintaining a current schedule of all testing, organization of all 
test sites and advising teachers and students of upcoming test dates. Records 
are kept of the attendance and performance of all students who participate in 

any test administration. For all state mandated assessments, ACS trains and 
certifies staff to proctor the tests. 

 
Teachers use a variety of assessment methods and observational data to 
evaluate student learning and monitor progress towards achievement of the 
SLOs. Multiple assessments give teachers a broad view of their students in all 
areas of their development in alignment with our mission to educate the whole 
child. 
 
Both summative and formative assessment measures are utilized throughout 
the school.  Students demonstrate knowledge through completion  of 
assignments and scoring successfully on objective tests. Formative assessments 
are used, such as in-class assignments, homework, mid-unit checking for 
understanding, math fact and word study tests, journals, logs and standardized 
state tests (CAASPP). In addition, performance assessments demonstrate the 
depth and breadth of students’ new knowledge. Teachers use assessments to 
inform lesson planning and to evaluate learning. Additionally, teachers are 
trained to interpret and present summative test scores and formative results to 
the parents and students. 
 
 
 
 
 
 

 * Summative 
assessments 
 

* Lesson plans 
 

* Fitnessgram results 
 

*  Rubrics 
 

* Report cards 
 

 

* Progress reports 
 

 

 

 
 

 
 
 
 
 
 
 

 
  

  
  

  
  

  

  
  
  
  
  
  

  
  
  

  
  

  
  
  

  
  

  
  
  

  
    
    
    
    
    
    

 

https://www.dropbox.com/sh/482dxua4whvfoih/AADvdwBFkUNd_qhmEfjH14rUa?dl=0
https://www.dropbox.com/sh/482dxua4whvfoih/AADvdwBFkUNd_qhmEfjH14rUa?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/u2zw6x53krqze1m/AAB6ibYXvDV_U0vNl55GOyYsa?dl=0
https://www.dropbox.com/sh/guvx73qfqudz2yg/AACNQo-_PiboPFXy632RU5-ja?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/d4kog93r8avctt9/AAD5nD7NeDAWkYKQ_gH_H-GSa?dl=0
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✓ Students develop their math computation, application and problem-
solving skills  

✓ Students develop their knowledge and understanding of history and the 
social sciences through global studies that promote cultural 
understanding, democratic values, and social responsibility  

✓ Students acquire knowledge of science concepts through exploration, 
experimentation, application, research and utilization of the scientific 
method  

✓ Students develop an understanding of the importance of physical 
exercise and fitness, nutrition and healthy eating habits, and positive life 
choices for physical and mental well-being  

✓ Students apply the skills necessary to work collaboratively and 
cooperatively in group and community settings and will communicate 
effectively to solve interpersonal problems  

✓ Students develop their artistic creativity and aesthetic appreciation for 
the visual and performing arts. 

 
 

ACS collects, disaggregates, analyzes, and reports student data to students, 
parents, staff, and stakeholders including the ACS’s Governing Board and the 
Los Angeles Unified School District’s board (LAUSD). Furthermore, this 
assessment data is used when designing professional development plans and to 
adjust lesson plans to meet the needs of each student. 

 
 
 
 
 

Basis for Determination of Performance Levels 
 
 
Indicator: The school leadership and instructional staff have agreed upon the basis for students’ grades, 
growth and performance levels to ensure consistency across and within grade levels and content areas. 
 
 

Findings  Supporting Evidence 
    

Teachers measure student achievement by utilizing mutually agreed upon 
benchmarks for Academic Performance Levels (APL), based on a five point 
rubric. APL scores of 4 or 5 are meeting and exceeding the standard. Standards 
based report cards issued at each trimester measure student progress towards 
grade level standards in the core content areas. 

  Each student’s progress for each subject is evaluated regularly to ensure that 
the student has assimilated the information and achieved the learning objective 
for each subject or grade level before proceeding to the next step or being 
advanced to the next grade. The steps used to evaluate mastery are content 
specific standards aligned assessments. Consistent and satisfactory progress 
and an APL of 4 or 5, indicate that the student is achieving mastery. If the 
assessments who inconsistent or unsatisfactory progress, the appropriate 
intervention would be made to support the student. 
 
 

Performance standards and assessments for students with exceptional needs 
and English Learners: 

 * Rubrics 
 

* Progress reports 
 

* Report cards 
 

* Student work 
products 
 

* Lesson Plans 

* Parent/Teacher 
Conferences 
 

* Staff meeting 
agendas 

 

 

 
 

 
 

 

 
 

 
 
 

 
 

 

 

https://www.dropbox.com/sh/guvx73qfqudz2yg/AACNQo-_PiboPFXy632RU5-ja?dl=0
https://www.dropbox.com/sh/d4kog93r8avctt9/AAD5nD7NeDAWkYKQ_gH_H-GSa?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
https://www.dropbox.com/sh/pksop242qmsxv20/AAD74m4VmVpfkIwf-1bDrwyma?dl=0
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Determination of successful student progress and attainment of outcomes are 
defined appropriately on a case-by-case basis, according to their Individualized 
Education Program (IEP) and/or English proficiency levels and any additional 
recommendations by the Special Education team. English Learners will 
demonstrate reading and writing proficiency in English after five years of 
attending ACS, as determined by a score of 4 or 5 overall, with no subtest 
(listening/speaking, reading and writing) lower than a score of 3 on the English 
Language Proficiency Assessment for California (ELPAC). 
     
 
 

Monitoring of Student Growth 
 
Indicator: The school has an effective system to determine and monitor all students’ growth and progress 
toward meeting the schoolwide learner outcomes, academic standards, the college- and career-readiness 
indicators or standards.  
.  

Findings  Supporting Evidence 
    

  
 
Ararat Charter School believes assessment is vital to ongoing student 
success. 

 
Assessment data is used to evaluate the progress of the school as a 
whole, to drive instruction, to create differentiated instructional 
programs for individual students, to communicate with parents about 
their student’s progress, and to help empower students to reflect on 
their own learning.  
 
A variety of multiple assessment measures are used to provide a richer 
and more in-depth view of each student’s progress. 
 
Students give direct feedback in group discussions through various 
methods when asked. This information (thumbs up or down, etc.) helps 
guide the teacher in designing lessons for the whole class. 
 
 

 Teachers analyze NWEA MAP assessments to form homogenous groups 
that  receive support during the instructional day. 
 
  
 
At the end of each year, ACS analyze the standards-based report cards, 

benchmark assessments and California Assessment of Student 
Performance and Progress (CAASP) results to determine to what extent 
the students are meeting grade level standards. The data is 
disaggregated by ethnicity, gender, and English Language Learner (EL) 
proficiency levels, Students with Disabilities (SWD), Socio-economically 
Disadvantaged (SED), and Gifted and Talented (GATE). 
 

  
 
 
 
 
 
*Progress reports 

 
  *Dashboard Results 
 
*ELPAC 

 
*Report cards 
 
*Surveys 
 
*NWEA 
 
 
 

 

 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 
 
 
 

 
 
 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 
 
 

 
 
 
 

https://www.dropbox.com/sh/d4kog93r8avctt9/AAD5nD7NeDAWkYKQ_gH_H-GSa?dl=0
https://www.dropbox.com/sh/0ok2erq7pn03iwy/AABvgvg-gKNQZ70c61W6fWI5a?dl=0
https://www.dropbox.com/sh/ooiyrgtydb1843k/AADk-YSs3tDgeaOQbMEA-IhDa?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/cw7pxt6pv42ld5k/AAB7MnOCHz3nXPRYkfIx-2sra?dl=0
https://www.dropbox.com/sh/pnuvz1m94idbhh7/AAB2To4lv6XUFKXiLhLaitjLa?dl=0
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ACS conducts longitudinal studies, utilizing CAASPP and benchmark 
assessments, and APLs.  
 
ACS uses Edtec to disaggregate the test results so staff can analyze them. 
 
 

 
 
 
 
 
 

 
 

    
 

Assessment of Program Areas 
 
Indicator:  In partnership with district leadership, the school leadership, and instructional staff periodically 
assess programs and expectations, including graduation requirements, credits, course completion, and 
homework and grading policies, to ensure student needs are met through a challenging, coherent, and relevant 
curriculum. 
 

Findings  Supporting Evidence 
    
Assessment of programs occur at the end of the year through surveys. 
Assessment of expectations occur throughout the year during faculty meetings. 
 
The Principal shares a report at each Board meeting. Board members ask 
questions and provide feedback as appropriate.  
 
The LAUSD conducts annual oversight review.  The LAUSD must ensure that 
charter schools under their authorization are delivery excellent educational 
programs. A Charter Schools Division Specialist observes classrooms and audits 
all documents. 
 
 
 
 
  

 

*Charter Schools Division  
   Oversight Report 
 
*Collective Board Reports 
*EOY surveys to teachers 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

  
    

    

 
 
 
 
 
 
 
 
 
 
 
 
 
    

https://www.dropbox.com/sh/fnsllhowyx4qqs4/AAC0SLkDlJGOONcDzc3TrLhYa?dl=0
https://www.dropbox.com/sh/fnsllhowyx4qqs4/AAC0SLkDlJGOONcDzc3TrLhYa?dl=0
https://www.dropbox.com/sh/290ulxehu89kxg7/AAAlBebK-PZvglnFZsJA-f5ga?dl=0
https://www.dropbox.com/sh/kidjd76lqbp694h/AABKVj5h1n9g5xCQjnaCisFPa?dl=0
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Schoolwide Modifications Based on Assessment Results 

 
 
Indicator: The school uses assessment results to make changes in the school program, professional development 
activities, and resource allocations demonstrating a results-driven continuous school improvement process. 
 

 

Findings     Supporting Evidence 
      

Ararat Charter School believes assessment is vital to ongoing student success. 
Assessment data is used to evaluate the progress of the school as a whole, to 
guide instruction, to create differentiated instructional programs for individual 
students, to communicate with parents about their student’s progress, and to 
help empower students to reflect on their own learning. A variety of multiple 
assessment measures provide a richer and more in-depth view of each 
student’s progress. 
 
Additionally, assessment data is used to establish annual schoolwide and 
teacher goals, as well as to provide the focus of professional development for 
staff. A variety of methods are used to assess all students. These include 
standardized assessments, formative and summative assessments in various 
curriculum areas, benchmark assessments and on-going student self- 
assessment. Students participate fully in CAASPP program.  
 

 
 
 
 

 
*Dashboard results 
 
*ELPAC results 
 
*SLOs 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.dropbox.com/sh/0ok2erq7pn03iwy/AABvgvg-gKNQZ70c61W6fWI5a?dl=0
https://www.dropbox.com/sh/ooiyrgtydb1843k/AADk-YSs3tDgeaOQbMEA-IhDa?dl=0
https://www.dropbox.com/sh/1jjfkb7x4fefzej/AAAr3br4H5dn8A1ZFAXILXHRa?dl=0
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D2. Using Student Assessment to Monitor and Modify Learning in the Classroom 

Criterion 
 

Demonstration of Student Achievement 
 
 
Indicator: Teachers use the analysis of formative and summative assessments to guide, modify, and adjust 
curricular and instructional approaches. 
 
 

Findings  Supporting Evidence 
    

Formative: Teachers monitor students’ daily work to inform next steps 
with respect to the whole class, forming small groups, or designing strategies 
for individual students. Notes are taken and kept on everyone’s growth, 
progress and areas of difficulty. Classroom work and homework are evaluated 
daily. Self-evaluations/personal reflection assignments are given to students at 
least twice a year and for end of project and behavior evaluation. Anecdotal 
notes are kept in writing and reading through individual and small group 
conferencing. Quick-checks are conducted (thumbs-up, side, down) for on the 
spot assessment as well as informal scaffolding through probing  and 
questioning.  Teacher-student created rubrics clarify expectations for 
assignments. 
 
Summative: Portfolio collections and science journals demonstrate growth of 
writing skill and scientific knowledge over time.  Research papers, oral 
presentations, essays, art projects, dramatic presentations, PowerPoint, tests, 
math assessments, math unit assessments, informal reading inventories, 
writing samples graded on a rubric, project performance rubrics, daily/weekly 
math facts, word study tests, science assessments, science and writing 
journals, reading logs, and end of the year state standardized tests all help 
teachers and students evaluate the success of a unit or project and give the 
teacher valuable information on how well individual students learned content 
and performed skills. 
 
Intervention groups based on data: Homogenous groups are formed, and 
students work with the ToSA during the school day. 
 
 
 
 
 

    
 

* Formative 
assessments 
 

* Summative 
assessments 
 

* Rubrics 
 

* Progress reports 
 

* Student work 
 

* Lesson plans 
 

* Informal observations 
 

 
 
 
 
 
 
 
 

 
 

 

 
 

 
 

 
 
 
 

 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 

 

    

https://www.dropbox.com/sh/3sintdlz3tvpcrk/AADJT40pmbtMKDi4I5DyrbQGa?dl=0
https://www.dropbox.com/sh/3sintdlz3tvpcrk/AADJT40pmbtMKDi4I5DyrbQGa?dl=0
https://www.dropbox.com/sh/3sintdlz3tvpcrk/AADJT40pmbtMKDi4I5DyrbQGa?dl=0
https://www.dropbox.com/sh/482dxua4whvfoih/AADvdwBFkUNd_qhmEfjH14rUa?dl=0
https://www.dropbox.com/sh/482dxua4whvfoih/AADvdwBFkUNd_qhmEfjH14rUa?dl=0
https://www.dropbox.com/sh/guvx73qfqudz2yg/AACNQo-_PiboPFXy632RU5-ja?dl=0
https://www.dropbox.com/sh/d4kog93r8avctt9/AAD5nD7NeDAWkYKQ_gH_H-GSa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
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Teacher and Student Feedback 

 
 
Indicator: Teachers provide timely, specific, and descriptive feedback in order to support students in achieving 
learning goals, academic standards, college- and career-readiness standards, and schoolwide learner outcomes. 
Teachers also use student feedback and dialogue to monitor progress and learn about the degree to which 
learning experiences are understood and relevant in preparing students for college, career, and life. 
 
 

Findings  Supporting Evidence 
    

Students are encouraged to share their ideas and opinions at ACS. Teachers 
regularly provide feedback during lessons, through check-ins and meetings, 
end of project reflections, through group discussions and during progress 
reports and trimester report cards. Students work on self- assessment 
regularly, and they share their own progress with their parents in the parent 
conferences. Student concerns are raised by students during class meetings 
and in the Student Council meetings.  
 
 
 
 

 * Progress reports 
 
* Report cards 
 
* Parent/teacher 
    Conferences 
 

    *Student work with    
      With teacher feedback 
 
 
 
 

 

 
 

 
 
 
 
 
 

 
   
   

    

 
 

 

https://www.dropbox.com/sh/d4kog93r8avctt9/AAD5nD7NeDAWkYKQ_gH_H-GSa?dl=0
https://www.dropbox.com/sh/v7q34wk3xrn2cwu/AABF5ucIuDscP1NyZEitZ1sNa?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/ox7n8oe1n2uva0n/AAC7gxz8zlzcwk3u20SVlVHza?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
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ACS WASC Category D. Assessment and Accountability: Synthesize Strengths and 
Growth Areas  
 
 
 
 

Summary  
 

 
ACS collects, disaggregates, analyzes, and reports student data to students, parents, staff, and stakeholders 
including the Governing Board and the Los Angeles Unified School District’s board (LAUSD). Both summative and 
formative assessment measures are utilized throughout the school. Students demonstrate knowledge through 
completion of assignments and scoring successfully on objective tests. The staff is trained to interpret and 
present summative test scores and formative results to the parents and students. Teachers, parents and students 
work together to understand and apply both formal and informal assessment measures to improve academic 
achievement.  
 
 
 
 

Areas of Strength  
 
 
✓ Teachers have strong knowledge and data of how students in their classrooms are doing, what their 

academic and social needs are, and how to move them forward. 
 
✓ Three reporting times to families per year plus access to teachers via email, class dojo, website, phone, 

and conferences throughout the year.  
✓ Teachers use their own assessment results to inform their teaching practices.  
✓ Classroom assessments are well-organized and connected to the standards.  
✓ There is a good balance of formal and informal assessments at each grade level.  

 
 
 
 

Areas of Growth  
 
  
✓ Train new teachers on NWEA MAP assessments.  
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Category E: School Culture and Support for Student Personal and Academic Growth 
 
 

E1. Parent and Community Engagement Criterion 
 
 

Parent Engagement 
 
 
Indicator: The school implements strategies and processes for the regular involvement of all stakeholder support 
groups in the learning and teaching process for all students.  
 
 

Findings     Supporting Evidence  
        

Ararat Charter School attracts K-5 students and families who desire a   **Parent Education 
meeting sign-in sheets 
 

*Website 
 
*Fundraisers  
 
*Schoolwide events 
 
*Parent surveys 
 
 

 
   

constructivist approach to schooling for a variety of reasons. We attract    
   

students whose families want a rich and multi-dimensional curriculum where    
 

 
 

their children will be challenged and motivated to achieve above and beyond   
   

the grade level standards. We attract parents who desire their children to have    
 

 
 

a positive attitude about school and learning and who value social emotional   

learning as well as academic achievement. ACS provides a rich learning    

environment, where multiple learning styles are embraced and a love of    
learning is celebrated. Families seek out opportunities where they can  

 

 
effectively participate in the design and implementation of their children’s   

schooling. ACS offers an important educational choice for parents who want to    
be true partners in their child’s education. From the Governing Board to the PIC     
(Parent Involvement Committee) to community committees, all members of the     
ACS community are stakeholders in support of the overall student personal and     
academic growth.        

 
 

Parents work in the classroom and on committees supporting the school's 
programs, enrollment, and facilities. Before enrolling at ACS, parents are 
encouraged to attend orientation meetings, tours, and visitations with their child in 
an effort to fully convey the level of parental involvement at the school. 

 
 

Upon enrollment, parents are provided a handbook outlining the school's 
mission/philosophy, goals, and policies and are encouraged to engage in dialog 
regularly with teachers, administrators, and staff. Parents lead the Parent 
Involvement Committee (PIC) which raises funds to support enrichment 
programs, field trips, and teacher grants. Parents take the lead in organizing 
many school traditions and events utilizing community resources and 
volunteers. School traditions: Teacher Appreciation Day, class parties, and 
schoolwide performances and fieldtrips, are designed to nurture community 
and build relationships among students, parents, and staff. 

 
 

In addition, ACS instituted the following annual events for the student  
 

https://www.dropbox.com/sh/d3gjoje6mn139e5/AADF-i4qJCqOAO3fVdb-c9KOa?dl=0
https://www.dropbox.com/sh/d3gjoje6mn139e5/AADF-i4qJCqOAO3fVdb-c9KOa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/uksb56p4sbwmkmk/AAC1xiwXFrtKBIYMDXYbayfYa?dl=0
https://www.dropbox.com/sh/j5h5gketgue3m1k/AABC21SJ0igLZM92u2rbDItKa?dl=0
https://www.dropbox.com/sh/ca01yzt0vb78rlx/AAA65OM96iEZyt1km_0OQIKba?dl=0
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community: 
 

✓ College and Career Fair 
✓ Math and Literacy Fair (a venture between school and home) 
✓ World Day for Cultural Diversity 
✓ Scholastic Book Fair 
✓ Multi-lingual Performing Arts Programs 
✓ Student Council  
✓ Bernardi Senior Center Food Drive 

 
 
All students participated in these events, which positively affected the school’s 
culture through the united efforts of students, parents, and community 
members. This outreach resulted in the increase of enrollment from 315 to 384 
with a student enrollment waiting list of 598. 
 
 
ACS also provides on-going, educational opportunities for parents to learn about 
various aspects of child development and their child’s educational program, 
including assessment and the CCSS. 
 
 
ACS has a growing number of non-English speaking parents. It is our goal to 
increase the diversity of our student population and to encourage the same level 
of involvement from all parents. Strategies to provide additional support to non-
English speaking parents are to offer all communications in Spanish, Armenian, 
and English; offer meetings to address the individual needs of these families; 
introduce to other experienced "buddy" families; and to provide translators 
when needed. Additionally, teachers have the appropriate EL authorization. 
 
 
ACS’ website provides a vehicle for staff to communicate the School's successes, 
updates, news, goals, and plans. Administrators are accessible to parents via 
frequent casual meetings, phone, email, and attendance at PIC meetings and 
parent education meetings. An end-of-the year online parent survey is provided 
to collect information on how the school is meeting its goals. The results of the 
survey are shared with parents, along with plans and initiatives designed to 
address concerns. ACS is committed to its goal of providing a cooperative and 
collaborative partnership with parents.  
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E2. School Culture and Environment Criterion 
 
 

Safe, Clean, and Orderly Environment 
 
 
Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and 
orderly place that nurtures learning, including internet safety. 
 
 

 Findings  Supporting Evidence 
     

Ararat Charter School maintains a safe and secure environment for its students, 
staff, administration, school volunteers, and visitors. ACS has a comprehensive 
Safety and Emergency Plan and has acquired emergency supplies for the school. 
Included in the plan are the following: 

  *  Fire Drill/Earthquake 
drill 
 
*Safety procedures and 
   emergency operations 
   manual 
 
*Regular updates to 
first aid kits and 
emergency supplies 
 

* School rules and 
playground procedures 
 

*Personnel Handbook 
 
*Parent/Student 
Handbook 
 
 
*LAUSD FUA 
 
*Custodial service 
contracts 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

  
 

  
  

  
  

 

✓ Periodic fire, earthquake, and lockdown drills; 
✓ Policies and procedures for responding to natural disasters and 

emergencies; 
✓ Policies for the administration of prescription drugs and other 

medications; 
✓ Procedures for preventing contact with blood-borne pathogens; 
✓ Policy that all employees receive a criminal background check and TB 

clearance; 
✓ Policies to prevent sexual harassment; 
✓ Policies that establish ACS as a drug, alcohol, and tobacco free 

workplace. 
✓ Policies and procedures for internet safety 
✓ Equipped with disaster emergency supplies including water, food, 

blankets and supplies necessary to sustain the campus for 3 days. 
✓ Ensure that a minimum of 75% of the staff is CPR and First Aid 

trained/certified. 
 
 
These policies are reviewed, updated and distributed to all staff annually. 
Emergency and school safety procedures are routinely addressed during staff 
meetings. All staff are required to read the Personnel Handbook so that all are 
aware of emergency procedures and safety systems. Monthly fire drills and 
practice allow students and staff the preparation and awareness they need to 
follow the school safety plan in case of an emergency. Additionally, ACS staff 
has the opportunity to attend safety workshops throughout the year to ensure 
that safety practices and procedures are current. Those policies address the 
safety and wellbeing of students and staff. 
 
 
Both school campuses are inspected for safety and cleanliness annually by a 
member of the administrative team. Each campus has a strict sign-in policy for 
visitors. OSHA regulations are posted as required and staff is aware that they 
must adhere to all OSHA safety regulations. Administration attends regular risk 
management meetings/training with Charter Safe and updates staff on any new 
developments or concerns. Should a safety event occur, safety procedures and 
evacuation maps are posted in each classroom at each site. Fire extinguishers 

  
     

   
   

   
   

     

   
   

   

https://www.dropbox.com/sh/knadp4dq66bq8pz/AAAkF8KxY0rI6H5G_4HS8Uqsa?dl=0
https://www.dropbox.com/sh/knadp4dq66bq8pz/AAAkF8KxY0rI6H5G_4HS8Uqsa?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/bmakas1u4px0zhb/AACJCuF1xxVb4-1ww1ZxM9fba?dl=0
https://www.dropbox.com/sh/w08ozjonhw41n66/AACJnWktqY7zjqR7yxqN9gwza?dl=0
https://www.dropbox.com/sh/w08ozjonhw41n66/AACJnWktqY7zjqR7yxqN9gwza?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/51zu08bo1r7uu5z/AACaFdVf3FRPd6yvHBGGfxXga?dl=0
https://www.dropbox.com/sh/uy2eoxnxb2p2etl/AABqEIP9jfa-_Vd4VDOkAoSca?dl=0
https://www.dropbox.com/sh/ekjrdazdmfd0zsg/AABZir51rjl-ZWi16PpPuNqea?dl=0
https://www.dropbox.com/sh/ekjrdazdmfd0zsg/AABZir51rjl-ZWi16PpPuNqea?dl=0
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and fire alarms are mounted in each classroom and office and are inspected by 
the local fire department annually. In addition to telephones and an intercom 
system, all classrooms and offices have handheld two-way radios for classroom 
and playground emergencies. 
 
The Parent/Student Handbook clearly outlines the playground rules and 
etiquette as well as the behavior and consequences for students. Parents and 
students are expected to read through the handbook and be familiar with the 
expectations. At Parent Orientation, and Back to School Night teachers review 
the behavior and consequences with parents. 
 
Cleaning and Maintenance Services 
 
ACS contracts with a custodial service that provides daily maintenance and 
cleaning services for the Sylmar campus. The Erwin campus contracts through 
LAUSD as part of the lease agreement. All classrooms, offices, and bathrooms 
on both campuses are cleaned and vacuumed, and the trash is emptied each 
day. ACS students share ownership of their classrooms and campus and are 
asked to assist in keeping it clean and orderly. 
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High Expectations/Concern for Students 
 
 
Indicator: The school culture demonstrates caring, concern, and high expectations for students in an 
environment that honors individual differences, social emotional needs, and is conducive to learning. 
 
 

Findings  Supporting Evidence 
    

Ararat Charter School provides a safe nurturing environment for its community 
of learners. All stakeholders have high expectations for student behavior and 
achievement of each child’s personal best. Teachers, administrators, staff and 
parents work collaboratively to create  and  model  trusting,  respectful 
relationships for students. Social-emotional and charter development, as well 
as conflict resolution are key components of the Second Step Curriculum used at 
ACS. Classroom meetings and Student Council meetings in grades 4-5 are held 
to foster healthy, respectful communication and conflict resolution. Students 
are taught that with freedom comes responsibility and are expected to honor 
the feelings and needs of others. Appreciations are frequently shared openly 
and genuinely. When the inevitable conflict occurs, the two parties are taught 
to express their feelings and needs, to hear each other's concerns and to agree 
upon a mutually satisfactory resolution. 
 
Ararat Charter School’s Positive Behavior Support Plan seeks to create a learning 
community where everyone works together to create a safe, respectful, 
responsible, and caring environment.  
 

   
ACS’ schoolwide expectations for all students to follow are the “Basic 3” School 

Rules as stated in the Positive Behavior Support Plan: 
 
BE SAFE 
Students will: 
✓ Play in a safe way and use good judgment. 
✓ Consider the health or safety of oneself and others. 
✓ Abide by school rules on the playground, in the classroom, and in all 

parts of the school. 
✓ Use equipment appropriately. 

 
BE RESPECTFUL 
 
Students will: 
 

✓ Respect everyone’s right to learn. 
✓ Speak and act in a kind and courteous way to other children and adults.  
✓ Peacefully resolve conflicts by talking and listening to the other person. 
✓ Follow the instructions of supervising adults. 

 
 
 
 
 

 * Charter petition 
 

* Governing board 
agendas 
 

* Governing board 
minutes 
 

        * Classroom Checklist 
 

* Second Step 
Curriculum 
 

* Positive Behavior 
Support Plan 
 

* Bullying and Hazing 
Policy 
 

* Awards Assemblies 
 

* Website 
 
 
 
 
 

 

 
 

 
 

 
 
 
 
 
 

 
 
 
 

 
 

 
 

 
 

 
 

 
   
  

 
  
  

   

   

   

   

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/rz3i52uevencusi/AACj4sqTxu1MjRIpw-w3TA38a?dl=0
https://www.dropbox.com/sh/js1ewdb4rouvwcy/AAAT1pmzIcPhy_j0KmnpV8Uya?dl=0
https://www.dropbox.com/sh/js1ewdb4rouvwcy/AAAT1pmzIcPhy_j0KmnpV8Uya?dl=0
https://www.dropbox.com/sh/34ubl9u1e1dx33i/AABKJU0B15BKe3M4mwOrv6qHa?dl=0
https://www.dropbox.com/sh/34ubl9u1e1dx33i/AABKJU0B15BKe3M4mwOrv6qHa?dl=0
https://www.dropbox.com/sh/n0k1nu6x1urqbit/AABJk40ePR69vktMJkDTz1Naa?dl=0
https://www.dropbox.com/sh/n0k1nu6x1urqbit/AABJk40ePR69vktMJkDTz1Naa?dl=0
https://www.dropbox.com/sh/m6w3h30xji3xzdm/AACqvY0nVbWw5L2G489qpLXqa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
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BE RESPONSIBLE  
Students will: 
 

✓ Be prepared to learn by coming to school on time with all of the 
appropriate materials.  

✓ Respect and take care of school and private property.  
✓ Manage their time in a way that facilitates learning. 
✓ Follow established guidelines and routines 

 
 
The aim of ACS is that all the children have the opportunity to experience the 
benefits of the curriculum in an environment that encourages their potential 
and fosters self- esteem and well-being. Certain expectations of the students 
are therefore essential to achieving these aims. Student attentiveness, 
cooperation, punctuality, an attitude of readiness, and respect for adults, peers 
and property must be always sought and at all levels of student participation at 
our school. Teachers will communicate specific expectations, and the 
consequences of failing to meet such expectations, to their students and 
parents. 
 
 
ACS’ Positive Behavior Plan also acknowledges and rewards students for 
exemplifying positive behaviors and character traits  
 
 

Schoolwide Recognition Matrix 

Award Criteria Reward Presented Given by… 
   at…  

Awards Meeting and improving Certificates Grade level Teacher and 
Assembly in academic/behavioral  assemblies support staff 

 performance    

Monthly The classroom with the Free Dress Day, Awards Administrators 
Class best attendance & Board Game Day, Assembly and support 
Attendance tardy record Electronic Game  staff 

  day   

Incentive Following behavior Good Citizenship Any setting Administrators, 
Program expectations & Teamwork  teachers and 

  Bucks  support staff  
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Atmosphere of Trust, Respect, and Professionalism 
 
 
Indicator: The entire school community has an atmosphere of trust, respect, equity, and professionalism. 
 
 

Findings  Supporting Evidence 
    

A staff in-service at  the  beginning  of  the  year  provides  professional 
development and camaraderie between coworkers building an atmosphere of 
collaboration and teamwork. Trust-building exercises are built into this yearly 
event. Weekly staff meetings allow teachers to share information regarding 
effective strategies to meet student needs. WASC focus group meetings allow 
all members of the school community to provide input into the goals of ACS. A 
monthly Governing Board meeting provides opportunities to shape school 
policy. ACS’ staff and administration, aware of the importance of nurturing an 
atmosphere of trust, respect and professionalism, are responsive in a timely 
manner with thorough answers to questions, requests for information and 
concerns raised by stakeholders. 
 
Professionalism is demonstrated by the staff and administration who treat all 
stakeholders with respect and consideration. Trust and respect are built when 
stakeholders believe they have been heard and believe that their input has been 
given serious consideration. 
 
A climate of caring for students is evident, equally balanced with a climate of 
holding students accountable for appropriate behaviors.   ACS students 
participate in daily character building and conflict resolution using 
classroom meetings and the Second Steps curriculum to support and guide 
students to solve their conflicts with their words. Students bring appreciations 
and concerns to this meeting and take turns expressing their feelings and needs 

to their classmates. In 4th through 5th grades, students regularly participate in 
Student Council to discuss issues facing their school community. 
 
ACS’ mission incorporates a strong social justice component. Every child 
deserves to be treated with fairness, compassion, and respect.  Students are 
encouraged and supported to find their own voice inside and outside of the 
classroom. Students are held accountable for their behavior on campus through 
expectations that they will deal directly, honestly, and respectfully with each 
other and handle conflicts in a timely fashion as they arise. They learn to self- 
regulate their behavior and take responsibility for their actions. Teachers use 
School-Wide Positive Behavior Intervention and Support (SWPBIS), to develop 
classroom procedures and responsibilities. Professional Development trainings 
to help teachers develop systems in their classrooms that hold students 
accountable for positive behaviors, create a climate of safety and positive 
learning. The goal is to create classrooms in which all students feel safe to take 
risks with their learning and allow for growth and development of each student. 
 
 
 
 

 * Charter petition 
 

* Governing board 
agendas 

 

* Governing board 
minutes 

 
* Classroom Checklist 
 

* Second Step 
Curriculum 

 

* Positive Behavior 
Support Plan 

 

* Bullying and Hazing 
Policy 

 
 

* Website 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 

 
 

 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 

 

 
 
 
 
 
 

 
 

 
 
 
 
 

 

   

     

https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/8vlte2ucl62wjcj/AADXxmTy7yIvBzIULTrHvMpXa?dl=0
https://www.dropbox.com/sh/rz3i52uevencusi/AACj4sqTxu1MjRIpw-w3TA38a?dl=0
https://www.dropbox.com/sh/js1ewdb4rouvwcy/AAAT1pmzIcPhy_j0KmnpV8Uya?dl=0
https://www.dropbox.com/sh/js1ewdb4rouvwcy/AAAT1pmzIcPhy_j0KmnpV8Uya?dl=0
https://www.dropbox.com/sh/34ubl9u1e1dx33i/AABKJU0B15BKe3M4mwOrv6qHa?dl=0
https://www.dropbox.com/sh/34ubl9u1e1dx33i/AABKJU0B15BKe3M4mwOrv6qHa?dl=0
https://www.dropbox.com/sh/n0k1nu6x1urqbit/AABJk40ePR69vktMJkDTz1Naa?dl=0
https://www.dropbox.com/sh/n0k1nu6x1urqbit/AABJk40ePR69vktMJkDTz1Naa?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
https://www.dropbox.com/sh/8ol6ftmsby8bqzu/AADAM0QjjtELJvtQkBybJH0da?dl=0
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E3. Personal, Social-Emotional, and Academic Student Support Criterion 
 
 

Academic Support Strategies for Students 
 
 
Indicator: The school has available adequate services, including referral services, to support students in such 
areas as health, career, and personal counseling and academic assistance, including an individualized learning 
plan. 
 
 

Findings  Supporting Evidence 
    

Ararat Charter Schools identifies and supports students and families with 
various systems to ensure their individual needs are being addressed. ACS 
conducts annual eye exams and hearing tests to all Kindergarten, Second, Fifth, 
and any students in need. Results and concerns are sent to families and teachers 
for follow up. 
 
Students who are Academically Low Achieving 
ACS’ integrated curriculum is based on high interest content using a variety of 
teaching methods designed to bridge Common Core State Standards and 
student learning in ways that are more effective for students who need extra 
academic support. Our small and flexible groupings, project-based teaching 
methods, and differentiated instructional approaches are designed to support 
their success. For those who need more individual assistance, teachers provide 
small group help in basic literacy and math skills to improve achievement. 
Parents of at-risk or low achieving students are contacted and included in 
Student Study Team (SST) meetings for the development of strategies to meet 
the specific needs of their children. Further support for at-risk students may 
include intervention programs beyond the classroom and school day. ACS offers 
supplemental academic intervention to all students in grades 2-8 who are 
academically struggling. Teachers refer students for intervention who are 
performing below basic level in language arts or math. Intervention class of 6 - 
12 students are held after school for six weeks and are taught by ACS teachers. 
ACS also conducts SST meetings for students with a variety of needs. SSTs can 
be requested by parents or set up by teachers. These parent and teacher 
meetings help determine any needs and referrals appropriate to the child 
Peer tutoring is also utilized at ACS. Peer tutoring is an instructional strategy 
that incorporates research  supported  practices  that  consist  of  student 
partnerships, linking high achieving students with lower achieving students or 
with comparable achievement, for structured reading and math study sessions. 
Peer tutoring gives teachers the capability to accommodate a classroom of 
diverse learners to improve academic achievement across ability levels and 
content areas. 
 
 
 
 
 
 
 

 * Vision and Hearing 
exams 
 

* SSPT meetings 
 

* Lesson Plans 
 

* Intervention 
schedule 

 

* Informal 
observations 

 
 
 
 
 
 
 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 
 

 
 

 
 
 

 
 
 

 
   
   
   
   

   
   
   

   
   

   

    

https://www.dropbox.com/sh/0ml78d473kpks87/AACgfKviN-0MWsteUmzDnruha?dl=0
https://www.dropbox.com/sh/0ml78d473kpks87/AACgfKviN-0MWsteUmzDnruha?dl=0
https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/bajw7ztnzdn7f4r/AADSF4x5npxqSig5zn_YfcDza?dl=0
https://www.dropbox.com/sh/k81bbj64o979to8/AAAW8j72DfsAByf9xAWBXcZ8a?dl=0
https://www.dropbox.com/sh/k81bbj64o979to8/AAAW8j72DfsAByf9xAWBXcZ8a?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
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If the teacher believes a student needs to be retained, a Student Study Team 
meeting is held and the parents are notified. If the team agrees that this is in the 
best interest of the child, then all measures are taken to ensure that it is a 
positive experience for the student. These measures include: holding a meeting 
with the team and the student; creating an accepting environment in the class; 
creating many opportunities for success for the student; and ensuring that the 
student receives the necessary assistance and support to ensure future 
promotion. Specific times are allocated to provide the opportunity for teachers 
to discuss and share concerns related to student progress before students 
matriculate to the next grade. 
 
 
Support is provided to students whose behavior prevents them from accessing 
classroom instruction through a Behavior Intervention Plan and with the use of 
an instructional aide who assists them in taking a break if needed, and then to 
get back into the classroom as a productive, cooperative learner. A special 
education teacher works with the students and the classroom teachers to 
provide additional support and to modify curriculum as per their IEP. 
 
 
Students who are Academically High Achieving 
 
ACS uses performance based and project-based curriculum to provide ample 

opportunities for students above grade-level to be challenged. Individual and group 

projects allow self-directed learners to explore areas in-depth by providing an 
inquiry framework based on the following interrelated questions: What do we 

already know? What do we want and need to learn? How will we investigate our 

questions? What have we learned? How can we apply the results of our 
investigations to other subjects in our daily lives? And What new questions do we 

have now? Using this framework, students acquire and develop the skills necessary 

to conduct purposeful, constructive research that allows high-achieving students 
not only to develop critical and creative thinking skills, but also to support their 

natural curiosity and sustain their love of learning. 
 
 
(Supports for special needs, English learners and GATE students are discussed in 
the Strategies for Student/Development section of this category.)  
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Multi-Tiered Support Strategies for Students 

 
 
Indicator: School leadership develop and implement alternative instructional options and personalized, multi-
tiered approaches to student support focused on learning and social emotional needs of all students. 
 

Findings  Supporting Evidence 
    

Administrators, teachers, and parents work as a team when initiating and 
developing the essential growth needs and emotional support of individual 
students.  Parents are involved in support services for their children through 
discussions at parent conferences, Student Success Team  meetings  and 
development of the learning plans, and individual recommendations for 
community outreach and/or follow-ups for medical evaluations. 
 
Teachers are aware of their students’ needs and address them accordingly. 
Weekly grade level and combined staff meetings include training on best 
practices, share ideas, mentor new staff, and pool resources for better 
understanding of students’ needs.  Teachers bring student work samples to 
share and discuss with the whole staff. Teaching strategies and curriculum 
needs are aligned and questioned according to the individual concerns of each 
student. 
 
Administration and teachers review students’ progress regularly. Staff are 
especially diligent in facilitating tutoring sessions before or after school, and 
providing remediation, and small group support for students targeted as 
needing extra academic help in specific subject areas. 
 
With input from the parent, administration, and teacher, if a student is 
suspected of needing testing for special education, that student is immediately 
referred for an SST meeting and recommendations for interventions and 
evaluations are made.  ACS has contracted with Cross Country Education and 
other service providers, and also has access to LAUSD, to provide 
psychologists, resource teachers and specialist to serve special education 
students. 
 
Identified students who speak or have a home language other than English 
participate in ELPAC testing and results are communicated to parents and 
teachers. Publisher resources and supplemental materials along with ELD and 
SDAIE strategies are used to assist EL students in accessing the curriculum. ACS 
teachers hold the appropriate EL authorization and seek to improve the English 
proficiency of all English learners in their classroom. English Learners receive 
instruction utilizing the techniques of phonics, sheltered English, cooperative 
learning groups, and experiential activities. ACS serves ELs at the school site 
through a sheltered English immersion program. 
 
 
Student support services are available through a variety of unique programs, as 
well as provided by staff members. Unique programs include enrichment classes, 
positive behavior support, hearing, vision, and dental exams and referrals. 
Support services such as health services, psychological/counseling services, 
Special Education services, and community services are also provided. 

  

* SSPT meeting records 
 

* IEPs 
 

* 504s 
 

* Student work 
products 

 

* Informal observations 
 

* Charter petition 
 
 
 
 

 

 
 

 

 
 
 
 

 
 

 
 
 

 
   
   
   
   

   
   
   
   

   
   
   
   
   
   
   

   
   
   
   

   

     

https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/61acrt0cc9ydyb1/AABOzoLsdYFrbDrDxljjIvtZa?dl=0
https://www.dropbox.com/sh/fw3gcyzls2pq83b/AAA7SjJHUAOsg1g2tWF3-kVBa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
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Multi-Tiered Systems of Support and Impact on Student Learning and Well-Being 

 
 
Indicator: The school leadership and staff ensure that the support services and related activities have a direct 
relationship to student involvement in learning, e.g., within and outside the classroom, for all students, including 
the EL, GATE, special education, and other programs. 
 
 

Findings  Supporting Evidence 
    

All ACS students have access to a rigorous and relevant curriculum and highly 
qualified teachers who care about their learning and growth. We use 
observation, assessment, and communication with parents and students as a 
means to develop differentiated instruction for each child. The strengths and 
weaknesses of  all  learners  are  integrated  into  the  classroom  learning 
experience. Instruction and curriculum are differentiated to specifically meet 
the needs of each student. Student strengths, including academic and multiple 
intelligences, are used in instruction and group collaboration. 
 
English Learners 
All students who speak or are exposed to multiple languages are tested with the 
ELPAC (English Language Proficiency Assessment for California) in the fall to 
determine their English Language proficiency. ACS teachers seek to improve the 
English proficiency of English learners (EL) in their classrooms. EL students 
receive instruction utilizing the techniques of phonics, sheltered English 
instruction, cooperative learning groups, and experiential activities. ACS serves 
EL students through a sheltered English immersion program. Students are 
enrolled in an English-speaking classroom with a BCLAD, CLAD, or other 
appropriately credentialed, highly qualified teacher. Teachers, parent 
volunteers, and other students provide primary language support. ACS, where 
possible, strives to hire personnel and recruit bilingual community support and 
services to meet the primary language needs of English Learners. ACS complies 
with all applicable 
 
 
 
 

 

 

* SSPT meeting records 

* IEPs 

* 504s 

* Student work products 

* Informal observations 

* Charter petition 
 

 

 

 

  
 

   
   

   

     

https://www.dropbox.com/sh/tnppwppxt59ov1w/AADMQ53WdtjzHlxmc7MBj2YGa?dl=0
https://www.dropbox.com/sh/61acrt0cc9ydyb1/AABOzoLsdYFrbDrDxljjIvtZa?dl=0
https://www.dropbox.com/sh/fw3gcyzls2pq83b/AAA7SjJHUAOsg1g2tWF3-kVBa?dl=0
https://www.dropbox.com/sh/kf8r7kjtm7txu1i/AADpwe_uTAO8mc5s6Ekn7g4Ga?dl=0
https://www.dropbox.com/sh/c73ijdaolsxd4zf/AADYXDRL_N33j_gIRMZK6ygPa?dl=0
https://www.dropbox.com/sh/g66ifnowwlq9x7u/AADmRmDjCBicHnbrJDCTZndla?dl=0
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state and federal laws regarding services and education of EL students. Many of 
the innovative features of ACS curriculum and instruction provide enriched 
learning opportunities for EL students. Frequent social interactions in small 
group settings, peer collaboration and peer tutoring, oral expression during 
performances, reports, songs and presentations, and multi-sensory teaching 
methods and learning activities support English Language Development (ELD) 
and Specially Designed Academic Instruction in English (SDAIE). 
 
 
GATE 
 
ACS tests students for Gifted and Talented Education (GATE) in the fall of third 
grade. Those identified participate in the GATE program in 4th and 5th grades. 
GATE students benefit from flexible groupings, are clustered for peer support, 
receive qualitatively differentiated instruction and assignments, and are offered 
enhancements and extensions to the curriculum to provide intellectual 
challenges to meet individual needs. All the adopted textbooks in the four 
content areas provide a wealth of enrichment learning opportunities and allow 
GATE students to explore areas of interest and make deeper connections with 
higher level content and concepts. Teachers also provide expanded challenges 
and opportunities for GATE students. 
 
 
Students are identified through a search and referral process based on teacher 
recommendations. ACS uses the LAUSD’s GATE identification process. 
 
 
Special Education 
 
ACS recognizes the importance of providing education opportunities to all 
students regardless of physical challenges or special needs. To that end, ACS 
works in cooperation with the LAUSD Special Education Local Plan Area (SELPA) 
to ensure that the students enrolled are served in accordance with applicable 
federal and state laws. 
 
 
ACS utilizes the Student Study Team, which meets often to provide support to 
struggling students and to decide which assessments, if any, are needed in an 
effort to determine whether or not the student qualifies for special education 
services. 
 
 
ACS has adopted and implemented a policy which outlines the requirements for 
identifying and serving students with a 504 accommodation plan. The school 
recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be 
denied the benefits of, or otherwise be subjected to discrimination under any 
program of the school. Any student, who has an objectively identified disability, 
which substantially limits a major life activity such as learning, is eligible for 
accommodation by the school and is accommodated. 
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Co-Curricular Activities 
 
 
Indicator: School leadership and staff link curricular and co-curricular activities to the academic standards, the 
college- and career-readiness standards, and the schoolwide learner outcomes along with an effective process 
for regularly evaluating the level of student involvement in curricular/co-curricular activities and student use of 
support services. 
 
 

Findings 

  

Supporting Evidence 

ACS’ curricular and co-curricular activities are tied to the academic standards 
and the schoolwide learner outcomes (SLO). In addition to regular classroom 
learning, all students can participate in enrichment classes. 
Additionally, 3rd – 5th grade students can participate in Student Council. Field 
trips are an important way to connect students with the broader community, 
both locally and globally, with cultural and art experiences, community service 
opportunities, and environmental education to fulfill the school’s mission and 
philosophy. These activities help to promote tolerance, understanding,  and  
acceptance  of  others,  and  enrich  the  educational experiences of the 
students, as well as meet the school’s goal of creating passionate life-long 
learners. When a student is alert, observant, curious, reflective and respectful, 
learning and growth can occur anywhere at any time and as educators, we must 
facilitate this dynamic process. 
 
As a part of the ACS' commitment to global and environmental education and 
the arts, the teaching team will continue to research and provide enriching 
learning opportunities to share with their students both within the classroom 
and out in the broader community. 
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https://www.dropbox.com/sh/r9ika80u0g08s0q/AACV-qSg_66NwkqaXbldfI76a?dl=0
https://www.dropbox.com/sh/vwz4snt4294z4f7/AAAa-_7qGBybpBfW0EF-TLLSa?dl=0
https://www.dropbox.com/sh/59f8ad0k6fnza55/AACTmFk39S5HR2gH93liii7oa?dl=0
https://www.dropbox.com/sh/59f8ad0k6fnza55/AACTmFk39S5HR2gH93liii7oa?dl=0
https://www.dropbox.com/sh/59f8ad0k6fnza55/AACTmFk39S5HR2gH93liii7oa?dl=0
https://www.dropbox.com/sh/t3j0tke4jdirv2s/AABHcaVkrRw9uRfklRG82SMaa?dl=0
https://www.dropbox.com/sh/k4mq4rmfts0vd0y/AACOTYAPQvFv43m2XNgjjvcLa?dl=0
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ACS WASC Category E. School Culture and Support for Student Personal and 
Academic Growth: Summary, Strengths, and Growth Needs  
 

 
Summary  

 

 
The safety and well-being of our students is extremely important at Ararat Charter School. A safe, clean, and 
orderly school site provides for an optimal learning environment. School staff and parent volunteers have 
worked tirelessly over the last five years to make improvements to our campus grounds and classrooms, as well 
as our academic and extra-curricular programs. Parents, students, and staff have developed a school atmosphere 
of trust and respect for all members of our community. All school staff members have high expectations for 
student behavior and achievement of each child’s personal best. The student is always at the center of the 
philosophies and environment at ACS 
 
 
ACS provides a safe, nurturing environment where our students, parents, and staff are respected and valued. 
We believe that bringing the parents and community together in cooperative projects has a positive impact on 
the learning environment. The school has a number of programs and events in place to accomplish this. ACS 
encourages the involvement of parents and students in the planning and decision making process. Parent 
involvement (parent approval is included for all services, goals and curricula) is an integral part of the IEP process 
for students with special needs. Parent groups have been formed (PIC, Governing Board Committees, SSTs, 504, 
IEPs), providing the opportunity for parental communication and involvement. These groups meet regularly to 
discuss programming, fundraising, or special events. Open Houses, Back to School nights, and fundraising events 
are frequently held which offer parents and community members opportunities to observe programs and 
services offered. Parent/teacher conferences are held each semester and are an additional way parents are kept 
informed and actively involved in their children’s education.  
 
 

Areas of Strength  
 
 
✓ Positive school climate created on trust, respect, and professionalism. 
✓ A wide range of opportunities for parents to be involved in their child’ education through 

volunteering, parent training, attending meetings, and the use of community resources. 
✓ Strong community partnerships. 
✓ Enrichment opportunities for students. 
✓ Effective social-emotional curriculum. 
✓ Successful conflict resolution policy. 
✓ Motivated, engaged teaching staff.  

 

 
Areas of Growth  

 
 

✓ Increase parent participation at parent meetings, workshops, and training. 
✓ Increase academic growth in the areas of math and English Language Arts. 
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Chapter IV 

 
 
 
 
 
Identified major student learner needs based on self-study findings, 
student/community profile, focus group findings, and California School Dashboard 
results for student groups 
 
 
Prioritized Areas of Growth Needs from Categories A through E 
 
 

1) Increase student performance on the SBAC for all students and all significant subgroups in ELA and 
Math 

a. Train new teachers on NWEA MAP assessments. 
b. Strengthen the teaching of writing across all grade levels using Write from the Beginning 

program 
c. Strengthen project-based learning. 
d. Continue with instructional aides in grades K-2. 
e. Continue with teacher on special assignment to provide intervention for grades 3-5. 

2) Address chronic absenteeism. 
3) Continue to work on the school’s material revision to increase the school’s elementary enrollment. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
WASC Focus on Learning 
 

154 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Chapter V 
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2022-2023 
Local Control Accountability Plan* 

 
 
 
 
 
 
*As a charter school, a school plan for student achievement (SPSA) is not a requirement.  We use the LCAP as our school plan. 
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 Our LCAP is fully aligned with our WASC goals. 
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                           Goal 1 addresses hiring highly qualified teachers who can teach to the whole child using a broad course of study. Along with  
                           teaching ELA, math, science, and social studies, Ararat Charter’s students also engage in music, art, computer literacy, and  
                           learn two languages other than English. 
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                      Goal 2 addresses increasing student outcomes on the high-stakes SBAC assessment in ELA and Math for all students and all 
                       significant subgroups. 
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                   Goal 3 addresses meeting the needs of the unduplicated students. 
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                  Goal 4 addresses the school’s climate which includes attendance and the chronic absenteeism rate. 
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