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Preface
Ararat Charter School is a successful educational community committed to building on its strengths and
successes to continually improve and advance. During its five year history, ACS has worked hard to make its
vision and mission a reality for the students and parents of the community. We realize that this can only happen
as the result of continued and collaborative self-analysis, efficacy, diligence and dedication. This WASC Focus
on Learning is a part of this overall process.
Ararat Charter School applied for WASC accreditation in the fall 2011. We had our preliminary WASC
accreditation visit in the spring of 2012 and received a three year initial accreditation in May of 2012. We are
pleased to present the results of our WASC Focus on Learning, Self-Study. The self-study process has provided
ACS the opportunity and structure to evaluate our school program in light of our own stated purpose and
Schoolwide Learner Outcomes (SLOs) as well as the WASC criteria. We believe that the resulting conclusions and
the action plan presented in Chapter V will lead to continued, improved student learning. ACS’s WASC Self-Study
Report has been an ongoing component of the charter school since our accreditation.
Accountability is held in high regard by faculty, parents, and students alike. Our Parent Involvement Committee
(PIC) provided input for this document with students also voicing their experience. Garnering widespread
stakeholder involvement in a self-study can be challenging at any school, but because ACS has naturally
occurring, as well as established procedures for self-examination, universal support from parents and faculty,
this process is intrinsically part of the school atmosphere. When it came time to finalize our report and findings
for our WASC self-study, we were able to concentrate all of our efforts and resources on meeting successful
student learning, through a holistic, objective examination of the actual programs of study- affirming our mission
and vision.
On March 10, 2015, Yvette Hartounian, one of our teachers attended the WASC training on the Focus on Learning
process. The principal and assistant principal also participated in a Focus on Learning training via webinar.
Immediately following this training, the principal, assistant principal, and Ms. Hartounian continued to meet
periodically in order to complete the tasks in each chapter of the self-study. This information was also shared
with our staff during professional development meetings. Most findings were compiled in 2015, which is when
the writing of Chapter IV of this report began. Professional development was held in the Spring and Fall of 2015
to get our teachers’ input on each of the categories in Chapter IV.
Process for Completing Each Chapter of the Self-Study:
Chapter I – Student/Community Profile and Supporting Data This section was completed by a sub-committee of
Leadership Team.
Chapter II –Summary of Progress Report – Schoolwide Learner Outcomes (SLOs) were discussed, researched,
developed and adapted during our annual staff meetings. They have been approved by faculty and staff. We
have revisited them with all stakeholders and reaffirm them to be our ongoing effort in order to ensure that
students are meeting these expectations. Consideration of all school stakeholders: parent surveys, faculty
surveys, and student surveys, review of student performance data, as well as WASC recommendations, were
taken into account.
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Chapter III – Analysis of Data; the interim progress report was completed by the Leadership Team with input
from faculty members and other stakeholders.
Chapter IV – Self-Study Findings; all faculty members were engaged in ongoing work to describe current
programs, and clarify strengths and challenges. The majority of this work occurred during regular monthly faculty
meetings, guided by the WASC Committee Team.
Chapter V – Schoolwide Action Plan; was completed by the Leadership Team, and all faculty members had input
in the process and development of the plan.
This WASC self-study process has been extremely helpful in crystallizing our findings and propelling these
findings into concrete actions steps. We appreciate this opportunity to both validate the work that we have
already accomplished with our students, as well as the assistance to further develop our school into a place
where our students can access their true potential. It is with this in mind that we have focused our collective
efforts to offer the highest quality and most effective approaches appealing to all learning styles. The self-study
process, by its very nature, cannot be done without the involvement of the entire learning community. We
recognize and appreciate the students, teachers, parents, and support staff for their contributions to this selfstudy.
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Chapter I

Student and Community Profile and Supporting
Data Findings
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CHAPTER I: STUDENT AND COMMUNITY PROFILE
Part I: Demographic Data
Ararat Charter School is an independent, direct funded charter that opened in 2010. The purpose of Ararat
Charter School is to provide parents with choices about what style of public school their child will attend. In its
first year of implementation, ACS started with 120 students in grades K-3. In successive years, 4th grade, 5th
grade, and TK were added respectively. ACS served 384 students during the 2014-15 school year, with another
600 on the waiting list. Based on this enrollment and number of students on the waiting list, ACS is a school, of
choice in the community. Per LAUSD oversight, ACS had to reduce its enrollment from 384 to 340 for the 201516 school year to comply with Prop. 39 and the projected enrollment of 340 in the original charter petition. This
was accomplished by matriculating the number of 5th graders and reducing the number of Kindergarten sections
from two to one.
ACS, in its 5th year of operation, is located in Van Nuys, California. The school is on split campuses. Grades TK
through 3rd are on the initial campus at 6555 Sylmar Ave. The second site is a co-location on the Erwin
Elementary School campus at 13400 Erwin St. This site houses the 3rd through 5th grades. The two campuses
are located in the 91401 zip code and based on the 2010 census data, the socio-economic demographics for
these communities is 78.7% Socio-economically disadvantaged.
Ninety percent of the students at ACS live within a three-mile radius of the Charter School’s current locations on
Sylmar Avenue and Erwin Street. According to the 2010 U.S. Census, the demographics of the city of Van Nuys
are the following: Race/Ethnicity – 61% Hispanic/Latino, White 25%, and other 14%. With respect to languages
spoken, 64% are English proficient, with a median household income of $39, 408. The education level of the city
is 20% college degree, 25% some with college, and 56% with some high school or less. Population trends have
shown that Van Nuys has increasingly become an immigrant community of Hispanics and Latinos, who make up
61% of the population. Many are foreign born, and 51% are at less than English language proficiency.

School
Year

Total
Student
Enrollment

2010-11

120

2011-12

254

2012-13

317

2013-14

349

2014-15

384

%
SED

% English
Learner

%
White

%
Hispanic/
Latino

65%
(78)
71%
(180)
74%
(234)
59%
(202)
67%
(252)

73%
88
73%
(185)
57%
(182)
54%
(188)
51%
(195)

96%
(116)
95%
(242)
94%
(298)
93%
(326)
90%
(345)

2.5%
(3)
4%
(11)
5%
(17)
6%
(22)
9%
(36)

%
African
American/
Black

%
Filipino

0%

1%
(1)

.4%
(1)
.3%
(1)

.3%
(1)

.3%(1)

0%

. 5%
(2)

.1%
(1)

0%

According to the table above, the two significant ethnic groups are: White (90%) and Latino (9%). Based on the
2014-15 demographic data of ACS and the 2010 Census data for the city of Van Nuys, one of the biggest
challenges ACS faces is in the area of ethnic diversity. Our school community continues to implement its
Outreach Plan to find new ways of building a diverse population reflective of the Van Nuys and LAUSD
community.
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State/Federal Programs Mandates
ACS receives the following state/federal mandates: Title I, Title III, and Special Education. Complete description
of these programs is provided later in this chapter.

Parent and Community Involvement
Parent Involvement
Parent involvement is an integral part of the mission of Ararat Charter School. ACS has strong parent support
from the Parent Involvement Committee (PIC) which acts as an advisory body to the School Principal. Parents
are partners in the education of their children and are encouraged to actively participate in decision making
processes of the school. The purpose of the PIC is to coordinate all parents’ involvement in the parent center,
on campus, as well as participation in parent training workshops. Additionally, PIC will recruit volunteers, engage
parents in educational issues that affect the school, families, and students, and assist in the fundraising activities
for the school. Every enrolled family becomes a member of this group and is encouraged to participate in
meetings and activities. It is the largest committee at ACS. The PIC meets monthly and holds elections every
two years. PIC members are elected by their peers. The Parent Involvement Committee also helped to raise
over $14,000, which supports the school’s library, and co- and extra-curricular activities, such as field trips and
Cultural Awareness Day, and College and Career Day.
Parents are also encouraged to be involved at ACS. Parents volunteer their time and expertise toward the
betterment of our school in a variety of ways, including campus beautification, fundraising, assisting in the
classroom, planning events, and chaperoning field trips, and serving on various committees.
The Parent Involvement Committee includes:
 1 principal/assistant principal
 All parents
 2 teachers
 1 classified staff
Community Involvement
One of ACS’ goals is to become more involved with the Van Nuys and surrounding communities. Over the last
five years, we have made it a point to use community resources. Our students experience what the communities
have to offer through field trips to, and in-school visits from, the Van Nuys Fire Department, local leadership
visits from Councilman Krekorian and Assembly member Cardenas, LAPD representatives, public library, Van
Nuys City Hall, Star Eco Station, Underwood Farm, and Walt Disney Concert Hall. ACS also sponsors community
events through The Parent Involvement Committee, which include College and Career Fair, and community
fundraising. Local businesses and community members also donate computers, software and books, as well as
services to the school. Additionally, ACS secures members of community to serve as speakers, presenters and
mentors, and provides students with opportunities to engage in community service (Pennies for Patients, Food
Drive for Mission).
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WASC Accreditation History
ACS applied for WASC Accreditation in the fall of 2011. We had our initial visit in the Spring of 2012. ACS received
WASC Initial Accrediation in the May, 2012 through June, 2015. At that time, the visiting team identified the
following areas for improvement:
1. Continue full implementation of curriculum, instruction, and assessment components of the Charter
Petition to include physical education, visual and preforming arts, and foregin languages.
2. Solidify and refine the process of collecting and analyzing student achievement data by exploring the
implementation of a data system, which will lead to sound instructional decisions.
3. Continue to provide support to all staff in the implementation of the constructivist strategies.
4. Implement the Common Core State Standards and work to align these new standards with the school’s
educational program and mission.
5. Continue implementation and refinement of the school’s Technology Plan.
6. Continue close oversight of all finances.
7. Continue to maintain strong and stable school leadership and administration including Leadership
Planning by the Governing Board.
ACS has successfully addressed these areas of improvement and detailed information regarding them is provided
in Chapter II.
For the current WASC accredidation process, ACS has created a leadership committee composed of the principal,
assistant principal, and grade level lead teachers in order to support all stakeholders. Staff development sessions
have been held in 2014 and in 2015 to implement the process.

School Vision and Mission
Our vision and mission are as follows:
VISION
The vision of Ararat Charter School is for all students to be high-achieving, lifelong learners and thinkers, who
will become productive, thoughtful and responsible world citizens with an appreciation for cultural diversity.
MISSION
ACS is committed to developing, nurturing, and educating the whole child to her/his maximum potential in an
environment that actively engages students in rigorous and relevant programs. The Common Core State
Standards based curriculum promotes academic excellence and prepares all students for success in college and
career readiness. ACS recognizes the multicultural composition of the society and values cultural and linguistic
diversity.
Our students will….
 Achieve academic excellence in a small learning environment that emphasizes critical thinking, selfinquiry and collaboration
 Engage in fine arts programs, such as visual and performing arts.
 Acquire digital literacy in informational technology.
 Demonstrate positive attitudes and appreciation of cultural diversity.
 Act with a sense of civic responsibility and demonstrate social consciousness.
 Practice good habits of personal fitness and well-being.
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ACS has adopted a constructivist approach, as described below, to teaching and learning because it is the most
effective way of developing student mastery of both common core state standards and habits of heart and mind
described as learning outcomes. Given the target population, ACS believes that this educational approach has
been demonstrated to be effective with a variety of students and can, therefore, be considered appropriate for
our students.
Constructivist Learning
The research of Jean Piaget (The Psychology of Intelligence, 1947; The Construction of Reality in the Child, 1954)
found that children learn by connecting new information to prior knowledge and by actively constructing their
own understandings. Learning occurs when new information is used to deconstruct and/or reconstruct older
understandings. To do this, younger students need to manipulate materials concretely through hands-on
experiences. More sophisticated learners are capable of manipulating abstract information in their minds, yet
they still require stimulation of concrete experiential learning opportunities to internalize new knowledge.
During constructivist learning experiences, students explore ideas and phenomena, tackle familiar and
unfamiliar problems, then reflect on and analyze their findings with one another. Teachers closely facilitate this
process, encouraging students to inquire and investigate, to analyze, create, develop, describe, reflect on, and
finally disseminate understandings. Through these experiences, on a daily basis, students at ACS learn to make
choices and experience autonomy. Students come to know that their interests, ideas, and abilities are respected
and valued. These experiences are carefully integrated with the knowledge, skills, and conceptual understanding
identified in the Common Core State Content Standards.

Schoolwide Learner Outcomes (SLOs)
During the 2014-2015 school year, members of Ararat Charter School faculty, staff, and governing board met to
develop expected school wide learner outcomes. The participants of these stakeholders’ meeting deliberated in
groups, addressing the main question of what students at Ararat Charter School must know, understand, and
demonstrate for success in their middle school years. After the Leadership Team representative discussed why
SLOs are vital to meet the needs of all students and explained the process to formulate them, each table group
discussed and created six to eight new SLOs consistent with our school mission. Then the results were merged,
discussed, and narrowed down to five comprehensive SLOs. The information from the SLOs will be disseminated
through parent newsletters.
I. Become academically proficient individuals who:
 Have acquired a comprehensive knowledge base in all content areas;
 Have developed sound study habits and organizational skills;
II. Become skilled learners and independent critical thinkers who:
 Analyze and synthesize information from multiple sources;
 Can creatively and effectively apply critical-thinking skills and practical problem-solving
procedures in academic and real-life situations; various forms
 Demonstrate effective communication skills.
III. Become effective utilizers of technology who:
 Can explore, select, and apply information that is age appropriate;
 Can utilize technology across the curriculum
 Can create original works as a means of personal expression using technology
 Can practice safe and responsible use of information and technology
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IV. Become students aware of multi-cultural and diverse backgrounds who:
 Have acquired fundamental knowledge of diverse cultural backgrounds in the area of
language, literature, history, and culture;
 Have a clear sense of responsibility in the community;
V. Become socially responsible and productive students who:
 Are aware of civic responsibilities;
 Demonstrate constructive and collaborative work ethics, self-discipline, and positive
character traits in everyday life;
 Understand, respect, and appreciate individual and cultural differences

Status of School
APIs Score
ACS has exceeded its API growth target in 2012 and 2013, both school-wide and for all numerically significant
subgroups of pupils served by the Charter School. In its first year of operation, 2011, Ararat Charter School did
not have numerically significant subgroups per CDE. In 2011, ACS was a K-3 school with a total number of 39
second and third grade students.
Year
2011
2012
2013

API Growth Score
Schoolwide
801
878
877

API growth Target

Actual Growth

B
A
A

B
77
-1

Met Growth Target
School wide and subgroups
B
Yes
Yes

As shown in the following chart, ACS has three numerically significant subgroups: White, English Learners and
Socio-economically disadvantaged. The data indicates that all three subgroups achieved at a high level and met
all their growth targets. The Non-Weighted 3-year Average API as issued by the State are: Schoolwide 852, White
850, EL 829 and SED 849.

Year
2011
2012
2013

API Growth
Score
Schoolwide
801
878
877

Sub-groups
White

EL

SED

801
874
875

753
867
867

798
875
875

Met Targets
B
Yes
Yes



The Charter School ranked in decile 8 in statewide ranking and decile 10 in similar school ranking in 2013.



The above mentioned data indicates that Ararat Charter School has met and exceeded the charter renewal
standards of Education Code Section 47607(b). Furthermore, Ararat Charter School’s sub-group performance
data as described in the table above further solidifies its renewal status under Education Code Section
47607(a) (3).
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Adequate Yearly Progress (AYP)
ACS has met its AYP goals for each of the five years since it opened. In each year of its operation, ACS students
have shown academic growth and achievement as measured by the API and AYP scores.
Annual Measurable Objectives (AMOs)
Number At or Above Proficient
English/Language Arts (ELA)
2010-2011
48.7%
48.7%
44.8%
34.5%
Yes

School Wide
White
SED
English Learners
Met AYP

2011-2012
68.6%
67.8%
65.7%
64.3%
Yes

2012-2013
69.3%
68.9%
70.2%
66.7%
Yes

Annual Measurable Objectives (AMOs)
Number At or Above Proficient
Mathematics
2010-2011
61.5%
61.5%
58.6%
51.7%
Yes

School Wide
White
SED
English Learners
Met AYP

2011-2012
79.8%
79.3%
80.6%
77.4%
Yes

2012-2013
80.4%
79.8%
79.5%
78%
Yes

Enrollment Data
Male Enrollment by Ethnicity for 2014-15
School Enrollment by Gender, Grade & Ethnic Designation

Grade Grade Grade Grade Grade Grade Grade Grade Ungr Grade Grade Grade Grad Ungr
1
2
3
4
5
6
7
8
Elem
9
10
11 e 12 Sec

Total Adults in KEnroll 12 Program

Ethnicity

K

Hispanic or Latino of Any Race

3

1

4

4

0

2

0

0

0

0

0

0

0

0

0

14

0

African American, Not Hispanic

0

1

0

0

0

0

0

0

0

0

0

0

0

0

0

1

0

White, not Hispanic

26

26

23

34

30

31

0

0

0

0

0

0

0

0

0

170

0

Two or More Races, Not
Hispanic

0

0

0

0

0

1

0

0

0

0

0

0

0

0

0

1

0
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Female Enrollment by Ethnicity for 2014-15
School Enrollment by Gender, Grade & Ethnic Designation

Adults in
Grade Grade Grade Grade Grade Grade Grade Grade Ungr Grade Grade Grade Grade Ungr Total
K-12
1
2
3
4
5
6
7
8
Elem
9
10
11
12
Sec Enroll Program

Ethnicity

K

Hispanic or Latino of Any Race

4

3

5

2

4

3

0

0

0

0

0

0

0

0

0

21

0

African American, Not Hispanic 0

0

0

1

0

0

0

0

0

0

0

0

0

0

0

1

0

White, not Hispanic

21

20

36

43

32

0

0

0

0

0

0

0

0

0

170

0
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Male Enrollment by Ethnicity for 2013-14
School Enrollment by Gender, Grade & Ethnic Designation
Adults in
Grade Grade Grade Grade Grade Grade Grade Grade Ungr Grade Grade Grade Grade Ungr Total
K-12
1
2
3
4
5
6
7
8
Elem
9
10
11
12
Sec Enroll Program

Ethnicity

K

Hispanic or Latino of Any Race

0

2

3

0

2

0

0

0

0

0

0

0

0

0

0

7

0

White, not Hispanic

27

22

34

30

33

15

0

0

0

0

0

0

0

0

0

161

0

Female Enrollment by Ethnicity for 2013-14
School Enrollment by Gender, Grade & Ethnic Designation

Ethnicity

K

Grade Grade Grade Grade Grade Grade Grade Grade Ungr Grade Grade Grade Grade Ungr
1
2
3
4
5
6
7
8 Elem 9
10
11
12
Sec

Total
Enroll

Adults in K12 Program

Hispanic or Latino of Any
Race

1

4

4

4

2

0

0

0

0

0

0

0

0

0

0

15

0

African American, Not
Hispanic

1

0

0

0

0

0

0

0

0

0

0

0

0

0

0

1

0

White, not Hispanic

19

20

37

45

33

11

0

0

0

0

0

0

0

0

0

165

0

ACS attempts to achieve a racial and ethnic balance of students that reflects the general population of the
local district. Our outreach efforts include fliers, postcards mailings and presentations in English and Spanish
at various school, community, and city-wide events, presentations at various preschools and agencies, and
online ads and postings. (See attached Outreach Plan.)
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Program Enrollment Data
2013-14

Program
Free & Reduced Lunch
Special Education
GATE
EL

2014-15

# of
Students

% of
Enrollment

# of
Students

% of
Enrollment

253
19
18
188

72%
5%
5%
54%

330
23
17
230

87%
7%
4%
61%

Language Proficiency Data
Designation:
EL
FEP
RFEP

2011-2012
73%
18.5%
1.1%

2012-2013
| 57%
29%
16.8%

2013-2014
54%
31.8%
30.9%

Based on our data above, our English learner population has been declining every year. As a result, our
FEP population is starting to increase every year. Our students have also been redesignating at a
positive rate each year.

Attendance
Although student attendance has always been good, ACS still strives to increase it every year. Longitudial data
indicates that ACS has been effective in slowly but steadily increasing the attendance rates.
Percent of students who were counted as part of ACS’s enrollment as of P2 CALPADS data collection each year.
2012-2013
93%

2013-2014
96%

2014-2015
96%

Truancy/Tardy
Through parent meetings, weekly notices, teacher conferences and personal telephone calls from
administrators, ACS help parents and students to better understand the importance of arriving to school on time
and of not taking family vacations on school days. It’s clear that we need to continue our efforts to improve in
this area.
Year

Enrollment

2013-2014
2012-2013
2011-2012

349
317
254

# students with 3 or more
unexcused absences or tardies
8
28
29

Truancy/Tardy Rate
2.29%
8.8%
11.4%
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Suspension and Expulsions
Data indicate ACS is a safe, respectful, and supportive learning environment for students and staff. Discipline
records, student and staff surveys confirm the belief that ACS provides surroundings that promote the highest
levels of personal and academic success. The chart below illustrates this through the number of suspensions
and expulsions from ACS.
Ararat Charter
Suspensions
Expulsions

2010-2011
0
0

2011-2012
0
0

2012-2013
1.0
0

2013-2014
1.7
0

Socioeconomic Status
Free/Reduced
CalWorks (AFDC) Status
Foster/Homeless
Parent Education Level:
 Not a High School Graduate
 High School Graduate
 Some Collage or AA degree
 College Graduate
 Graduate Degree
 Decline to State

2013-2014
253
71
0

2014-2015
330
71
0

5
62
96
101
79
4

6
63
100
119
87
4

School Safety, Cleanliness, and Facilities
At ACS, we are committed to our students with a safe and healthy learning environment. An articulated safety
program is in place with periodically scheduled drills for fire, earthquake and other emergencies. Our
comprehensive school safety plan, modeled on the Incident Command System, is reviewed annually and
emergency equipment has been supplied for each classroom and school office. Emergency supplies of food,
water, and first aid are also available and many of our teachers and staff members have completed first aid and
CPR training.
There is a “no tolerance” policy regarding bullying and aggressive playground behavior. Over the last five years
of implementation ACS has very low suspension rates and no expulsions. The school implements its positive
behavior plan each year. Yard supervisors have been hired for recess and lunch to monitor students in the lunch
area and on the playground.

ACS leases facilities from LAUSD. The school is housed on two school campuses. Each campus is safe,
functional and adequately maintained to support an active, well-balanced, and healthy educational
environment. Classrooms are adequate in size to provide a functional physical learning environment
that promotes individual learning and contributes to the achievement of the school’s vision and
purpose. LAUSD is responsible for the major maintenance of the facilities including major repair or
replacement of the plumbing, heating, ventilation, air conditioning, electrical, roofing, floor systems,
interior and exterior painting, and other items considered deferred maintenance under Education Code
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17582. All other kinds of maintenance is considered routine maintenance and is the responsibility of
ACS.

School Staff
2014-2015
2013-2014
2012-2013

Certificated
18
17
15

Paraprofessional2
2
2
1

Core Academic Classes Taught by Highly Qualified Teachers
ACS’ charter states that all teachers employed at ACS will be fully qualified. Throughout the history of the school,
all teachers have been fully qualified to teach at their respective grade levels. The Federal Elementary and
Secondary Education Act (ESEA), also known as No Child Left Behind (NCLB), requires that core academic subjects
be taught by Highly Qualified Teachers, defined as having at least a bachelors’ degree, an appropriate California
teaching credential, and demonstrated core academic subject area competence. All teachers at ACS are fully
credentialed and are within compliance of NCLB requirements and have the appropriate EL authorization.
Support services are available to all students with special needs. These services are provided by the school nurse,
speech and language specialists, the school psychologist, instructional aides, an adaptive physical education
teacher and other auxiliary personnel as needed.
Teachers

2012-2013

2013-2014

2014-2015

100%

100%

100%

Teachers

13

15

16

Administrators

2

2

2

# With Full Credentials

15

17

18

# Without Full Credentials

0

0

0

# National Board Certified

0

0

0

Teaching Outside Area of Competence
(with Full Credential

0

0

# With Short Term Permit

0

0

0

Advanced Degrees

7

9

8

EL Authorization/CLAD or Equivalent

15

17

18

BCLAD

2

2

2

Interim Preliminary Clearance

0

0

1

BTSA Participants

3

3

2

Gender: Female

13

15

16

Gender: Male

2

3

2

Ethnicity: White

12

12

15

Ethnicity: Hispanic

3

4

3

Attendance Rate %

97%

98%

97%

Percent of HQT Teachers

0
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Credentialed Staff
Years of service within ACS and total number of years in education:

Teacher
Srpouhi Bananian
Vahe Boujekian
Natalie Cabral
Michelle Cazares
Jaemie Espinoza
Christina Fine
Angelia Gleason
Rose Hajian
Yvette Hartounian
Ani Karapetyan
Marine Kouredjian
Maysaa Mohammad
Rina Niazi
Samantha Parisen
Rocio Ramirez
Dora Saad
Eliza Sargsyan
Eduardo Villela

2014-15 School Year
Years of Service
Assignment
@ ACS
Armenian Specialist
5
Principal
3
4th Grade
5
st
1 Grade
1
5th Grade
4
5th Grade
3
Kindergarten
5
1st Grade
4
3rd Grade
2
nd
2 Grade
4
5th Grade
1
3rd Grade
4
3rd Grade
5
2nd Grade
4
4th Grade
3
Kindergarten
5
4th Grade
3
Assistant Principal
4

Total Years of
Service
16
10
9
4
7
11
6
4
3
7
1
4
10
4
7
7
4
7

Staff Development
Professional staff development is an important part of the continued growth and development of Ararat Charter
School. ACS’ rigorous staff development has contributed to the success of its programs. ACS provides 10 days
of staff development during the summer. These days are held on noncontract days as reflected in our academic
calendar. Teachers are paid a stipend to attend the summer and Saturday staff development programs. These
costs are reflected in the operational budget and grants that we have received thus far. Each year, the school
assesses its staff development needs for the subsequent years of implementation. Some of the topics covered
and planned for in the coming summer professional development but not limited to include Common Core based
performance tasks and performance tasks, close reading strategies, Write From the Beginning, STEM,
Constructivist approach to teaching and data analysis. In addition, ACS provides trainer of trainer model where
lead teachers are trained on certain programs such as, Write From the Beginning, Meet the Masters Art
Program, Common Core implementation in ELA and Math, Thinking Maps. (Staff development programs can
be referred to in Chapter 4 of our Self Study.)
The staff also meets each Tuesday after school by either grade level or as a whole staff. During these inquiry
meetings, staff analyzes student work, data, and regularly discusses curriculum and best practices in
methodology and pedagogy. Our staff engages with their colleagues to explore what they want their students
to learn, how they will know when students have learned it, and how they will respond when a student
experiences difficulty. ACS professional development goals are mission and achievement data driven and are
congruent our SLOs. The following table is a sampling of the professional development offerings at ACS.
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2013-14
Number
Participated
15
15
15
15
15
15
15
27
27
27
15
15
15
15
15
15
15
15
15
15
27
18
15
3
3

Professional Development Topics
Charter Petitions Element I, II, and III
SPARKS – PE Curriculum
CA Core Subject Curriculum Standards
School-Wide Positive Discipline Plan
Pacing Guides
How to read and comply to an IEP
SPED
Blood Borne Pathogens
First Aid, CPR and Triage
Child Abuse
Certificated Evaluation, POP I and POP II
Thinking Maps
ELA Imagine it!
Envision Math
Write from the Beginning
Foss Science
CA Vista Social Studies
Illuminate
Accelerated Reader
Adaptive Schools
Mandated Topics
English Language Development & Common Core
Preparing for Petition Renewal
Framework: Assessment
Common Core State Standards Planning
EL Master Plan
What is a Charter School?
Power Schools

2014-15
Number
Participated
17
17
17
17
17
17
17
36
36
36
17
17
17
17
17
17
17
4
4
17
36
17
17
17
17
17
4
4

2015-16
Number
Participated
18
18
18
18
18
18
18
40
40
40
18
18
18
18
18
18
18
4
4
18
40
18
18
18
18
18
4
4

Co-curricular and Extra-curricular Activities
ACS provides ongoing intervention programs in Math and Language Arts, as well as enrichment activities, such
as, Music, Dance, Cooking, Sports, Yoga, and Chess. All these activities are provided by ACS teachers.
Additionally, ACS offers a variety of field trips and activities to support student learning.
2014-2015
Subject
Intervention
Enrichment
Extended Enrichment - Choir
Extended Enrichment - Yearbook

Grades
st

th

1 -5
1st – 5th
4th and 5th
4th and 5th

Frequency

Duration

Students / class

Total Participants

2 x year
2 x year

12 classes each
5 classes each
Up to 20 classes
20 classes

6-12 each
Up to 22
45
15

60 - 120
Up to 220
45
15
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Subject
Intervention
Enrichment

Grades
1st -5th
1st – 5th

Subject
Intervention
Enrichment

Grades
1st -5th
1st – 5th

Frequency
2 x year
2 x year

Frequency
2 x year
2 x year

2013-2014
Duration
12 classes each
5 classes each

Student per class
6-12 each
Up to 20

Total Participants
60 - 120
Up to 200

2012-2013
Duration
12 classes each
5 classes each

Student per class
6-12 each
Up to 20

Total Participants
60 - 120
Up to 200

District Policies/School Financial Report
Costs per Pupil:

FY12-13

FY13-14

FY14-15

Total Expenditures per Audit
Total ADA (P-annual)

$1,899,628
$295

$2,308,582
$336

$2,867,436
$365

Total Expenditures per ADA

$6,432.66

$6,877.53

$7,865.69

$81,612
$2,388
-

$80,152
$1,525
-

$80,943
$1,467
$1,115

$18,911

$18,494

Monies from Other Funding Sources:
Title I
Title II
Title III
Title III LEP

-
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Part II: Student Performance Data
ACS' internal data is based on the following: 1) Report Card Grades (APL) for Math Reading and Writing, and 2)
Benchmark Assessments in Math, Reading, and Writing.
GRADE LEVEL AVERAGE SCORES
2013 – 2014
Math
Reading
Writing
Math
Reading
Writing
Academic
Academic
Academic
Grade-Level
Benchmark
Benchmark
Benchmark
Performance
Performance
Performance
Assessment
Assessments
Assessments
Level
Level
Level
Kindergarten
4.4
4.4
4.5
3.4
4.3
4.2
Grade 1
4.6
4.5
4.7
3.4
4.6
4.8
Grade 2
4
3.8
3.8
2.9
3.9
3.3
Grade 3
3.6
3.0
3.5
2.6
3.5
3.2
Grade 4
3.7
3.2
3.3
2.6
3.7
3.7
Grade 5
3.6
2.8
3.4
3.1
3.1
3.5
School Total
3.98
3.69
3.86
3.0
3.85
3.78
(5)=Advance100-90 (4)=Proficient 89-80 (3)=Basic 79-70 (2)=Below Basic 69-60 (1)=Far Below Basic 59-50

The table above is a snapshot of the annual assessment outcomes. With the exception reading benchmarks, the
students in all other areas are approaching the proficiency level of 4, the math being the stronger subject area.
The schools grading policy defines an APL of 3 as demonstrating basic competency.

Significant Achievements:
The following shall serve as documentation confirming that Ararat Charter School exceeds the statutory
criteria required for renewal as set forth in Education Code Section 47607(b): (Source: cde.ca.gov/Dataquest)


ACS has attained its API growth target in the last three years, both schoolwide and for numerically
significant groups of students served by the charter school (if such data was available), exceeding
the requirement of Education Code Section 47607(b)(1).



ACS has achieved a statewide API rank of 8 or higher in the last three years, exceeding the minimum
threshold rank of 4 required in Education Code Section 47607(b)(2).



ACS has achieved a similar schools API rank of 10 in the past year, exceeding the minimum threshold
rank of 4 required in Education Code Section 47607(b)(3).

Furthermore, the CST data on the following page substantiates the academic achievement of ACS’ students.
Over a three year period of time ACS as increased the number of students scoring advanced and proficient, and
decreased the number of students scoring Below Basic and Far Below Basic.
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Three- Year CST Comparative Score
English/Language Arts
Grade

2nd
3rd
4th
5th

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

2011

2012

2013

2011

2012

2013

2011

2012

2013

2011

2012

2013

2011

2012

25
0
-

39
33
19
-

42
22
46
24

45
26
-

37
22
42
-

36
33
27
48

20
53
-

16
22
27
-

12
29
15
24

5
11
-

6
15
8
-

5
13
8
0

5
11
-

1
7
4
-

2013
5
3
4
4

Mathematics
Grade

2nd
3rd
4th
5th




% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

2011

2012

2013

2011

2012

2013

2011

2012

2013

2011

2012

2013

2011

2012

50
0
-

39
33
54
-

58
41
69
44

15
26
-

37
22
27
-

27
32
15
36

20
53
-

16
22
15
-

10
22
8
16

15
11
-

6
15
4
-

3
3
8
4

0
11
-

0
7
0
-

2013
1
2
0
0

ACS has increased the percent of students scoring Proficient and above.
ACS has decreased the percent of students scoring Below and Far Below Basic.

Gifted and Talented and High Achieving Students
ACS has carefully defined criteria for identifying students for the GATE program. Gifted and talented students
are identified at the third grade level using LAUSD guidelines and procedures. ACS’s GATE program includes
clustering gifted students in the mainstream classes with highly capable peers using strategies such as flexible
grouping, group projects, independent projects and differentiation of instruction to provide intellectual
challenges and to meet individual needs.

CELDT DATA
2013-2014
Performance
Level

2012-2013
Performance
Level

K

1

2

3

4

5

Advanced

2
(5.0%)

25
(43.0%)

19
(31.0%)

2
(6.0%)

3
(25.0%)

6
(43.0%)

3
(60.0%)

Early
Advanced

6
(15.0%)

22
(38.0%)

24
(39.0%)

16
(47.0%)

5
(42.0%)

6
(43.0%)

9
(47.0%)

2
(40.0%)

Intermediate

16
(41.0%)

9
(16.0%)

14
(23.0%)

14
(41.0%)

2
(17.0%)

1
(7.0%)

1
(3.0%)

(0.0%)

(0.0%)

Early
7
Intermediate (18.0%)

1
(2.0%)

3
(5.0%)

2
(6.0%)

2
(17.0%)

1
(7.0%)

1
(3.0%)

(0.0%)

(0.0%)

Beginning

8
(21.0%)

1
(2.0%)

1
(2.0%)

(0.0%)

(0.0%)

(0.0%)

Number
Tested

39
58
61
34
12
14
(100.0%) (100.0%) (100.0%) (100.0%) (100.0%) (100.0%)

K

1

2

3

4

5

Advanced

1
(2.0%)

12
(38.0%)

19
(32.0%)

2
(6.0%)

3
(16.0%)

(0.0%)

Early
Advanced

2
(4.0%)

12
(38.0%)

26
(44.0%)

10
(30.0%)

7
(37.0%)

Intermediate

22
(49.0%)

4
(13.0%)

9
(15.0%)

19
(58.0%)

Early
Intermediate

7
(16.0%)

3
(9.0%)

4
(7.0%)

Beginning

13
(29.0%)

1
(3.0%)

1
(2.0%)

Number
Tested

45
32
59
33
19
5
(100.0%) (100.0%) (100.0%) (100.0%) (100.0%) (100.0%)
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Based on the tables on the previous page:
In the 2012-2013, the following results were achieved by students at ACS:


37.7% of students in K-5 scored Early Advance



25.5% of students in K-5 scored Advance on the CELDT.

In the 2013-2014, the following results were achieved by students at ACS




35.5% of students in K-5 scored Early Advance on the CELDT
15.6% of students in K-5 scored Advance on the CELDT

Title III
The Title III Accountability Report indicates the status of each Title III-funded local educational agency (LEA) or
consortium in meeting the three annual measurable achievement objectives (AMAOs).
2014-2015
ACS
Target
Target Met

AMAO 1
71.1%
60.5%
Yes

ACS
Target
Target Met

AMAO 1
71.4%
59%
Yes

AMOA 2

AMOA 3
N/A
N/A
N/A

AMOA 2
50%
49%
Yes

AMOA 3
API
API
Yes

36.4
50.9%
Yes

2013-2014
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Part III: Perception Data
Surveys
The data presented in this section completed by students, faculty, and parents are based on the annual School
Experience Survey conducted by LAUSD.
Student
We asked students in 3rd through 5th grade to answer this survey and tell us what they thought about their
experience at Ararat Charter School. They were able to fill out what best describes their answers to the
questions. The survey covered the following areas: Level of student satisfaction, Level of Social Support
Involvement, General opportunities for learning, Opportunities for learning in ELA, Math, Science, Social
Studies, Self-management, Social Awareness, Level of School Cleanliness, Level of School Safety, and Level of
Technology Use.
Outcome/Strengths
In total, 153 students completed the survey.
88% felt what they’re learning takes a lot of thinking.
86% said adults on campus listen to what they have to say.
85% said they are proud to be a student at their school.
91% said they are safe on school grounds.
Areas of Need
Overall rating for school cleanliness was 53%
47% of students reported that there is a need to increase the use of technology.

Parent
The survey covered the following areas: School quality, Feeling welcomed, School improvement, Barriers to
Participation, Level of Involvement at parent center, Level of safety, Teacher to parent communication, School
future expectations, Future plans preparation, Computer and internet access.
We are thrilled to have received meaningful input from most of our parents through online surveys presented
to the entire parent body. A majority of the responses were extremely positive with parents either agreeing or
strongly agreeing in most areas. Parent survey reflects knowledge and confidence that the school attends to
and gives priority to student learning needs.
In total, 140 parents completed the survey.
97% said they feel welcome at their school.
95% said their school provides them with opportunities to help them support their child’s learning.
99% felt their child is safe on school grounds.
89% of parents are satisfied with parent/teacher communication
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Areas of Need
Level parent participation

Faculty
The survey covered the following areas: School quality and Teacher collaboration, Resource allocation, Parent
involvement, Opportunities for involvement, Evaluation feedback, Teacher collaboration and Data use,
Quality of professional development, Readiness of Common Core, Serving English learners, Teaching Social
and emotional learning, School quality and collaboration, School safety, School cleanliness
Faculty Survey
The faculty responses reflect their commitment and dedication to Ararat Charter School. The findings validate
that faculties who engage their students on a personal level, and who engage with them in the classroom
through interactive techniques, promote student success. The faculty Survey also reflects a very high percentage
of overall faculty satisfaction.
Areas of Strength
In total, 16 teachers completed the survey.
In total, 22 staff members completed the survey.
95% said that their school grounds are clean.
95% said that they feel safe on school grounds.
84% rated satisfaction in teacher collaboration
95% felt confident about providing instruction to English learners
85% felt satisfaction with school cleanliness
Areas of Need
Allocation of resources
Overall opportunities for involvement in school decision making

*Please refer the Appendix for actual surveys
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Chapter II

Progress Report
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CHAPTER II: Progress Report
Significant Developments
History
On September 22, 2009, the Board of Los Angeles Unified School District authorized the opening of Ararat
Charter School and on August 31, 2010, Ararat Charter School (ACS) opened its doors to 120 children in grades
K-3. Ararat Charter School has successfully grown to offer K-5 grade education to 380 students with over 600
students on the waiting list. This Title One School takes immense pride in its hard earned state-wide ranking of
8 and school ranking of 10 as well as boasts of an Academic Performance Index of 878! Furthermore, in spite of
its high percentage of English Language learners and low socioeconomic demographics, the school has been
successful in substantially narrowing the achievement gap for these predominantly first generation low income
students. Please note the API scores of the following subgroups: white 875; ELL 867; and SED 875.
As members of the ACS community, we proudly celebrate a commitment to the success of the implementation
of our mission. A mission that promises to afford all students the privilege of receiving academic programs and
enrichment activities of the highest caliber, taught by highly qualified teachers in a multilingual and multicultural
environment that values cultural and linguistic diversity. To this end, the governing board has also adopted a
multi-year Diversity plan that includes goals, objectives and strategies in the following areas: 1) Culturally
Responsive Learning; 2) Makeup of the governing board; 3) make-up of faculty/staff; and 4) Student diversity
and recruitment. The academic core of our school is strong, and that ultimately is what students and families
seek and why they continue to choose ACS.
ACS credits a portion of its success to offering an intimate education to all its students. An average class size of
26 children per classroom, allows ACS to have a low teacher-to-student ratio, affording every student the
opportunity for meaningful mentoring, guidance and consistent personal interaction with the faculty. These
relationships are enhanced by the fact that ACS has an incredibly diverse and motivated staff.
Our vehicle of instruction is the Constructivist teaching which emphasizes thinking, understanding, reasoning
and applying knowledge while it does not neglect basic skills. It is guided by five basic elements: 1) activating
prior knowledge, 2) acquiring knowledge, 3) understanding knowledge, 4) using knowledge, and 5) reflecting on
knowledge (Tolman and Hardy, 1995). We believe that the potential for learning best occurs in an environment
that includes meaningful content and offers choices for learning: adequate time, space and materials, immediate
and meaningful feedback, benchmarks of progress, enriched environment and activities, and collaborative
learning opportunities.
This lower faculty-to-student ratio coupled with innovative pedagogy was intentionally designed and
safeguarded by the Governing Board to help ensure successful student outcomes in a variety of domains ranging
from better academic outcomes to greater social-emotional competence. We feel it is the context in which we
carry out our academic mission that makes us truly unique and innovative - and that is the education of the
whole person. At its heart, the mission of ACS rests on the premise that the best education - the one that sustains
you for a lifetime - combines academic, social-emotional, multilingual and multicultural pursuits. As a testament
to its commitment to valuing and embracing a student’s home culture and identity, all students at ACS learn
English, Armenian and Spanish beginning in Kindergarten and as such the whole child is valued and embraced as
language is an integral part of the instructional program.
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WASC
In 2010 Ararat Charter School, after two years of implementations, applied for WASC interim accreditation and
was granted a three year interim accreditation. Of note, ACS’ full accreditation cycle happened concurrently
with the five year renewal of the school’ Charter Petition. The five year renewal will be effective from 20152020. For this process, the school engaged in an exhaustive self-study with emphasizes on curriculum,
instruction, assessment, governance, means to achieve racial and ethnic balance, and suspension and expulsion
procedures. The process of the self-study included administration, representatives of governing board, and
faculty and staff.
In describing the seven critical areas, ACS aligned them with the Charter Petition of 2015-2020. The goals,
activities and assessments of the goals are aligned and cross referenced with the State priorities as described in
ACS’ five year LCAP. All the seven areas are works in progress and will continue to be addressed throughout the
five year implementation of the Charter Petition and LCAP.

Schoolwide Critical Areas for Follow-Up
The WASC initial visiting committee in 2010 recommended seven Critical Areas for Follow-Up as listed below:
1. Continue working on the full implementation of the curriculum, instruction, and assessment components
of the Charter Petition to include physical education, visual and performing arts, and foreign languages.


Physical Education (2012-2013)

The Physical Education and Health component addresses the needs of the whole child. Our health and
wellness policy reflects an overall mission to provide students with physical and academic development.
Students have 100 minutes each week in which they engage in physical education. The school provides
tools/equipment in order to ensure that students are engaged in developmentally appropriate and
structured psychomotor activities that build fine and gross motor development, and teach cooperation,
collaboration and sportsmanship.
To this end ACS is using the research-based SPARK Physical Education program developed by the San Diego
State University Research Foundation, which is dedicated to creating and implementing, programs to
promote lifelong wellness. SPARK Physical Education programs align with Common Core State Standards in
English Language Arts and Literacy in Health and PE. The program includes: 1) standards for Physical
Education and Fitness, 2) Curriculum Maps with instructional units, and specific lessons, and 3) list of
resources and equipment to be used.
The SPARK curriculum offers students opportunities to learn, practice and master a wide range of standards
based diverse skills and activities appropriate for elementary school children. SPARK focus on fitness and
spotlight on skills units are paired and presented in yearly plans. Each SPARK lesson includes a section (on
the last page) for the standards addressed in the lesson. Activities within each unit are designed to be
approximately 20 minutes in length. Therefore, a complete lesson with brief warm, cool down and
assessment of skills is 40 minutes. Performance Rubrics are used by teachers to document and guide
learning, and to determine progress towards program goals and state standards. There is a student Self-
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Checks included which is used by students to document and score themselves on techniques practiced. This
is intended to guide their own learning, and to determine their own progress toward mastering specific skills.


Visual and Performing Arts (2013-2014)

Our vision at ACS provides an interdisciplinary Arts program throughout the learning process, whether it is
music, art, drama, or dance. With any or all of these, children develop a sense of self as well as gain respect
for all cultures.
As described in the Visual and Performing Arts Framework for California Public Schools, ACS offer standards
based instruction in dance, music, theatre, and the visual arts to ensure that students reach the proficient
level of achievement in each of the following five strands of the content standards: artistic perception;
creative expression; historical and cultural context; aesthetic valuing; and connections, relationships, and
applications. The grade level content standards as described in chapter 4 of the framework serve the basis
of curriculum development.
At ACS we have made a commitment to music education and in addition to its cross-curricular implications,
devotes resources to a systematic approach to the skills it requires. A music specialist provides music
instruction and choir for grades 3 -5. Beginning in the 2015-2016 the music program will become available
to grades K-2 as well.
Through our music program, our students acquire basic knowledge of musical history, composers, theory,
reading musical notation and the skills and mechanics of singing. These skills are developed within the
charter school’s chorus and through performance opportunities during school wide productions each year.
These include a cross-cultural range of music from folk tunes to the classics.
With respect to the visual arts, ACS has adopted the “Meet the Masters” program that is based on the Visual
and Performing Arts Framework. In this program, students are introduced to the great masters, such as Da
Vinci, Monte, O’Keefe, Rockwell, Van Goth, and many more artists. Students study the characteristics of the
Masters and have the opportunity to create their own original masterpieces based on the style of the
Masters. The curriculum is produced and combined into four age appropriate levels: Kindergarten,
Beginning (grades 1 -2), Intermediate (grades 3-4) and Advanced (grade 5). The program provides specific
lessons activities, instructional strategies, and resources that a classroom teacher can utilize.
We believe that our community extends beyond the boundaries of our school and neighborhood. We
cultivate close relationships with many of the art organizations in the city such as, Los Angeles County
Museum of Arts, Museum of Tolerance, the Getty Museum, the Hollywood Bowl and others. Our goal for
the Visual and performing arts is to help our children develop a lifelong passion for the arts.
The student outcomes for visual and performing arts are outlined fully in the School’s charter. The school
continues to evaluate and assess its implementation of its visual arts program. The school recognizes more
professional development is required for the Meet the Masters Education program.
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Foreign Language (2010-2014)

As anticipated by the demographic and census data and the two locations of the school, a significant number
of the students attending ACS are of Latino and Armenian heritage. Therefore, the school offers Spanish and
Armenian as required subjects. In developing the instructional program, the school follows the guidelines
described in the Foreign Language Framework, California Schools. The guidelines provided in the framework
are not language specific, but provide a framework of instruction for any foreign language. The framework
further contends that students who can communicate in more than one language are able to grow
academically and personally. As students become increasingly proficient in a new language, they develop
greater cultural sensitivity and awareness and acquire a “better understanding of the learner’s own
language.”
ACS follows the continuum as described in the Foreign Language Framework. The continuum consists of five
(5) different levels with levels I and II applying to the elementary level of instruction, per the following
continuum. Based on this continuum, ACS has developed Long Range plans that specify the standards and
skills in reading and writing. These Long Range plans specify what standards and skills are covered each
trimester and how they are assessed.
Student progress in the Armenian and Spanish languages is based on the criteria described in the Foreign
Language Framework for California Schools. Student achievement is assessed using the following types of
assessments; 1) Formative assessments, such as, curriculum specific chapter and unit tests and 2) ACS
benchmark assessments. Student progress is assessed on the following five (5) point rubric, exceed, meet,
approaching, below and far below standards. The benchmark assessments are administered per trimester.
The types of assessments include: 1) Entry level as a basis to provide instruction at the appropriate level and
2) Progress monitoring to measure progress towards established goals. Assessment takes the following
forms:
Performance based, such as, oral language competency interviews between teacher and student



Writing competency with students responding to prompts created on the basis of the context, text
types, functions and content for Levels I and II per the Framework.
Vocabulary development and reading comprehension

2. Solidify and refine the process of collecting and analyzing student achievement data by exploring the
implementation of a data system, which will lead to sound instructional decisions.
To determine the effectiveness of the Charter School’s educational and instructional programs, ACS
implements comprehensive standards based assessments. Student achievement in English Language Arts,
Math, Science, and Social Studies are assessed using the following types of assessments: 1) Formative
assessments such as, curriculum based unit test, lesson test, cumulative review test and teacher prepared
assessments; and 2) Standards based benchmark assessments. These assessments are based on a five point
Academic Performance Index (APL): Advance, proficient, basic, below basic and far below basic. A full
description of Specific Formative & Summative Assessment Tools with frequency are provided in section
Measuring Pupil progress towards Outcomes: Formative & Summative Assessment.
Similarly, ACS administers all State-mandated assessments including: 1) California Assessment of Student
Performance and Progress (CAASSP); 2) CELDT/English Language Proficiency Assessments for California
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(ELPAC), 3) Fitness Gram; and 4) Californian Standardized Test (CST) Science.
In 2012-2013, the school piloted and implemented the Illuminate Education to refine the process of
collecting and analyzing data to lead to sound instructional decision making. As a result, the school is able
to move from data to analysis to decision-making easier and faster than before. We are now able to run
district level, grade-level, and teacher level, and student level reports to analyze trends to determine their
impact on curriculum. Also, our teachers are using instant formative feedback mid-lesson to inform next
steps.


Data Analysis and Reporting: Collecting, Analyzing, Using and Report Student Data

Ararat Charter School includes standards based summative benchmark assessments. The benchmark, also
referred to as Multiple Measure Assessments (MMA), measures student progress each trimester using
Criterion Referenced Tests (CRT) in English Language Arts, mathematics, science and social studies. These
assessments will be administered at the end of each trimester.
In the area of writing, students in grades 1-5 are assessed on the basis of the genre identified in the California
ELA/ELD framework. Student writing is assessed on a five point rubric, which is aligned with common core
state standards. Teams of teachers meet together to analyze student work to evaluate student progress
towards meeting the standards.
All benchmark assessments are aligned with the standards based assessment tools provided with the
adopted programs in English Language Arts, math, science and social studies.
At the end of each trimester, teachers analyze the results of this summative assessment. For students scoring
below basic “meeting standards”, teachers prepare individual student profiles, identify individual student
needs and provide appropriate interventions. The programs include participating in the Voyager Passport
program as part of differentiated instruction, and after school intervention programs.
All teachers consistently analyze standards based curriculum-embedded data at monthly grade level
meetings and staff development sessions. Released time is also be provided on as needed basis. The staff
then decides on curriculum calibration (how well the materials reflect the standards), and make instructional
decisions. Teachers collaborate and design effective small group and differentiated instruction focused on
specific strategies.
3. Continue to provide support to all staff in the implementation of the constructivist strategies.
Constructivism
We believe that the potential for learning best occurs in environments that include meaningful content with
choices for learning: adequate time, space and materials, immediate and meaningful feedback and
benchmarks of progress, enriched environment and collaborative learning opportunities. We believe the key
concepts of Constructivist teaching which emphasizes thinking, understanding, reasoning and applying
knowledge while not neglect basic skills has been the driving force behind our success with respect to
student achievement.

31

Constructivist learning environment also lends itself to the Common Core State Standards. For example,
Project Based Learning (PBL) is a student-centered instructional strategy where students work cooperatively
in groups to seek solutions to interdisciplinary projects. The main activity with PBL in a constructivist
classroom is solving problems. Students use inquiry methods to ask questions, investigate a topic, and use a
variety of resources to find solutions and answers. As students explore the topic, they draw conclusions,
and, as exploration continues, they revisit those conclusions. ACS uses PBL to prepare students to think
critically and analytically, and to find and use appropriate learning resources.
As far as training in the Constructivist approach is concerned, all teachers have been trained to prepare,
present and assess lessons that are based on the 5 characteristics of constructivism (5Es). ACS partnered
with California State University of Los Angeles to provide extensive training on the 5E’s of Constructivism. In
addition to the presentation, the consultant evaluated individual teacher lessons. Since then, training in
constructivism continues to be an integral part of our annual staff development plan. Lead teachers provide
take the leadership in providing job embedded training in constructivism to They have had access to the
services of a consultant who observed and evaluated individual constructivist lessons.
4. Implement the California Common core Standards and work to align these new standards with the
school’s educational program and mission.
CCSS Transisition Plan
Ararat Charter School is committed to the implementation of the Common Core State Standards initiative.
We have a five-year plan to transition to the Common Core State Standards (CCSS) which began to take
shape in the fall of 2011 with awareness building. The five year implementation plan is fully described in the
school’s Local Control Accountability Plan (LCAP). The plan includes annual goals, metrics, and specific
annual action plans. The goals and the action plans were developed as a result of stakeholder participation
from teahcers and parents through surveys and feedback from meetings. Understanding that this shift to
new standards will be a fluid process, the plan is a living document and is reviewed frequently to ensure that
our professional development, programs adopted by the Governing Board are current with Common Core
mandates. In addition, built within the plan are professional development activities to examine how the
parallelism between the instructional strategies described in the new Frameworks are aligned with our
constructivist approach to teaching.
Our Common Core State Standards plan is designed to serve as a pathway towards a multi year
implementation of the CCSS. The school will monitor the implementation plan on a regular basis and make
the necessary adjustments. These modifications will be designed to ensure seemless transition towards the
implementation of CCCS with the goal of maximizing student achievement. In preperation of the transition,
the school took the following measures;





Provided overview to Governing Board (GB) about the implementation of the Common Core
standards
Activated GB educ0ation implementation committee to review staff development, transition plan,
and resources
Formed a school based advisory committee (Principal, Coordinator, 2 teachers)
Conducted local needs assessment to identify needs and set priorities for professional learning and
develop local professional learning plan based on indentified needs and full implentation in 201415.
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In 2012-2013, teachers engaged in a deep examination of the new Common Core Standards. Our advisory
committee attended trainings at the Los Angeles County of Education (LACOE) on Elementary English
Language Arts, Elementray Mathematics and Smarter Balance Assessment. They found that the Common
Core Anchor standards delineate reading, writing, listening and speaking skills students utilize across
curriculum at all grade levels. Teacher leaders developed modules around these key literacy standards to
strengthen current core instruction of literacy practices. Students are being exposed to learning to build
knowledge through content-rich texts, discussion and expression of ideas.





Advisory committee attended LACOE Training on Overview of Common Core
Lead teachers trained all teachers with the overview of the Common Core State Standards and new
Smarter Balance Assessment
Advisory committee attended LACOE Training on ELA Common Corea and Math Common Core
Job imbedded professional development on identifying Gaps & Matches for:
o CA Content vs Common Core standards
o CST vs Smarter Balance Assessment

In 2013-2014, teachers continued with additional implementation of the new, content-area standards,
particularly in Mathematics and English Language Arts. Teachers and administrators continued to focus on
strengthening core instruction and developing rigorous curricular units as students were expected to
become more fluent in their comprehension of informationa texts, with an increase in the amount reading
and writing in all content areas. There was also a shift in the use of technology in the classroom as students
prepare to take the "on-line" assessment currently being developed. Some of the activities for the transition
to the Common Core standards include:
•

ALL teachers attended LACOE Training on implementing Common Core for Mathematics & English
Language Arts




Multiple parent informational workshops on CCSS were also held.
Teachers in K-5 developed and implemented ELA and Math Common Core lessons.

•

Purchased transitional common core instructional materials.



Teachers participated in professional development on 21st century skills & interdisciplinary
approaches.
Time for the intergration and alignement of our current technology program to 21 st century skills
for teacher and student use was conducted.


•

Teacher planning time to develop pacing guides, performance tasks, and project-based learning
assignments was also provided.

In 2014-2015 of implementation, ACS students and teachers will be fully immersed in the new Common Core
State Standards. Assessments will change to Common Core tests that will require more informational
reading and writing, critical thinking and use of technology. This transition will fully prepare students for the
21st Century!
• Full implementation of pacing guides, transitional instructional materials, and assessments with the
use Common Core standards
•

Make necessary modifications to pacing guides and assessments based on summative evaluation to
align with SBAC

•

Conduct summative evaluation of the following; Pacing Guide implementation, Assessment and
Student Achievement Data
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This is an exciting time for the profession of education and for the students of Ararat Charter School,and we
are excited to taking this journey with our students, parents, and community!
5. Continue implementation and refinement of the school’s Technology Plan.

ACS’ community of learners uses technology to enhance their educational goals and experiences, develop
an appreciation of learning, and become life-long learners and contributing members of society. To be an
educated person of the 21st century, ACS believes that students must have technology infused throughout
the curriculum in order to develop the essential skills necessary to become contributing and productive
members of society.
Being technology literate is an especially important element for our students. In order to implement
effective integration of technology, Technology Model Classrooms were developed, where teachers have
LAN (Local Area Network) computers, networked printers, LCD projectors and ELMOs. Students use
technology in a variety of manners that are functional, from writing book reports with a word processor to
using the Internet in order to conduct research in different content areas and make use an excel spreadsheet
in order to compute the total cost of a trip to the grocery store.
Element I of the School’s Charter Petition describes specifically the technology standards that ACS students
must accomplish by the fifth grade. These standards are based on the 21st century technology standards.
Similar Elements II & III describes how the school will evaluate student outcomes in the area of technology.
At ACS technology is an integrated rather than separate subject. Teachers improve student literacy, through
the use of technology, by concentrating on improving teacher proficiency in using technology as a tool for
English Language arts. ACS also utilize instructional websites in order address the needs of students in all
content areas. ACS improves teacher proficiencies by providing staff developments in English language arts
that are designed to integrate technology.
With respect to the implementation of the technology plan, student programs goals and outcomes are
described in elements II & III of the Charter Petition and the LCAP. ACS ensures that students are prepared
to take the computer-based state standardized assessments by the doing the following:


Allocating computer lab time /class time for students to review the CAASPP practice test in Math
and ELA



Reviewing the concepts and application of keyboarding, keyboarding dragging, clicking, and
dropping with students prior to assessments through the usage of MS-Word and instructional
websites



Exposing students to Accelerated Reader during computer lab /class time in order for students to
build a comfort level in reading and answering questions online

6. Continue close oversight of all finances (2010-ongoing)
The Governing Board of Ararat Charter School has reviewed and adopted Fiscal Policies to support the
mission of the school and ensure the most effective use of resources. These processes are designed to
ensure that resources are budgeted, properly accounted for, and safeguarded. The Policies are also
designed to ensure that expenses are properly authorized and in accordance with the school’s budget and
mission. These Policies serve as the internal controls over the fiscal activities of the school.
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The Governing Board finance committee that consist of selected board members and the administration,
establish the assumptions on which the budget will be based upon. The assumptions are determined by
seeking input from Board members, teachers, staff, and parents. Furthermore, the Board exercises close
oversight of all expenditures during its monthly Board meetings. As a result, the school has been able to
provide adequate instructional resources and programs, while maintaining a ten percent reserve.
All processes are designed with key accounting rules in mind. Financial duties and responsibilities are
separated so that no one employee has sole control over cash receipts, disbursements, payroll processing,
reconciliation of bank accounts, or safeguarding of assets.
In addition, an independent audit by a public accountant certified and approved by the State of California is
performed annually for all accounts. The auditors have extensive experience with education finance. Audited
financial reports (for the fiscal year ending June 30th) prepared by an independent CPA at ACS’s expense is
submitted annually to the Los Angeles Unified School District, Los Angeles County of Education (LACOE), and
the California Department of Education (CDE). ACS’s financial statements are audited in accordance with
generally accepted accounting principles and standards.
7. Continue to maintain strong and stable school leadership and administration, including Leadership
Transition Planning by the Governing Board.
The ACS Governing Board has created a functioning structure that supports educational goals through a
vigorous process of decision-making and consensus building, in which representatives from all stakeholder
groups such as parents, teachers, community members and staff are present. The Board has ultimate
responsibility for the overall operation of the school, while the School Principal manages the day-to-day
activities of the school. Board members to solicit input/opinions from the parents regarding issues of
significance and to weigh the input/opinions carefully before taking action. The primary method for
executing their responsibility is the adoption of policies that offer guidance and interpretation of the charter
and procedures to assist the staff in facilitating the implementation of such policies.
All teachers at ACS shall be “Highly Qualified” and will be required to possess a CTC credential, permit or
other document equivalent to that which in other public schools would be required to hold. Teachers will
meet the requirements for employment as stipulated by the California Education Code 47605(1). ACS
complies with the requirements for hiring of teachers and paraprofessional as specified by the No Child Left
Behind Act (NCLB). ACS adheres to the same Title I accountability requirements as other public schools in
the state, including Adequate Yearly Progress.
With respect to the smooth transition of leadership, the Governing Board has developed the procedures for
the appointment of Board members on a rotational basis. ACS Governing Board members serve for a term
of three (3) years. At the end of third (3rd) year, (for staggering purposes) by lottery, three (3) of the
members’ terms will end. At the end of the 4th year, a different three (3) members’ term will end, & at the
end of the fifth (5th) year the remaining three (3) members’ term will end. This way, at any given time, six
(6) of the nine (9) Governing Board members, with experience, will continue to serve on the Board. However,
upon expiration of their term, the Governing Board members could be re-elected to serve additional terms
but not to exceed three terms.
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To maintain stability with site based leadership, the school transitioned its coordinator position to assistant
principal effective 2012-2013 school year. This assistant principal was promoted as principal effective 20152016 school year. Furthermore, effective 2015-2016, the governing board will employ the services of a part
time director with responsibility of exercising oversight of the School’s Charter Petition.

Schoolwide Critical Areas for Follow-Up Not Currently In The Action Plan:
The current self-study and action plan will include but will not be limited to the following areas:






Currently ACS leases prop. 39 facilities form LAUSD. Based on projected enrollment of 340 as described
in its Charter, ACS is unable to accommodate the 600 students on its waiting list. Therefore, the
governing board has taken action to secure services of a Broker in assisting the school to seek financing
and lease or purchase of its own facility.
In order to attain racial and ethnic balance of 70:30, the school has developed a five year Diversity Plan.
The plan includes goals, objectives, and strategies for achieving racial and ethnic diversity in the school’s
student population, make up of its governing board and faculty and staff.
Continue the implementation of the multi-year roll out of the Common core State Standards.
Continue the implementation and the refinement of the Technology Plan.
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Chapter III

Student and Community Profile
Overall Summary from Analysis of Profile Data
and Progress

37

Chapter III: Student/Community Profile – Overall Summary Form
Analysis of Profile and Progress Data
With respect to the student performance since the prior study in 2012, the school had projected that the API
would be 801 by 2015. The most recent API score of 878 has far exceeded the growth target as described in the
2012 self-study. Based on the SBAC, the ACS will use of the data of 2015-2016 school to develop baseline as
described in the LCAP.

Based on the profile and progress data with respect to students’ performance data as described in Chapter I of
this self-study, the following conclusions are merited:

API Scores
The overall API and for all other subgroups, ACS’s API scores are either the highest or are among the two highest
schools among the ten comparison schools. With respect to the achievement gap between ACS’s overall API of
852 and those of the significant subgroups: Socioeconomically Disadvantaged (849), English Learners (829) and
white (850), the school needs to address the achievement gap of the English Language Learners. It is important
to note that the White population was 94% and the EL subgroup comprised 53.9% of the student population.

Three Year CST Comparative Scores
In English Language Arts and Mathematics, ACS has significantly increased the percent of students scoring
proficient and above and has decreased the percent of students scoring Below and Far Below Basic.

State and Similar School Rankings
ACS has achieved a statewide API rank of 8 or higher in the last three years, exceeding the minimum threshold
rank of 4 required in Education Code Section 47607(b)(2).

ACS has achieved a similar schools API rank of 10 in the past year, exceeding the minimum threshold rank of 4
required in Education Code Section 47607(b)(3).

Internal Assessment Data
ACS' internal data is based on the following: 1) Report Card Grades (APL) for Math Reading and Writing, and 2)
Benchmark Assessments in Math, Reading, and Writing. The table above is a snapshot of the annual assessment
outcomes. With the exception reading benchmarks, the students in all other areas are approaching the
proficiency level of 4, the math being the stronger subject area. The schools grading policy defines an APL of 3
as demonstrating basic competency (Element 2/3 of Charter Petition).
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Demographic Data
Based on the demographic data described in chapter I of this report, ACS has prepared a five year diversity plan
with goals, objectives, and activities to address diversity among students, faculty, and Governing Board
members. The school is also offering culturally responsive curriculum and activities.

Based on the data and programs described in Chapter I & II of this report, the school identifies the following
as the critical learner needs:
 Implementation of the Common Core Standards and preparing students for the State Assessment is a
critical challenge. A great deal of focus will be placed on literacy standards with special emphasis on
reading and writing. Teachers have attended and will continue to attend CCSS trainings. Curricular
alignment and long range plans have incorporated CCSS to ensure that literacy is integrated throughout
the core subjects of history, science, math, and technology. Emphasis will also be placed on on-line
assessments for students.
 In addition, ACS faces the challenge of securing adequate facilities to accommodate the growing needs
of student enrollment. In its first year of implementation 2010, Ararat Charter School started with 120
students in grades K-3. In successive years, 4th grade, 5th grade, and TK were added respectively.
Currently ACS serves 384 students, with 600 on the waiting list. The school has secured the services of
Red Hook Capital Partners to assist ACS in this endeavor.
 Equally important, is the school’s commitment to address the issue of diversity among its student
population, staff and governance. The governing board has created a Diversity Committee that has
established a plan of action to increase the school’s diversity by 4% annually to achieve an ethnic and
racial balance of 70:30. (Refer to Charter School’s Diversity Plan).
 Preparing students for the 21st Century skills and the skills they need in the area of technology presents
challenges. ACS follows the technology standards and provides instruction in keyboarding, word
processing, graphic design and multimedia presentations on a weekly basis as outlined in Element I of
the Charter Petition. Additionally, teachers will incorporate the skills obtained from this instruction in
the classroom to further enhance the learning and to engage all students. This is a learning process for
all members of the ACS community that is facilitated through ongoing efforts in having the students
utilize these programs coupled with ongoing professional development for teachers.
Questions:
1. How can we better support English Language Learners in the area of literacy?
2. What can we do to improve the access to quality technology for the school?
3. Does the school plan effectively address the implementation of Common Core State Standards in English
Language Arts and Mathematics?
4. What steps can the school take to address the diversity needs of the school?
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Chapter IV

Self-Study Findings
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CHAPTER IV: SELF STUDY FINDINGS
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources
A1.

Vision and Purpose
Vision – Mission – Schoolwide Learner Outcomes – Profile

Indicator: The school has established a clear, coherent vision and mission (purpose) of what students should
know and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the
student/community profile data, and a belief that all students can learn and be college and career ready.

Findings
Ararat Charter School has a clearly stated, child-centered mission, vision and
purpose, which is continually communicated, evaluated, and clarified by all its
stakeholders. The guiding light for Ararat Charter School is its Charter Petition,
which includes the mission, goals, philosophy, academic program and offerings,
curriculum, governance and oversight. The vision is clearly stated in the Charter
and has been carefully refined over the past 5 years to reflect the current
offerings and program. This vision became the major focal point in the purpose
of ACS, and in the development of the Schoolwide Learning Outcomes (SLOs).
ACS has a clearly stated mission grounded in standards-based instruction and
based upon student needs, community input, and supported by current
educational research, with an eye towards future global competencies as
identified in the Common Core State Standards (CCSS). The variety of
educational opportunities available at ACS reflect the student and community
profiles and combine to provide the students with the best opportunity to
achieve the SLOs.

Supporting Evidence
 Charter Document
 WASC Focus Group
meeting
agendas/notes
 School Profile Data
 SLOs
 Mission Statement
 Vision Statement
 Parent/Student
Handbook
 School Brochures
 School Website
 Teacher/Staff meeting
agendas
 Parent, student, and
staff surveys
 LCAP

All subjects are taught with a high expectation on academic achievement as well
as creating a nurturing environment where all students can grow and learn.
When ACS was chartered in 2010, it was based on a clearly defined
constructivist model. The school’s founders believed that by addressing the
“whole child” students would become successful lifelong learners. The
constructivist approach to teaching and learning invites students to experience
concepts “as a process of knowledge generation in which prior knowledge is
elaborated and changed on the basis of fresh meanings negotiated with peers
and teacher” (Frensham, Gunstone, and White, 1995, p.51).
(See this Self- Study Chapter I for mission, goals and SLOs)
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Element 1 of the ACS Charter contains the following fundamental topics:














Mission
Goals
LCAP
Whom the School is Attempting to Educate
What it Means to be an Educated Person in the 21st Century:
How Learning Best Occurs
Implementation of Educational Program
Curriculum
Plan for Students Who are Academically Low Achieving
Plan for Students Who are Academically High Achieving
Plan for English Learners
Serving Students with Disabilities
Attendance Accounting

Current educational research informs numerous aspects of ACS’ programs and
are referenced throughout the first three elements of the Charter. The
implementation of its curriculum is grounded on empirical research in
constructivist theory: (Piaget, J. (1926) The Language and Thought of the Child,
Dewey, J. (1916) Democracy and Education, Bruner, J. (1960) The Process of
Education, Eisner, E. (1990) Qualitative Inquiry in Education, and Marzano, R.
(2005) Classroom Management that Works). Other work that has been
important for the school is the work of the Partnership for the 21st Century
Skills which is reflected in the school‘s SLOs; Eric Jensen‘s work on brain-based
education; McTighe and Wiggens Understanding by Design, and using students
prior knowledge in the constructivist model of education.
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
Indicator: The processes to ensure involvement of representatives from the entire school, business, industry, and
community in the development/refinement of the vision, mission, and schoolwide learner outcomes are effective.

Findings

Supporting Evidence

ACS’ vision information is well developed within the Charter and is continually
revisited by members of our staff and leadership team to allow for reflection of
the school’s programs and their effectiveness. The Charter was renewed in
February with the full confidence of the staff and the school community that it
encapsulates.
ACS stakeholders are committed to improving the school and supporting
student learning. Through the process of monthly board and staff meetings, as
well as WASC focus group meetings, student and parent surveys, ACS has
continuously revisited its mission and vision and SLOs.
To ensure that the involvement of all stakeholders is informed involvement,
student performance data is provided to the Governing Board. This data is also
provided to ACS staff who then meets with the parent and student to discuss
the performance results.

 Charter Document
 WASC Focus Group
meeting
agendas/notes
 SLOs posted in
classrooms and on
website
 School Brochures
 School Website
 Teacher/Staff meeting
agendas
 Board agendas and
minutes
 Teacher/Parent/Stude
nt meetings
 LCAP

Understanding of Vision, Mission, and Schoolwide Learner Outcomes
Indicator: Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, and the schoolwide learner outcomes.
Findings
Results of the student and parent surveys indicate that students and parents
understand the school’s mission. Constructivist theory figures prominently in
the conversations that take place during the enrollment process. The ACS
website informs the community of the school’s vision, mission and the SLOs.
ACS provides ongoing professional development and support for staff to remain
aligned in both the philosophies and teaching practices of the school, which
supports and communicates the school vision. The faculty works collaboratively
and has opportunities to discuss and learn from each other for deeper
understanding.
The Parent/Student Handbook contains the core values of the school and is
refined each year. Upon enrollment each year, parents and students read and
sign a page of assurances that they understand and agree to the school vision
and policies.

Supporting Evidence
 Charter petition
 WASC Focus Group
meeting
agendas/notes
 School Website
 Teacher/Staff meeting
agendas
 PD agendas
 Parent/Student
Handbook
 LCAP
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Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of the school vision,
mission, and the schoolwide learner outcomes based on student needs, the district LCAP, global, national, and
local needs, and community conditions.

Findings
ACS has recently completed its first charter renewal with the Los Angeles Unified
School District, and its 2nd WASC Self Study. These processes have been very
informative and have allowed the staff a level of reflection and revision which is
congruent with our belief that all students are capable of achieving at high
academic levels.
Built into our annual continual revision and review are: parent meetings, and
surveys, student meetings and surveys, staff meetings both as whole staff and
also within team and grade level meetings and surveys, Parent Involvement
Committee (PIC) meetings and board meetings. The information gathered from
these meetings is critical to the staff when creating or determining if changes
are necessary for the following year
Vision implementation and strategies for student success are regularly
discussed at board and staff meetings. Effective teaching strategies are shared
among teachers at staff meetings and at in-services. Representatives of all
stakeholder groups have helped develop and extend the mission of ACS. The
Governing Board has supported the school’s vision for learning by adopting
policies that are consistent with a constructivist learning theory. Through
regular board and staff meetings, teachers have been able to express their vision
and work to ensure that it is aligned with the common core state standards.
Regular focus on curriculum mapping and long range plans helped teachers align
their curricular and instructional goals not only with the vision statement, but
also with the SLOs, career readiness, and life goals. There is a pervasive belief
among staff that with the right guidance and support, all students can and will
learn.

Supporting Evidence
 Charter Petition
 WASC Focus Group
meeting
agendas/notes
 SLOs
 Parent/Student
Handbook
 School Brochures
 School Website
 Teacher/Staff meeting
agendas
 Student, parent, and
staff surveys
 Board agendas and
minutes
 PIC agendas
 LCAP

The Governing Board Oversight Committee conducts mid-year and end-of-year
accountability reviews with all stakeholders.
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A2.

Governance Criterion
Governing Board

Indicator: The policies and procedures are clear regarding the selection, composition, and specific duties of the
governing board, including the frequency and regularity of board meetings.

Findings

Supporting Evidence

The ACS Governing Board has established an organizational structure which
clearly defines roles and responsibilities. The board meets regularly to ensure
the school’s mission and vision are continually in the forefront of all decision
making, and recognizes that the staff does an outstanding job of tracking,
recommending, and implementing the needs of operating an effective charter
school.

 Board Policies
 By-Laws
 Board agendas and
minutes
 Charter Petition
 Parent/Student
Handbook

The board is governed by a set of by-laws that encompass the structure,
selection, and responsibilities of a governing board. Meeting times are
established each year and are conducted according to the Brown Act.
Policies surrounding the Governing Board are detailed in the Charter Petition
and also within the Parent/Student Handbook and Employee Handbook. The
meeting schedule for the Governing Board is posted and published annually at
the beginning of each school year. All Board policies are available in the main
office for all stakeholders and the public to view upon request.

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes
Indicator: The governing board’s policies and district-wide improvement plans are directly connected to the
school’s vision, mission, and schoolwide learner outcomes.

Findings
All board policies support the role of the Governing Board in its duty to maintain
the charter. In order to ensure the core governing documents amalgamate and
do not conflict with each other, legal counsel has been enlisted. Within the
Governing Board’s annual meeting schedule, they view and approve the
following documents created by staff, teachers, students, and parents: the
school’s vision, mission, SLOs, and LCAP. The SLOs provide general guidance and
a clear framework for the consideration and formulation of all board decisions,
teacher inquiry, and Parent Involvement Committee deliberations. Additionally,
the school's charter and SLOs drive all policy decisions

Supporting Evidence





Charter Petition
LCAP
Board Policies
Board agendas and
minutes
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All stakeholders have a voice in the development and implementation of policies
through regular board meetings. The Governing Board approves all policies and
procedures.

Governing Board’s Involvement in the Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the school’s vision, mission,
and schoolwide learner outcomes.

Findings

Supporting Evidence

The Governing Board along with the principal are primarily responsible for the
review and refinement of the school’s vision. All stakeholders have input, but
the actual work is done by the board and principal.






The policies of the Governing Board support the mission and purpose of ACS.
The principal meets monthly with the Governing Board to provide data on
student performance and progress, and compares this data with the school’s
mission and schoolwide learner outcomes. As this occurs, any refinements that
are needed can be made. In addition, any immediate problems that conflict with
the school’s vision can be addressed and corrected, and any long term trends
that develop can be assessed and the appropriate revisions can be made. Any
changes and refinements are disseminated to all stake holders.

Charter Petition
LCAP
Board Policies
Board meeting
agendas and minutes

Understanding the Role of the Governing Board
Indicator: The school and business community understand the governing board’s role, including how parents can
participate in the school’s governance.

Findings
The Governing Board’s primary role is monitoring and maintaining the mission
and vision of Ararat Charter School, as well as overseeing academic and financial
accountability is integral to maintaining effective leadership for the school.
Community stakeholders are always welcome at all board meetings. As a part
of all teacher/parent/student meetings, parents and students are regularly
advised of the importance of engaging the process by attending the meetings of
the Governing Board and providing input to the board, in accord with the Brown
Act. Agendas are posted at least 72 hours in advance of the board meeting in

Supporting Evidence





Charter Petition
LCAP
Board Policies
Board meeting
agendas and minutes
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the main office, on the website and included in the Wednesday folders. The
school community is aware that the governing board sets the policies for ACS,
and they are aware that it is under the umbrella of these policies that ACS must
operate. All parents are invited to form/attend parent group meetings and
become engaged in the education process. In addition, parents and students are
encouraged to attend all governing board meetings, join advisory committees
and actively participate in the governing process.
Anytime a decision is made during closed session, it is announced in open
session as described in the Brown Act.

Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff.

Findings

Supporting Evidence

The charter petition defines the roles, responsibilities, and relationship of the
board and the professional staff.
The designation of duties and responsibilities for the professional staff are
found in the Personnel Handbook, as well as any additional Job Description
addendums. These have been viewed and approved by the Governing Board.






Charter petition
LCAP
Board Policies
Board meeting
agendas and minutes
 Personnel Handbook

The ACS principal reports directly to the board. The principal and other
members of the professional staff meet monthly with the board, and all
professional staff has access to the board at these meetings through the
principal. Ahead of that monthly meeting, all professional staff has an
opportunity to provide input for discussion at the board meeting – input
includes the student performance data, fiscal information, and school
operations. All professional staff are advised of the results of each meeting
with the board, and are aware that the board uses the information it receives
to make decisions that directly affect ACS. The staff actively participates in this
process and has a clear understanding of the relationship dynamic.

Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the governing board in
relationship to the LCAP metrics, including the review of student performance toward career and college
readiness, overall school programs and operations, and the fiscal health of the school.
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Findings

Supporting Evidence

The Governing Board regularly evaluates the schools operations and fiscal
health by reviewing budget reports, audits, and Average Daily Attendance
reports. The board also reviewed the Charter Renewal Petition and WASC Focus
on Learning Self Study Report. The LCAP and student performance data is
reviewed over a period of two or three months in the fall as previous years data
is available.







Charter document
Board polices
By-laws
LCAP
Board agendas and
minutes

Student performance, fiscal oversight, and overall operations as the board‘s
responsibility is described in the charter, Governing Board bylaws and policies.
Fiscal health is usually the first item on the agenda each month. The board
approves and certifies all major financial reports that go to the district and state.
The LCAP and student performance data is reviewed over a period of two or
three months in the fall as the previous year’s data is available.

Complaint and Conflict Resolution Procedures
Indicator: The established governing board/school’s complaint and conflict resolution procedures as they apply
to the school’s stakeholders are effective.

Findings
Ararat Charter School is a small, collaborative and accessible environment. Most
concerns are encouraged to be talked through and problem solved with all
parties involved. The Governing Board welcomes all to board meetings to
discuss ideas, or concerns.
When issues arise inside ACS the complaint is addressed at this level. If the
issue cannot be solved at the school level, it is taken to the board level. A
Uniformed Complaint Procedure is also in place for the formal complaint as
described in Element 5 of the Charter Petition. This document was developed
and approved by legal counsel. It itemizes steps and timelines for the process,
and how decisions are made and finalized. It directs complainants to the state
Department of Education if they are unhappy with the ruling of the Governing
Board.

Supporting Evidence
 Charter Petition
 Personnel Handbook
 Parent/Student
Handbook
 Board agenda and
minutes
 Board policies
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A3.

Leadership: Continuous Planning and Monitoring Criterion
Broad-Based and Collaborative

Indicator: The school’s planning process is broad-based, collaborative, and has the commitment of the
stakeholders, including the staff, students, parents, and business community.
Findings
Supporting Evidence
Ararat Charter School has developed a culture of professional collaboration and
 Board meeting
collegiality. Our staff embraces the notion of collaboration and innovation and
agendas and minutes
encourages and motivates each other on a daily basis. Over the past year they
 Parent meetings
have been working on WASC, assessments, the Common Core State Standards
agendas and notes
alignment, and defining learning in the 21st century.
 Teacher meetings
agendas and notes
ACS has a strong administrative team that works closely with school
 Parent and teacher
stakeholders to ensure that we are meeting the student learning results
surveys
outlined in the Charter and that our instructional programs are aligned with the
 Website
CCSS and frameworks in all core subject areas as well as in physical education,
the visual and performing arts and technology.
ACS continues to encourage full participation by all stakeholders in the planning
process. Community members have access to the school’s website for all
pertinent information regarding meeting dates and issues. Students can get
daily feedback on their progress, and parents meet regularly with the teacher
to evaluate their student(s)’ performance.
All stakeholders can access the ACS website for the times, dates and place of the
meetings and each meeting has a public comment segment for issues to be
raised. Input from all stakeholders is used in the planning process.
ACS also offers regular parent education meetings to educate parents about
school curriculum, pedagogy, child development, and working in the classroom.
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School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement is directly correlated to the analysis of student
achievement data about the critical learner and career readiness needs; schoolwide learner outcomes; and
academic, college, and career standards.

Findings
ACS’ Charter contains specific goals for student achievement, including the
Schoolwide Learner Outcomes (SLOs). Teachers are expected to use the
Common Core State Standards and Benchmarks as the backbone of all
curriculum planning and students are expected to meet those standards for
each grade level. Teachers use a variety of strategies, including those based on
the Constructivist Theory to design the curriculum to meet those standards, as
well as encourage students to increase their educational opportunities as they
become 21st Century students.

Supporting Evidence






Charter Petition
Lesson Plans
Long Range Plans
LCAP
Benchmark/APL data
analysis

The administration and teachers are trained in disaggregating standardized test
scores and in-house assessments to identify specific areas for student
intervention, teacher training, and professional development.
Professional development is targeted such that areas of training focus on the
critical academic needs, SLOs, and meeting the goal of high academic standards.

Correlation of All Resources to the Schoolwide Learner Outcomes, the Single Plan for Student Achievement,
and the LCAP
Indicator: There is correlation of the allocation of time/fiscal/personnel/material resources to the
implementation, monitoring, and accomplishing of the Schoolwide Learner Outcomes, the Single Plan for Student
Achievement, and the LCAP.

Findings
The Charter Petition, SLOs, and LCAP serve to guide the allocation of all school
resources including time, funding, personnel, and materials. The Board Finance
Committee develops assumptions on a yearly basis in collaboration with
administration. Based on these assumptions, a budget is developed prescribed,
and approved for implementation. The budget is developed by prioritizing
resources to support student achievement. The Charter has financial policies
and budgets for materials and supplies to make sure each subject area is funded
appropriately.

Supporting Evidence
 Charter Petition
 LCAP
 Financial Committee
meeting agendas and
minutes
 Board agenda and
minutes
 Staff & Professional
Development
agendas/notes
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Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff in shared
responsibility, actions, and accountability to support student learning throughout all programs. This includes an
evaluation of the collegial strategies used to implement innovations and encourage improvement, such as
shadowing, coaching, observation, mentoring, group presentations.

Findings
ACS has created an environment which supports sharing of ideas, best practices,
and cutting edge learning techniques. While the staff meetings, in general, and
the staff development meetings, in particular, are the more formal
opportunities, ACS staff collaborates not only on classes, but also field trips,
extracurricular assignments, projects, and all other activities.
ACS implemented activities at staff and team meetings to discuss best practices
information and share what has been learned at professional development
seminars. These address the need to improve academic performance in
language arts, math, technology, and the need to improve professional
development. This has greatly assisted the transition to the Common Core State
Standards. ACS made changes in its curriculum to address critical learner needs
in the areas of improving math and language arts performance.

Supporting Evidence





Parent conferences
Back to School Night
Parent workshops
Standards-based
report cards
 Staff meetings
agendas and minutes
 Professional
development
agendas and notes
 Board meetings
agendas and minutes

Teachers run some segments of the staff development meetings. Staff who have
recently attended a development seminar will present at a staff meeting and
share what they have learned at the seminar. These activities and the shared
learning contribute greatly to student learning at ACS.
Additionally, ACS provides immediate feedback on and discussion of student
performance; CAASPP, CELDT and Benchmark test results, curriculum
embedded assessments – to provide the data that guides the decision-making
process.
The open and all-inclusive communication culture that exists in the ACS
community of shareholders, which ACS proactively cultivates, provides the
school community with timely and invaluable information on student
performance and attitudes toward education. This improved communication
has created an environment where each stakeholder understands that he/she
is an integral part of Ararat Charter School system.
As ACS is a charter school, we can respond to needs as they arise and implement
changes that allow the school to fine-tune its plan for student achievement.
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Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine the degree to which
actions of the leadership and staff focus on successful student learning.

Findings

Supporting Evidence

ACS’ Governing Board has evolved in five years from a founding board whose
focus was the successful startup of the school, to an effective governing body
committed to the ongoing sustainability of the school. The board has annual
meetings when they conduct a self-evaluation, review board effectiveness, and
monitor the school's plan, and LCAP as it relates to student achievement. This
process ensures that the board maintains clarity and involvement regarding
their roles and responsibilities as a board. The board regularly evaluates the
schools operations and fiscal health by reviewing budget reports, audits, and
Average Daily Attendance reports. The board also reviews and ensures that the
school meets the requirements of the funding programs.

 Board meetings and
agendas
 Staff meeting
agendas and minutes
 WASC focus groups
meeting agendas and
notes
 Professional
development
agendas and notes

The administrative leadership team and Governing Board Oversight Committee
meet regularly to review the processes and procedures of the school. This
review includes school schedule, staff development records, and future staff
needs. The Oversight Committee also conducts mid-year and end of year
assessments.
LAUSD’s annual oversight visit also evaluates and validates the school programs
and their effectiveness.
Both leadership and staff regularly attend professional development to ensure
that ACS is updated on the most recent educational advances in the effort to
ensure successful student learning. Regular staff, teacher and grade level
meetings are held to determine need based on student assessment.

Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning, and resolving
differences.

Findings
ACS continues to encourage full participation by all stakeholders in the planning
process. Community members have access to the ACS website for all pertinent
information regarding meeting dates and issues. Monthly meetings with the
Governing Board include discussions on student performance, school

Supporting Evidence
 Charter Petition
 Curriculum maps
 Long range plans
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operations, and fiscal matters. All stakeholders can access the website for the
times, dates and place of the meetings. Each board meeting has a “Public
Comment” segment for issues to be raised. Input from all stake holders is used
in the planning process.
ACS has procedures to analyze student data regularly to guide instruction.
Teachers complete many types of assessment throughout the day, as well as
over the course of the school year (i.e. Benchmark assessments, checks for
understanding). Teachers monitor for student growth in gaining subject specific
knowledge, if their needs are being met at their individual level, if they are being
challenged academically, and if their individual needs are being nurtured.

 Benchmark and APL
Data analysis
 LCAP
 Teacher and parent
meetings
 Parent, student,
teacher surveys
 Parent/Student
Handbook
 Personnel Handbook
 Board policies
 Board meetings and
agendas

The board reviews student data and scores comprehensively in the fall. The
staff reviews test scores results annually and discusses any concerns that arise
from these test results, as well as the general results of our individual classroom
assessments. As a part of this discussion, staff may make decisions regarding
any adjustments that need to take place both within the classrooms and the
entire school community. This discussion is also carried out in a smaller group
within grade level teams. If adjustments and or changes need to be made to
support students, staff creates a plan for action to be completed by the
classroom teachers. Student growth is also discussed at staff meetings. Students
and parents are encouraged to communicate to the staff regarding any concerns
they may have as well regarding both academics and assessment practices.
Through parent meetings, curriculum sharing, and surveys the school receives
important information about thoughts and concerns regarding student growth.
ACS recognizes that effective communication is paramount in effective conflict
resolution and therefore strongly encourages communication strategies that
include: Taking personal responsibility for one’s own feelings and needs;
communication that mutually acknowledges the needs and concerns of one
another; and demonstrating honesty and integrity in every interaction. Most
concerns are encouraged to be talked through and problem solved with all
parties involved. The board welcomes all to board meetings to discuss ideas, or
concerns.
A Uniformed Complaint Procedure is also in place for the formal complaint. This
document was developed and approved by legal counsel. It itemizes steps and
timelines for the process, and how decisions are made and finalized. It directs
complainants to the California Department of Education if they are unhappy
with the ruling of the Governing Board.
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A4.

Staff: Qualified and Professional Development Criterion
Qualifications and Preparation of Staff

Indicator: The school has procedures to ensure that staff members are qualified based on staff background,
training, and preparation.

Findings

Supporting Evidence

The expectations of staff regarding required education, training, and
credentials, NCLB compliance and experience are outlined within the ACS
Charter as well as in the Personnel Handbook and are supported by board
policies. These documents are reviewed annually to make sure they are both in
legal compliance, as well as contain a complete accurate description of the
actual position and its educational requirements. Teacher contracts, specific job
assignments, and job descriptions are also reviewed for these legal descriptions
and requirements.








Charter Petition
Personnel Handbook
Board Policies
Edjoin
Personnel files
Master schedule

All teachers must be highly qualified in the areas in which they teach. Teachers
are deemed highly qualified through either the credentialing authorization
process or the HOUSSE process. Teacher credentials and references are required
and verified by staff prior to the completion of the hiring process. New hire
transcripts and job histories are reviewed as well for NCLB requirements and
verification of qualifications. Applicants are expected to have a resume and job
application that lists the appropriate qualifications and experiences for the
position for which they are applying.

Staff Assignment and Preparation
Indicator: The school has a process to assign staff members and provide appropriate orientation for all
assignments, including online instruction and focused programs, so that the expertise of the staff members is
maximized in relation to impact on quality student learning.

Findings
ACS’ Charter petition, and Personnel Handbook clearly state the qualification
and statutory requirements for all staff, both current and potential.
Qualifications of Staff:
Teachers are required to hold a Commission on Teacher Credentialing
certificate, permit, or other document equivalent to that which a teacher in
other public schools would be required to hold. These documents are
maintained on file at the school office and are subject to periodic inspection by

Supporting Evidence







Charter Petition
Personnel Handbook
Employee Contracts
Board Policies
Website
Staff meetings
agendas and minutes
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LAUSD. Candidates interested in teaching at ACS must possess, at a minimum,
the following:





Bachelor’s Degree
A valid California teaching credential
CLAD or BCLAD certification or the equivalent
Fingerprint and TB clearance

 Professional
Development agendas
and minutes
 Contracts

In addition, teachers who desire a position with ACS must:
 Have background, knowledge, experience, and/or expertise in
progressive/constructivist education methodologies;
 Be willing to work collaboratively with parents in classroom and
community; open to the concept of community as classroom;
 Show enthusiasm and ability to collaborate effectively with other
teachers at grade and school levels;
 Be willing to participate in professional development opportunities, and
to engage in continuous reflection on the goals and methods of
education;
 Be willing to work beyond the parameters of a regular school day to
assure the success of the program;
 Be skilled at using project based, structured cooperative learning
strategies; integrated thematic units; multicultural education; conflict
resolution; and an affective teaching approach;
 Be knowledgeable about educational psychology, particularly
constructivist learning strategies and the work of Dewey, Piaget,
Glasser, and Gardner’s Multiple Intelligence Theory.
Teachers are assigned according to qualifications, experience and needs of
students.
The staff utilizes many tools to stay connected and to work effectively as a team
and to support each other both professionally and personally. Nine student-free
days of professional development are held in August before school starts, 2
during the year, and one at the end of the year to evaluate programs and begin
planning the next year
The staff also meets weekly after school for staff meetings, and grade level
meetings. During these meetings, teachers analyze student work, assessments,
data, and regularly discusses curriculum and best practices in methodology and
pedagogy. Teachers engage with their colleagues to explore what they want
their students to learn, how they will know when students have learned it, and
how they will respond when a student experiences difficulty. The professional
development goals are driven by the mission and achievement data. Teachers
are given opportunities and resources to seek outside professional development
in areas they believe will advance their personal development as an educator.

55

Defining and Understanding Practices/Relationships
Indicator: The school implements a clear system to communicate administrator and faculty written policies,
charts, and handbooks that define responsibilities, operational practices, decision-making processes, and
relationships of leadership and staff.

Findings

Supporting Evidence

ACS has clear written policies that outline responsibilities, practices, and the
inter-relationship between leadership and staff. These documents are updated
as necessary and any changes are addressed at staff development and board
meetings. The documents containing these policies, practices, and procedures
are available for review in hard copy text and from the ACS website.







Charter Petition
Personnel Handbook
Employee Contracts
Board Policies
Website

Support of Professional Development
Indicator: The school effectively supports professional development/learning with time, personnel, material, and
fiscal resources to facilitate all students achieving the academic, college, and career readiness standards and the
schoolwide learner outcomes.

Findings
ACS is committed to professional development which focuses on the identified
critical student learning needs. The Governing Charter Implementation
Committee which encompass: the school leadership and the Curriculum
Committee, researches and communicates to all staff the list of staff
development opportunities that exist in a number of venues including oncampus, Los Angeles Unified School District, Los Angeles County Office of
Education, and UCLA Center X. While the committee informs the staff of all
opportunities, the seminars that most effectively support critical student
learning needs are identified and staff is strongly encouraged to attend those.
Within the current budget restraints, ACS provides funding for these
development seminars and ensures the time away from work is approved. Once
the training has been completed, the staff member who went will report out
their learning and experiences from the training to the entire staff. If the training
is directed more to a specific subject or to a more specific age group, then the
staff member who attended the training will have a more detailed share time
with the appropriate groups of people.

Supporting Evidence
 Charter Petition
 Professional
development
agendas and notes
 Staff meeting
agendas and notes
 Informal and formal
observations

This is not only a fiscally sound policy but provides all staff who attend the staff
development meeting with the most current information, teaching methods;
and best practices and procedures in that particular discipline. The fact that
teaching methods puts the students in the best position to meet the academic
standards and perform at a level equal to or above the SLOs results.
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Teachers have 11 days of professional development at ACS: 9 days in August
before school starts, and 2 during the school year. The Governing Board
approved the 9 days of professional development in August and teachers are
paid accordingly.
PD offerings include:












LACOE’s CCSS, ELA, and Math workshops,
Write from the Beginning
Thinking Maps
Curriculum Experts
CA Kindergarten conference
Constructivist Approach
Common Core State Standards
Instructional Strategies
English learners
ELD standards
UCLA Center X for ELA and Math

Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.

Findings
Evaluations are an ongoing component of professional development at Ararat
Charter School. Each certificated employee creates annual professional growth
goals along with SMART goals and activities necessary to achieve them. The
principal acts as a facilitator to guide the staff member throughout the year to
support the plan beginning in the fall when the performance plans are written,
with a mid-year winter check in and an end-of-the year review. Teachers are
encouraged to regularly reflect on their goals by the principal and assistant
principal who keeps them on track and accountable to meet their goals.
Teachers appreciate this method of evaluation believing that it is more realistic
and meaningful. They report that it is effective in helping them to focus their
energy, prioritize goals, reflect upon their own teaching, as well as helping them
balance work with their personal lives.

Supporting Evidence
 Employee files
 Evaluation schedules
 Employee policy and
procedures
 Teacher evaluation
documents
 Charter Petition
 POP 1, 2 and
Summary evaluations

Evaluation shifts from being top down to empowering the individual to take
personal responsibility and ownership of their professional growth.
Performance plans respect teachers' professionalism and provides evidence of
growth over time. Throughout the process, teachers are encouraged to take on
leadership roles, to stretch themselves when needed, to self-regulate, and to
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learn from each other. To improve the performance plans, teachers have
requested that time to be set aside at staff meetings to share their goals with
one another to encourage more collaboration, support, and accountability.
Additionally, teachers are encouraged to observe their peers in order to inspire
their own teaching.

Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect of professional
development, coaching and mentoring on student performance.

Findings
Staff development at ACS has focused on the Common Core State Standards
(CCSS), new ELD standards, using technology in the classroom, 21st Century
skills, Thinking Maps, and writing and reading strategies, while also meeting the
social-emotional needs of students in order to achieve the SLOs. Evidence of the
effects of professional development is prominent throughout the school and
can be observed on walk-throughs and both formal and informal observations.
It can be measured by the number of classrooms now utilizing Write from the
Beginning for writing instruction, the amount of time students are spending
reading and writing, the amount of art visible in the classrooms, the use of My
Math, students' ability to communicate their needs and resolve conflicts. The
effects of professional development are also measured by the fact that
students’ standardized test scores have improved. Substantiated by the API
score of 876, school ranking of 10 and CELDT redesignation rate in spite of ACS
high EL population (60%), and SES rate (71%)
Additionally, the impact of the professional development is recorded with
formal and informal observations. The self-reflection and end of year review of
the professional goals is also used to document the effectiveness of professional
development on student performance.

Supporting Evidence
 Staff meeting
agendas and notes
 School calendar (PD
dates)
 Lesson plan books
 Long-range plans
 Formative and
Summative
Assessments
(CAASPP, CELDT,
Benchmark,
cumulative projects,
anecdotal records,
reading inventories,
writing journals,
portfolios
 Teacher POP 1 & 2
evaluations and end
of year review
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A5.

Resources Criterion
Allocation Decisions

Indicator: There is a relationship between the decisions about resource allocations, the school’s vision, mission,
and student achievement of the schoolwide learner outcomes, the district’s LCAP, the academic standards, and
the college- and career-readiness standards. The school leadership and staff are involved in the resource
allocation decisions.

Findings
Every available resource at ACS has been allocated to support to the school’s
mission, purpose, and student achievement of the SLOs and the academic
standards. This is reflected in the priority of all spending decisions. Input on
resource allocation begins with stakeholders and staff. All stakeholders are
keenly aware of the constant friction between the need for quality education
and the limited resources available to provide that education. Stakeholders are
presented with opportunities to express their views on budget and expenditure
issues. Staff present budget needs to the Principal. In turn, the Principal surveys
the staff during staff meetings and through emails regarding allocation of funds
for curriculum resources. After given consideration to the input from all sources,
the final allocation decisions are handled by the Governing Board under the
advisement of the Principal and Finance Committee. The work of the Governing
Board is to support the highest quality learning environment for ACS.

Supporting Evidence






Budgets
Audits
Board policies
Charter Petition
Governing Board
Finance Committee
agendas and notes
 PIC budgets and
meeting agendas

ACS has very clearly drawn budget policies and practices. These policies and
practices are adhered to in the daily operations of the school and in developing
the annual budget. The Principal creates the budget annually based on
projected ADA for the school year and staff input.
ACS also has clear policies concerning the instructional materials and services
for which budget money can be used. The Principal approves and monitors
funds spent and notifies staff regarding budget issues or changes that may affect
planned purchases, trainings, or activities.
Additionally, the Parent Involvement Committee (PIC) raises funds throughout
the year which are budgeted and spent throughout the year. PIC allocates their
budget with considerable input from the staff in order to supplement the
school's general fund to provide resources to meet the school's mission and
purpose, such as library books, field trips, and to support community building
school traditions and events.
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Practices
Indicator: There are processes operating in relationship to district practices for developing an annual budget,
conducting an annual audit, and at all times conducting quality business and accounting practices, including
protections against mishandling of institutional funds. (Note: Some of this may be more district-based than
school-based.)

Findings

Supporting Evidence

ACS has very clearly drawn budget policies and practices The school and staff
adhere to these policies and practices in the daily operations of the school and
in developing the annual budget. The principal, in cooperation with the staff,
creates the budget annually based on projected ADA for the school year and
staff input.
ACS has clear policies concerning the instructional materials and services for
which budget money can be used. The principal approves and monitors funds
spent and notifies staff regarding budget issues or changes that may affect
planned purchases, trainings, or activities. The principal pre-approves all
expenses and sends a list of proposed expenses to the Governing Board for final
approval.







Budgets
Audits
Board policies
Charter Petition
Governing Board
Finance Committee
agendas and notes.
 Accounting Manual

ACS provides financial reports, in the manner prescribed by California’s
Standardized Account Code Structure (SACS), for the First and Second Interim
Reports, Adopted Budgets, and Unaudited Actuals as required by the Education
Code. To date, each audit has returned "clean" without findings
ACS is audited annually by a local Certified Public Accounting agency, Wilkinson
Auditors.

Facilities
Indicator: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide learner outcomes;
the educational program and are safe, functional, and well-maintained.

Findings
Currently, ACS leases facilities from LAUSD under the provisions of Prop. 39.
The facility is safe, functional and adequately maintained to support an active,
well-balanced, healthy, environmentally friendly educational environment.
Classrooms are adequate in size to provide a functional physical learning
environment that promotes individual learning and contributes to the
achievement of the school’s vision and purpose However, ACS is housed on two

Supporting Evidence
 Parent and student
surveys
 Safe School
Plan/Emergency Plan
 Site Maps
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separate school campuses approximately a mile apart, as there is not adequate
space at each site to house the entire school population.
LAUSD is responsible for the major maintenance of the facilities including major
repair or replacement of the plumbing, heating, ventilation, air conditioning,
electrical, roofing, floor systems, interior and exterior painting, and other items
considered deferred maintenance under Education Code 17582. All other kinds
of maintenance is considered routine maintenance and is the responsibility of
ACS.

 Safety inspection
reports
 Charter Petition
 Facilities Use
Agreement

A critical need of the school is to find a permanent facility that has adequate
space to meet the school's vision and purpose. We have made good use of the
space we have been allocated, including the creation of several outdoor spaces,
but we are severely lacking the indoor space needed for our programs. We are
allowed access to the Erwin school cafeteria, auditorium, and computer lab, but
only when the LAUSD school is not using them which often does not meet our
needs. The WASC parent focus group identified the lack of a library, and
auditorium as a concern and area of need.

Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials and
equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and
laboratory materials are effective.

Findings
All curriculum materials and textbooks are provided. Input from stakeholders
with regard to instructional materials is given appropriate consideration. Staff
discusses any need for materials or equipment and submits requests to the
principal.
The principal reviews the requests with the knowledge that teachers have
completed and shared a number of staff development seminars and the
requests are grounded in the knowledge gained at these seminars. As with all
decisions, if the requests are in line with the school’s vision and purpose; if the
requests promote student achievement of the schoolwide learner outcomes
and the academic standards; and, if budget adjustments can be made, the
requests are given great weight by administrative leadership and presented to
the Governing Board.

Supporting Evidence







Request for materials
Technology Plan
Staff meeting notes
Invoices
Budgets
Governing Board
agendas and minutes

Materials and supplies necessary to support the classroom are readily
accessible. Equipment is ordered, repaired, and/or replaced as needed.
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Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional development of a
well-qualified staff for all programs such as online instruction and college and career.

Findings

Supporting Evidence

ACS’ top priority has been to attract and retain a highly qualified staff.
Certificated and classified salary schedules and benefit packages are equal to or
higher than neighboring districts. The board has historically made policy
decisions which value and support the retention of its teachers.
ACS’s budget is driven by the ADA, and must operate within that budget. Even
so, the school is committed to providing adequate staffing to meet the students’
needs.

 Professional
development
agendas and notes
 Staff meeting
agendas and notes
 Personnel Files
 Purchase Orders

Staff development with an emphasis on the supporting the “whole child” and
that focus on the critical learner needs remains a high priority for the school.
Faculty and administration have 9 paid full-day mandatory staff development
days in August before school starts written into their contract each year. The
majority of staff development activities are focused on increasing student
learning, learning the new Common Core State Standards, differentiation of
instruction, and integrating curriculum.

Long-Range Planning
Indicator: The district and school’s processes for regularly and effectively examining a long-range plan ensures
the continual availability and coordination of appropriate resources supports students’ achievement of the
critical learner needs, the academic standards, college- and career-readiness standards, and the schoolwide
learner outcomes.

Findings
Guided by formative testing results (staff observations) and summative testing
results CAASP, CELDT, Curriculum embedded assessments, etc.), ACS
stakeholders meet on a regular basis to review and refine the school’s
implementation of the Charter Petition which is the long range plan.
Refinements are implemented to ensure that the curriculum, teaching
methodology, and professional development address the needs of the students
and maintain the school’s focus on its vision and purpose.

Supporting Evidence
 Charter Petition
 LCAP
 Formative/summative
assessment
 Curriculum
embedded
assessment results
 CAASPP and CELDT
results
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 Parent/Student/ Staff
surveys
 Financial Audits
 Budgets
 Board agendas and
minutes
 Website

There is a need to seek and procure alternative funding sources in order to both
support the educational program and to find a permanent school facility. The
board has set aside monies for a future home and hopes to increase this fund
each year by budgeting, spending conservatively, and by securing grants,
funding, and possible loans.

A6.

Resources Criterion [Charter Schools only]
Long-range Financial (and other Resources) Plan

Indicator: The school regularly reviews its long-range plan (and other resources) in relation to the school’s vision,
mission, and schoolwide learner outcomes. Decisions about resource allocation are directly related to the school’s
vision, mission, and schoolwide learner outcomes.

Findings

Supporting Evidence
 Charter petition
 Staff meeting agendas
and notes
 Board agendas and
minutes

ACS’ administration, teachers and Governing Board meet often to review the
Charter Petition. This analysis focuses on both the long-term and short- term
trends in the formative and summative test results. This frequent review
provides an opportunity to be proactive in identifying growth areas and quickly
take the appropriate action. The short term trends may require some adjusting
in curriculum shifts or a different approach in the teaching methodology. The
long term trends may involve, for example, a change in teaching assignments,
or a reallocation of resources. The discussion of leadership focuses on ensuring
that all of ACS resources are operating to ensure the achievement of the
schoolwide learner outcomes and are in line with the school’s vision and
mission.

Regular Accounting and External Audit Procedures
Indicator: The school has defined regular accounting and external audit procedures.

Findings
The principal is responsible for the day-to-day financial health of ACS and for
ensuring that the school operates within its budget while at the same time
ensuring that quality educational resources are available to each student.

Supporting Evidence





Charter Petition
Purchase orders
Annual budget
Yearly audit
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The budget is reviewed and approved monthly at public Governing Board
meetings and internal audits are conducted regularly.

 Board agendas and
minutes

ACS provides an annual audit, including financial schedules to the Los Angeles
Unified School District, LACOE, the State Controller, and the California
Department of Education. Annually, no later than December 15th, ACS supplies
the Los Angeles Unified School District with a statement of assets and liabilities.
This information is included in the annual independent fiscal audit. ACS reports
to LAUSD as follows in accordance with Education Code Section 47604.33, and
may provide additional fiscal reports as requested:
 By July 1, a preliminary budget for the current fiscal year;
 By December 15, an interim financial report for the current fiscal year
reflecting changes through October 31;
 Additionally, on December 15, a copy of the Charter School’s annual,
independent financial audit report for the preceding fiscal year is
delivered to LAUSD, State Controller, and the State Department of
Education;
 By March 15, a second interim financial report for the current fiscal year
reflecting changes through January 31;
 By September 15, a final unaudited report for the full prior year.
The report submitted to LAUSD includes an annual statement of all the Charter
School’s receipts and expenditures for the preceding fiscal year.

Budgeting Process — Transparency
Indicator: The school develops and monitors its annual budgeting process to ensure transparency.
Findings
ACS prepares an annual operating budget of revenues and expenses, a cash flow
projection, and a capital budget. These budgets and projection are reviewed
and approved by the Governing Board at the annual meeting and modified as
necessary. Financial statements displaying budget vs. actual results are
prepared by the back office service provider, edtec, reviewed by the Finance
Committee and principal, and presented to the Governing Board at each board
meeting. The school is audited annually and that audit is presented to the board
for review in the fall.

Supporting Evidence
 Governing Board
agendas and minutes
 Finance Committee
reports
 Annual budget
 Annual audit

The board begins the budgeting process for next year just after the state
announces its funding projections in February. The Finance Committee creates
an initial budget with support from edtec financial services and the principal.
The board then adopts this budget, or a modified one, at its annual spring
meeting. All reports are public record and can be accessed in the notebook of
board minutes during regular school hours.
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ACS adopted site based budgeting to 1) allow the direction of spending priorities
in order to provide leverage for fundamental change 2) link budget to student
outcomes and 3) make budgeting program-driven instead of formula-driven.
ACS submits a balanced budget (see attached budgets), based upon projected
enrollment and revenues, to LAUSD on a yearly basis.

Adequate Compensation, Staffing, Reserves
Indicator: The school governing body provides adequate compensation to faculty, administrators, and staff;
adequate staffing for the school’s program; and reasonable accumulation of reserves.

Findings

Supporting Evidence

Compared to similar charter schools, ACS offers competitive salaries and
benefits to its staff.
ACS Governing Board meets and exceeds the 3% reserve state requirement with
a 10% reserve.

 Budget reports
 Salary Schedule
 Governing Board
agendas and minutes
 Finance Committee
report

Marketing Strategies
Indicator: The school has marketing strategies to support the implementation of the developmental program,
including research and information to help develop future planning.

Findings
ACS’ outreach plan includes marketing strategies and outreach. This plan
includes press releases, brochures, visits to preschools, booths at city events,
school tours, and information meetings. Through these, ACS has been successful
in raising community awareness about its educational programs and student
achievements.

Supporting Evidence






Out Reach Plan
Website
News releases
Community events
Presentations

Internal communications at ACS have been a focus of the WASC parent group
over the past year. This group worked to create guiding documents to establish
clear definitions of roles and responsibilities for all school community members.
The PIC has also worked hard for a year to strengthen processes for better
communication and transparency of school operations with the creation of a
parent liaison and more accessible meetings. They also brainstormed ideas to
better market the school's mission and vision to the outside groups.
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Stakeholder Involvement
Indicator: All stakeholders are involved in future planning, including addressing long-range capital needs.

Findings

Supporting Evidence

All stakeholders have numerous opportunities to become involved at the
school; 97% of parents responding to the annual survey agreed that parents
have input in important school decisions. From monthly board meetings, to
periodic strategic planning meetings, WASC group meetings, monthly PIC
meetings, parent education opportunities, and numerous committee meetings,
all community groups are welcomed and encouraged to participate.

 PIC meeting agendas
and minutes
 Board meeting
agendas and minutes
 Parent workshops
 Parent Surveys

Informing the Public and Appropriate Authorities
Indicator: The governing authorities and school leaders inform the public and appropriate governmental
authorities about the financial needs of the organization.

Findings

Supporting Evidence

The principal works to communicate the school's mission, philosophy, goals, and
needs to the outside community. He keeps the school's authorizer informed and
shares information about the school, its events, and its needs with city leaders
and the local business community.

 Website
 Board meeting
agendas and minutes

Board meeting agendas and minutes are posted on the school's website which
also is used as a tool to educate the public about the school's mission and goals.

Adequacy of Reserve Funds
Indicator: The school ensures the adequacy of reserve funds to ensure the financial stability of the school.

Findings
The Finance Committee of the board works with the school's back office
provider, edtec to create a budget which ensures a 10% reserve for economic
uncertainties as well as a healthy year end fund balance.

Supporting Evidence
 Finance Committee
reports
 Budget reports
 Accounting
documents

66

Decisions — Schoolwide Learning Results
Indicator: The school bases resource allocation decisions in relationship to the schoolwide learner outcomes and
the critical learner needs of the students.

Findings

Supporting Evidence

The SLOs and the critical learner needs of the students are the focal point of
stakeholders, staff, and leadership when discussing resource allocation. Recent
implementation of the California Common Core Standards (CCCS) has led to an
alteration of the technology plan, curriculum plan, and professional
development plan to ensure that resources are going to be allocated first to the
most critical areas of need.

A7.






SLOs
Critical Learner Needs
Technology Plan
WASC Focus Group
notes

Resources Criterion [Charter Schools only]
Written and Adopted Policies/Procedures

Indicator: The school has written adopted fiscal policies and procedures for internal controls.

Findings
Internal controls issued by the CA State Controller's office guide control
procedures for financial expenditures. The school's financial operations meet
standards for generally accepted practices and state laws. ACS employs back
office provider, edtec for administrative services, including financial
management, accounting, personnel transactions, payroll, benefits, and data
analysis.

Supporting Evidence






Charter Petition
Board policies
Annual audit
Budget reports
Accounting
documents

ACS complies with all state laws, GAAP, accepted practices and ethical
standards, and has an established budget development and monitoring
procedure.
The budget committee prepares an annual operating budget of revenues and
expenses, a cash flow projection, and a capital budget with the support of the
school's back office service provider, and presents it to the ACS board in the fall;
it is modified as needed throughout the year. Financial statements, reports of
purchase orders, and checks are prepared each month and presented to the
board at each meeting. The board closely monitors the budget comparing actual
revenues and expenditures with the budget plan each month.
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Annual Financial Audit
Indicator: The school has an annual independent financial audit that employs generally accepted accounting
principles, including a listing of audit exceptions and deficiencies which the school has resolved to the satisfaction
of the charter-granting agency. There are written policies on the scope and responsibilities related to an
independent financial audit. The school sends the audit reports to the authorizing agency and other government
entities as required by law.

Findings

Supporting Evidence

ACS obtains an annual independent financial audit to be conducted in
accordance with generally accepted auditing standards and in accordance with
the state audit guide. The auditor is a qualified Certificated Public Accountant
with experience auditing California public schools. The annual report is
forwarded to ACS, LAUSD, the State Controller, and the Los Angeles Office of
Education. No exceptions have been found.

 Annual Audit Report
 Board agenda and
minutes

Compliance of Personnel
Indicator: Personnel follow the fiscal policies and procedures.

Findings
ACS ensures that all personnel are trained in and follow the current fiscal
policies and procedures. Fiscal policies and procedures are sound and clear, and
compliance of personnel is satisfactory. We have regular communication and
meetings with our accounting service to review and update procedures with the
principal and on site financial manager. The principal also reviews the policies
with all staff and maintains the school personnel handbook. Teachers are
briefed regarding best practices, reimbursement procedures, and the
completion of necessary forms.

Supporting Evidence






Attendance Logs
Purchase Orders
Expense Reports
Charter Petition
Board policies

Expenses and purchase orders are carefully reviewed and must be approved by
the principal before any obligation is created or any expense is incurred.

68

Processes for Implementation of Financial Practices
Indicator: The school has processes and protections for the following: 1) who is authorized to sign contracts,
write checks, and release institutional funds; 2) the monitoring of payroll information; 3) the review of bank
reconciliations and deposits/withdrawals of all school financial accounts; 4) the policies and procedures for the
use of credit cards and other lines of credit.

Findings

Supporting Evidence

The Governing Board regularly approves the Certification of Signatures of the
persons authorized to sign orders drawn on the funds of the school in
accordance with Education Code Sections 42632 and 42633. Only the board
chair, financial manager, and principal, and are allowed to sign checks, orders
for salary payment, notices of employment, contracts, etc.
ACS contracts with edtec to process and maintain all accounting records and to
regularly monitor all procedures to ensure compliance with all generally
accepted accounting practices. This organization and the Board Finance
Committee have direct oversight and responsibility for maintaining accounts
payable and receivable, and general ledger. Edtec processes payroll, quarterly
payroll tax reports, and annual tax reports as required by the Employment
Development Department, Internal Revenue Service, and Social Security
Administration.






Charter Petition
Board policies
Budget reports
Finance Committee
reports
 Board agendas and
minutes

Credit cards and all checks and requisitions are reviewed by the board at its
regular monthly meeting.

Contracts — Accounting
Indicator: The school has a contracting process for services, equipment, and materials and accounts for all
contracts of $75,000 or more and their purposes.

Findings
Due to the size of Ararat Charter School, we have no contracts for anything over
$75,000. Should we ever have a need to purchase anything over this amount,
we would obtain three bids as is the accepted procedure and would adhere to
the state requirement for any, and all, contracting of any type of service.

Supporting Evidence
 Annual budget
 Vendor invoices
 Bid procedures
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WASC Category A – Organization: Vision and Purpose, Governance, Leadership, Staff,
and Resources: Summary, Strengths, and Growth Needs
Summary

Ararat Charter School has a clearly stated vision based on its student needs, current educational research, and
the belief that all students can achieve at high academic levels. This vision is fully supported by the Governing
Board and administration and further defined by schoolwide learner outcomes (SLOs) and academic standards.
ACS has implemented practices for staff to discuss best practices information and share what has been learned
at professional development trainings. This addresses the critical learner need to improve academic
performance in math, science and history, and the need to improve staff development.
The Governing Board and staff are committed to the belief that a qualified staff can best maintain the required
academic standards and meet the SLOs. One key element in the success achieved to date is communication.
Leadership and staff work in unison to keep the curriculum, teaching methods and methodology, and classroom
procedures current. This will improve academic performance across the board and allow a smoother transition
to Common Core Standards.
Input from all stakeholders has resulted in curriculum changes, reallocation of resources (including assignment
of staff), and a renewed effort to increase the focus of professional development to address the critical learner
needs. It also plays a critical role in resource planning for the future. Based on that input, ACS’ funding and
resources are distributed to meet the school’s needs. While budget cuts have presented major challenges, ACS
remains solvent. Strict, transparent accounting grounded in sound ethical practices have had a positive impact
on all four of the areas of the critical learner needs.

Areas of Strength









Consistent and clearly stated vision and purpose.
Curriculum and schoolwide learner outcomes (SLO) support and promote ACS’ vision and purpose.
Stakeholders are an active, vocal, and a significant factor in the success of the school.
Fiscal policies and practices, grounded in sound accounting principles, support learning and ACS’ vision
and purpose.
Professional development is ongoing and integrated into the program
Professional development time is highly valued by the school and staff.
Highly qualified teaching staff committed to continual self-reflection and improvement
Effective evaluation process
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Areas of Growth






Search for permanent facility to support the school's mission and goals.
Develop an effective capacity building fundraising and grant writing program.
Improve marketing of the school’s mission to outside groups.
Recruit new board members with diverse background and talent to support the school's growth
Continue to promote the school in the community to ensure more diversity in the enrollment pool.
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Category B: Standards-based Student Learning: Curriculum
B1. Rigorous and Relevant Standards-Based Curriculum Criterion
Current Educational Research and Thinking
Indicator: The school provides examples that document the effective use of current educational research related
to the curricular areas in order to maintain a viable, meaningful instructional program that prepares students for
college, career, and life.

Findings
The educational philosophy at Ararat Charter School synthesizes the
constructivist approach (as described in Element 1, Instructional Design of the
Charter) which incorporates elements from the following schools of thought:
Developmental Stages as defined by Jean Piaget, Behaviorist orientation to
learning, Multiple Intelligences developed by Howard Gardner, Jerome Bruner,
Bloom’s Model of critical thinking (Taxonomy), Accelerated Schools Model
developed by Levin and colleagues at Stanford, and Problem-Based learning
Constructivist Learning – Children learn from connecting new information to
prior knowledge and by actively constructing their own understanding. Learning
occurs when new information is used to deconstruct and/or reconstruct older
understandings. We believe younger students need to manipulate materials
concretely through hands-on experiences. More sophisticated learners are
capable of manipulating abstract information in their minds, yet they still
require stimulation of concrete experiential learning opportunities to internalize
new knowledge. During the learning experiences, students explore ideas,
address familiar and unfamiliar problems, and reflect on and analyze their
findings with one another. Teachers closely facilitate this process, encouraging
students to inquire, investigate, create, develop, reflect on and finally
disseminate understandings. These experiences help the students learn to make
choices and experience autonomy. Students come to know their own interests
and ideas, and differing abilities are respected and valued. These experiences
are carefully integrated with the knowledge, skills and conceptual
understanding that are identified in the Common Core State Standards and
reflect the Schoolwide Learner Objectives (SLOs).

Support Evidence
 Charter Petition
 CCSS
 Staff meeting agendas
and notes
 Professional
Development agendas
and notes
 Long-range plans
 Lesson Plans
 Formal/informal
observation reports
 Textbooks

All students participate in a rigorous, relevant, and coherent standards-based
curriculum that supports the achievement of the academic standards and the
schoolwide learner outcomes. Students participate in a core academic program
that prepares them to be effective communicators, problem solvers,
responsible citizens, and self-directed learners. Through standards-based
learning (what is taught and how it is taught), these are accomplished.
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ACS has adopted new policies and procedures to support staff through the
transition to Common Core State Standards (CCSS) and its counterpart, Smarter
Balance Assessment Consortium (SBAC). As part of this change, the school has
created access to a variety of resources as well as in-service for teachers and
parents, aimed at integrating the CCSS into curriculum and teaching. Currently
all textbooks are aligned with the state standards and teachers are actively
adapting their teaching techniques to align with CCSS. Teachers are actively
using the Common Core State Standards to write long-range plans and
curriculum maps, and to guide instruction.
Teachers attend regular professional development offerings to keep abreast of
the most current education research and share this information at monthly staff
meetings.
Teachers have high expectations of students and provide strong support in the
selection of curriculum. The Common Core Sate Standards are consulted when
choosing curriculum resources and materials.
The academic program is interdisciplinary, integrating the visual and performing
arts into the entire curricula. Several studies have shown significant correlations
between academic success, enhanced critical thinking abilities and positive
attitudes towards community in students who are educated in an artsintegrated curriculum (Catterall, 1998; Seidel, 1999; Heath 1998). This model of
“education through the art” awakens imagination and creativity, bringing
vitality and wholeness to learning.
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Academic and College- and Career-Readiness Standards for Each Area

Indicator: The school has defined academic standards and college- and career readiness standards
for each subject area, course, and/or program and, where applicable, expectations within the courses
that meet the UC “a-g” requirements.
Findings
ENGLISH/LANGUAGE ARTS
English/Language Arts instruction is a priority at Ararat Charter School. ACS
recognizes that fluency in Language Arts is the enabling skill that is of paramount
significance in acquiring competency in academic disciplines, and experiencing
personal, social and economic success. Literacy is the key to becoming
independent and lifelong learners. To this end, ACS provides a comprehensive
Language Arts program based on the following four domains: 1) Reading; 2)
Writing; 3) Written and Oral Language Conventions; 4) Listening and Speaking,
and Language Functions.
ACS adheres to the K-5 Common Core State Standards (CCSS) for all parts of the
English/Language Arts program. Additionally, the CCSS are embedded in the
Schoolwide Learner Outcomes (SLOs).
ACS uses the California standards-based core literacy program, Imagine It 2009
(SRA/McGraw-Hill) and has purchased the supplementary resources that align
with the CCSS. Decades of research have shown that Imagine It’s systematic
teaching of phonemic awareness and sound-spelling correspondences enhance
reading proficiency in general. Studies have demonstrated that Imagine It
improves reading skills and reduces reading disabilities in high-risk populations.
This literacy program has interdisciplinary connections with science, math, and
character education.
Congruence:
The English/Language Arts curriculum and instruction are directly tied the
Common Core State Standards and the SLOs. “ACS students will become skilled
learners and independent critical thinkers who demonstrate effective
communication skills” and will become academically proficient individuals who
have acquired a comprehensive knowledge base in all content areas.”

Supporting Evidence




















Imagine It
Classroom literature
Writing samples
Writing rubrics
Reading rubrics
DOK
Thinking Maps
CCSS
Class meetings
Reading journals
Writing journals
Writing prompts,
student revision
journals and peer
revisions
Regular individual
student/teacher
conferences on
reading and writing
Student writing
portfolios
Student essays,
response to literature,
summaries, poetry
Culminating projects
Staff/team/grade level
meeting agendas and
notes

Student Work – Engagement in Learning:
When designing the language arts curriculum, teachers collaboratively plan
instruction to incorporate higher order thinking skills, rich core literature, and
interdisciplinary practices. Teachers regularly engage students in cooperative
group learning models that encourage discourse and enrich language
development. Within these programs, teachers will meet the needs of each
individual child through differentiated instruction.
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Accessibility of All Students to Curriculum:
In order to guarantee that the rigorous, relevant and coherent curriculum is
accessible for all ACS students, teachers organize specific instructional activities
to scaffold and differentiate student learning. Guided reading strategies and
flexible grouping allow students with similar needs to be grouped together for
more specific instruction. For example, a guided reading group in first grade
might form for a few weeks to help students who are struggling to learn sight
words. A guided reading group in third grade might be developed to help
students struggling to use context clues to determine the meaning of unknown
vocabulary words. Grouping is flexible and based on specific needs.
Writing projects allow teachers to scaffold the writing tasks required by the
Common Core State Standards. Students get small group or individual support
from their teacher to help them work on specific writing skills. During mini
lessons, teachers scaffold writing skills and give students many examples of the
standards they are required to demonstrate. For example, first graders must
know how to use adjectives in their writing. To scaffold this skill, teachers have
students make a list of adjectives and then the class generates a chart of
examples. The teacher and students orally share examples of how to use
adjectives in a sentence and search for examples used in writing. Students have
ample practice before they are required to complete a skill on their own.
For English learners (EL), at risk students, and students with special needs, the
teachers use multiple strategies to help students access the ELA curriculum. All
learners have a chance to demonstrate their knowledge in a way that works for
them which could include drawing pictures, pointing, creating models or
translation if need be. Teachers also modify in other ways such as making an
assignment shorter or clarifying directions and providing interventions.

Integration Among Disciplines:
English/Language Arts skills, including speaking and listening, are used in all
academic areas especially in the area of culmination project based activities. For
example, at the end of a habitat unit, 1st graders created dioramas and written
reports of their animals which were presented to the class. To culminate the
Explorer project, 5th graders created trading cards of well-known explorers,
researched information about their explorer and wrote a report which was
presented to the class.
English/Language Arts skills are also embedded into nearly all activities at ACS.
Students are asked to explain and write about their math thinking in multiple
ways and then present to their peers, students must read and write for content
in Science and Social Studies and then work with their classmates to conduct
experiments, discuss themes and textual evidence with their peers. On field
trips students are asked to research a component of the trip before going and
then required to document their learning upon their return and share with
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others. Both of these examples demonstrate student achievement of the
common core state standards and schoolwide learner outcomes.

MATHEMATICS
Current Educational Research and Thinking:
The National Council of the Teachers of Mathematics state in their Principles
and Standards for the teaching of Mathematics that teaching students
conceptual understandings first best prepares them for becoming proficient in
math. Based on these research findings ACS currently adopted My Math which
is aligned with the Common Core State Standards. It embraces pedagogical
approaches that enable students to encounter math in a meaningful way and
translate mathematical skills from the concrete to the abstract. ACS students
are provided a mathematics program that allows them to develop the necessary
computation, application and problem solving skills to be proficient in the CCSS
for Mathematics while developing a deep conceptual understanding of math
principles and operations.






My Math
Student work
Wall charts
Integrated curriculum
projects
 Lesson plans
 CCSS
 SLOs

Academic Standards:
The mathematics program at ACS is aligned with the Common Core State
standards and is designed to provide access to rigorous, standards-based
mathematics to all students through a balanced instructional program focusing
on problem solving, concept development, and procedural fluency. Material is
presented in a logical sequence throughout the grades and mastery of the
material is expected before moving to the next level.
Teachers balance skill instruction with conceptual learning and problem solving
to help students develop a sense of confidence about their ability to understand
and apply mathematics in their everyday lives. Teachers use a variety of
methods, materials, and manipulatives to engage and support student learning.
To promote mathematical literacy and proficiency for every student, our
mathematics program reflects four major principles of how students learn
mathematics: 1) connect to student’s prior knowledge, 2) develop conceptual
frameworks in a sequential manner that involve essential knowledge, 3)
incorporate the role of metacognition into instruction (Donovan, 2005) and 4)
support students understanding of mathematics by having them defend and
explain their responses orally and in writing.
The major goals of the mathematics program incorporate the eight
Mathematical Practice Standards described in the California Common Core
Mathematics Framework adopted November 6, 2013. Students in grades TK-5:
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Make sense of problems and preserve in solving them.
Reason abstractly and quantitatively.
Model with math.
Use appropriate tools strategically.
Attend to procession.
Look for and make use of structure.
Look for and express regularity in repeated reasoning.

Congruence:
The curriculum is designed to equip students with a strong foundation in
mathematics; topics are covered in depth and taught to mastery. ACS “spirals”
the mathematics instruction to ensure that students are exposed to important
mathematical concepts in more than one way at more than one time. Each time
the concept is revisited, it is done so at a higher level to build on previous
understanding. Spiral progression also allows for a review of important math
concepts while expanding on that foundation. This concept scaffolds the
success for schoolwide learner outcomes.
The mathematics program supports the SLOs by ensuring that students have
access to and embrace to their best ability the quality of becoming a critical
thinker who “creatively and effectively apply critical-thinking skills and problemsolving procedures in academic and real-life situations.”
Student Work – Engagement in Learning:
ACS’ mathematics program is directly aligned with the Common Core State
Standards for Mathematics and the SLOs. There are clear examples of both in
the student’s work and their engagement in the lessons. Teachers
collaboratively plan instruction to incorporate higher order thinking skills, and
grouping strategies. At the end of each lesson, students are asked to discuss
their outcomes, how they arrived at their answer, and their thinking behind
them.
Technology and literacy are used to facilitate and enhance mathematics
learning. Teachers utilize a metacognitive approach to instruction that
promotes students’ ownership of their learning by defining learning objectives
and monitoring their progress towards achieving them. Part of a problemsolving approach to mathematics is the expectation that not all students will
solve the same problem in exactly the same way. Thus, discussions are an
essential element in our math program that provide opportunities for students
to explain, justify, and support their strategies to other students and to their
teacher. Students are frequently asked, “How did you figure that out?” or “Can
you explain how you got the answer?” as a way to build metacognition
In a lower grade classroom, an example of a performance tasks is The Wheel
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Shop, students use algebraic thinking to solve problems involving solving for
unknowns, equations, and simultaneous constraints. The mathematical topics
are variables, inverse operations, equations, equalities, inequalities, and
simultaneous systems. Students are presented with the task of considering a
tricycle shop with 18 wheels and asked how many tricycles there are. Their task
involves finding an unknown and “undoing” the straightforward question of
how many wheels 6 tricycles have in all.
In an upper grade classroom, students are asked to use algebraic thinking to
solve problems involving proportional relationships, measurement, scale, and
multiplicative relationships. The mathematical topics are repeated addition,
multiplication, division, percent, linear measurement, proportional reasoning,
scale factors, scale, ratios, variables, functions, and algebraic reasoning.
Students read a version of the story Stone Soup. In the story, a recipe for the
soup is shared. The students are asked to determine how many carrots, onions,
and chunks of meat are needed to feed various numbers of people.
Accessibility of All Students to Curriculum:
Ararat Charter School works hard to ensure all students receive instruction at
their instructional level. As the students go through the program they are
learning to be math thinkers. This is accomplished three ways: Concrete->
Pictorial-> Abstract. The math curriculum takes students through lessons and
concepts in this order. This enables each child, including students that have
different learning styles and special needs, to not only learn the concept, but to
fully understand the concept taught.
Students are asked to think about math, rather than simply memorize steps to
solve a problem. They are taught that there are often different ways to solve a
problem and are encouraged to explain their thought process to classmates.
This can be especially helpful to students with special needs and students with
different learning styles. Concepts are covered throughout the grades with
increased difficulty. This spiraling enables the upper grades to have a clearer,
deeper understanding of all concepts taught.
The mathematics program also address the needs of all students, providing
differentiated instruction to English learners, advanced learners, special needs,
and at risk students. All grades, K-5 use flexible grouping to deliver individualized
or targeted instruction to students. The spiral approach to delivering
mathematics allows for teachers to develop a true understanding of their
students’ needs, challenges and strengths in mathematics and affords them the
time to address them. Through student observation and assessment, teachers
are very knowledgeable about how to reach their students.

Integration among Disciplines:
Interdisciplinary curriculum offers students opportunities to learn academic
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content through meaningful context. Therefore, ACS integrates curriculum
throughout the disciplines as much as possible and strives to meet different
learner’s needs by offering instruction according to the different intelligences.
This means that students may be practicing multiplication facts while jumping
rope in PE, or outside becoming a living clock to understand the concept of time.
Technology is used to facilitate and enhance mathematics learning. Writing is
an important component of our math program, where students explain their
mathematical thinking by writing in their math journals and then orally
explaining it to their peers. For example, the Kindergarten classes used
mathematical and concept in their Science unit on Growing Flowers. They had
to plant the seeds, calculate the flower’s growth, measure its growth, and make
a graph. Additionally, they had to write a report and share their findings with
their class. Second graders created beautiful art masterpieces of pizzas using
fractions as the basis for the lesson. They then had to describe their
masterpieces to the class.

SOCIAL STUDIES
Current Educational Research and Thinking:
Within the school program, social studies provides coordinated, systematic
study drawing upon such disciplines as anthropology, archaeology, economics,
geography, history, law, philosophy, political science, psychology, religion, and
sociology, as well as appropriate content from the humanities, mathematics,
and natural sciences. “The primary purpose of social studies is to help young
people make informed and reasoned decisions for the public good as citizens of
a culturally diverse, democratic society in an interdependent world.” (National
Council for the Social Studies (NCSS),1992)










California Vista
Student work
Culminating projects
Wall charts
Lesson plans
CCSS
SLOs
Informal and formal
observations

ACS students study history and social sciences through integrated, literatureenriched projects that draw upon students’ interests and experiences and
incorporate goals that promote cultural knowledge and understanding,
democratic principles and civic values, and the academic and social skills
necessary for effective participation in diverse societies.
Teachers focus their social studies instruction to support and expand each
child’s understanding of community. Community is viewed at varying scales
(from smallest to largest); self, family, classroom, school, neighborhoods, states,
nations, continents, and the world. This focus on community brings home the
fact that human relationships are at the core of the social sciences. Students are
able to integrate this knowledge in smaller, more comprehensible settings, and
apply them to the larger world. ACS teachers are also committed to supporting
students’ articulation with their world in humane, thoughtful, and considerate
ways. As Alfie Kohn states: “A sense of community and responsibility for others
isn’t confined to the classroom; indeed, students are helped to locate
themselves in widening circles of care that extend beyond self, beyond friends,
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beyond their own ethnic group, and beyond their own country. Opportunities
are offered not only to learn about, but also to put into action, a commitment
to diversity and to improving the lives of others.” (Independent School, Spring
2008)
Academic Standards
ACS prepares students for the challenges of living in a fast-changing,
interdependent society by incorporating the CCSS for ELA and
Literacy/History/Social Studies in grades TK-5. With the standards, students in
kindergarten through grade three are introduced to the basic concepts of each
discipline: history, geography, civics, and economics. Beginning at grade four,
the disciplines are woven within the standards at each grade.
The goals of the social studies program fall into the following three categories
as described in the content Framework:




Knowledge and cultural understanding, incorporating learning’s from
history and other humanities, such as, geography, and social sciences.
Democratic understanding and Civic values, incorporating an
understanding of our national identity, heritage, civic values and rights
and responsibilities.
Attainment and Social participation, including basic skills such as, study
skills, critical thinking skills and participation skills.

ACS utilizes a social studies curriculum that is aligned with the Common Core
State Standards and includes instructional strategies, assessment and
resources. The curriculum and instructional program addresses the
foundational skills and knowledge as students are introduced to facts, concepts
and principles, organized under the three strands stated above. These basic
learnings serve as curriculum strands, unifying the curriculum across the grade
levels, kindergarten through 5th grade.
Congruence:
History-Social Science skills, curriculum and instruction are directly tied to the
SLOs: ACS students will “have acquired fundamental knowledge of diverse
cultural backgrounds in the area of language, literature, history, and culture;
have a clear sense of responsibility in the community; and are aware of civic
responsibilities.”
Teachers integrate academic standards, concepts/skills, and SLOs into their
thematic units. For example, 2nd grade students are expected to deliver an oral
family history presentation, displaying artifacts and providing a clear
explanation for each. This correlates with the oral language skills and the SLO of
analyzing and synthesizing information, and being able to demonstrate effective
communication skills by speaking effectively to peers and adults. Beginning in
kindergarten, students have practice sharing in their classrooms and at
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assemblies.
ACS will use the state approved McGraw-Hill, California Vista curriculum and
materials that are aligned with the State Framework for History/ Social Studies,
grades TK-5. Teachers have aligned the current History/Social Studies
curriculum to reflect the ELA and Literacy/History/Social Studies common core
state standards. To further enhance the program, ACS provides teacher made
supplemental materials to support implementation of the common core state
standards.
Student Work – Engagement in Learning:
Using a constructivist approach, inquiry, and appropriate learning tasks,
teachers support students' academic achievement. ACS teachers incorporate
academic standards and high yield instructional strategies in project work which
allows students to engage more deeply in their learning.
To guide learning, teachers pose a big question instead of many specific
questions so that students can adapt the information to current and future
understandings. By creating one question, students can connect different ideas
and information together. When learning new or unusual information, teachers
create a schema to help students better understand and make sense of the
experience. Schemas are mental representations of ideas, perceptions, or
actions. With each learning task (research, discussions, reading, etc.), students
are assimilating, accommodating and organizing their experience.
Throughout each learning task students engage in a dialogue. Teachers ask
follow-up questions for students to elaborate or reflect on to reveal their point
of view. Teachers provide opportunities for students to interact with each other,
different materials, and new concepts. As students make connections they take
responsibility for their own learning to become emerging thinkers with theories
about the world by demonstrating independence, leadership, and social
confidence.
Additionally, Social Studies classes include field trips from local walks in the
neighborhood to local missions and farms. Fieldtrips develop students’ ability
to observe and record information. Students practice developing interview
questions and recording their answers. They have the opportunity to see and
hear first-hand about what they are studying.

Accessibility of All Students to Curriculum:
The very nature of the Social Studies program allows for the accessibility of all
students. In each project, at all levels, students are given choice in how they
participate. Teachers create assignments and assessments that allow for all
students to shine based on a wide variety of learning styles. Students are asked
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to complete tasks using a relative strength for them and then asked to complete
other tasks that might come from a more challenging place.
To provide equal access to the core Social Studies program, ACS provides
differentiated instruction to English learners, special needs students, struggling
learners and advanced learners. This instruction comes in the following forms:
1) Pacing; 2) pre-teaching of essential elements and vocabulary; 3) enrichment
and project based activities; 4) accommodations based on 504 and IEP plans for
students with disabilities; and 5) hands-on, research activities provide additional
tools to teach and reinforce concepts and skills
Integration among Disciplines:
Teachers often start with the Social Studies standards when planning their
project based units and activities. From the content standard they have chosen
they then look at what would show growth and learning for their students, what
outcomes they want to see and what questions they want to answer. Then they
look at how they will know that their students have learned something and have
integrated the material into their prior knowledge (i.e. What assessment
strategies they will use). Teachers use the social studies standards as the main
focus to find literature for the class to study and for meaningful context for their
art, community service projects, and for their research and writing projects. For
instance, while exploring the theme of My Place in History 2nd grade students
also learned about proportion, symmetry, and observation. They used various
visual art techniques such as drawing, painting, collage and installation to
produce self and family portraits. A 3rd grade example of curriculum integration
is the study of food as it moves from farm to table. Social studies concepts of
supply and demand as well as science concepts of nutrition are explored.
Students use their math and graphing skills in interpreting data as well as
reporting data. As a service learning project, students participate in the annual
Food Drive for Mission and determine how they can benefit others.
ACS emphasizes the use of fiction and non-fiction literature, technology and the
Internet, and interdisciplinary planning to reach the goals of this History/Social
Science Framework

SCIENCE
Current Educational Research and Thinking:
The National Science Teachers Association supports the notion that inquiry
science must be a basic in the curriculum of every elementary school student at
every grade level so that students can develop problem-solving skills that
empower them to participate in an increasingly scientific and technological










FOSS program
Student work
Culminating projects
Wall charts
Lesson plans
Science journals
Experiments
Classroom literature
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world. Empowering students to pursue science education is the guiding force
for Ararat Charter School’s science program. In order to achieve this goal, the
program must ignite students’ curiosity and engage them in meaningful
interactions with both the natural and designed worlds that surround them. The
overarching goal of the program is to promote scientific literacy for all our
students through an inquiry-based approach.

 CA Science standards
and Framework
 SLOs
 Informal and formal
observations

ACS utilizes Full Option Science System (FOSS) (2010). Developed by Lawrence
Hall of Science at U.C. Berkeley, that provides hands on learning and
experimentation which builds upon previous knowledge. The FOSS program is
comprised of 27 modules, organized in four strands: Life Science, Physical
Science, Earth Science, and Scientific Reasoning and Technology. Each module
offers hands-on investigations on the module topic. Consistent with our
constructivist approach, the program was created to engage students in
learning scientific concepts and critical thinking skills by actively constructing
ideas through their own inquiries, investigations and analysis.
Academic Standards:
The science program at ACS is based on the following guiding principles as
described in the Science Framework for California Public Schools. (ACS will
make revisions as appropriate when the new Science Framework, which is to
align with the CCSS aligned Next Generation Science Standards, is completed.)
 Provide standards based Content and instructional materials.
 Develop academic language of science used in content standards.
 Reflect a balanced approach between investigation and
experimentation skills along with direct instruction and reading.
 Use multiple instructional strategies.
 Utilize on-going assessment.
 Engage students in learning.
 Use technology to teach students how to assess their knowledge and
enhance computer literacy.
 Provide adequate resources.
 Establish connections with other core subjects.
ACS teachers plan curriculum in the three areas listed in the standards: Earth
Science, Life Science, and Physical Science.
Congruence:
ACS’ science curriculum, instructional strategies, assessments, and resources
are aligned with the CA Science standards and framework and our SLOs. The
curriculum and instructional program addresses the foundational skills and
knowledge as students are introduced to facts, concepts, principles, and
theories organized under Physical, Life and Earth science. Scientific thinking and
reasoning is promoted through the integration of science process skills
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throughout the K-5 program.
Student Work – Engagement in Learning
The use of a scientific inquiry approach allows students to engage in active
learning while studying science. The Science standards are integrated into
hands-on learning experiences for students. Teachers attempt to connect
student learning to real-life applications in life, earth, and physical science.
Students explore science process skills in predicting, data collection, observing,
investigating, and hypothesizing. Students are encouraged to explore, discover,
explain, and understand science at their grade level.
The instructional program at ACS integrates the use of observation,
communication, measurement, classification, inference, and prediction skills to
further advance students’ scientific thinking. These process skills are the skeletal
structures that make science education come to life for students by engaging
them with opportunities to interact and reflect. As students progress through
the K-5 curriculum, their experiences with these process skills act as scaffolds
for future experiences where the skills become more advanced and complex.
Students communicate using scientific language and vocabulary by engaging in
oral and written discussions around the topic being investigated. Students
construct meaning by explaining and justifying their thinking using evidencebased explanations.
In addition, science enrichment activities, such as outdoor science activities and
projects, and field trips further develop students’ knowledge and experience.
Accessibility of All Students to Curriculum:
Science instruction is designed so that each student has the opportunity to
master the Science standards. In order to guarantee that our rigorous, relevant
and coherent curriculum is accessible for all students, the teachers at ACS
organize specific instructional actions to scaffold and differentiate student
learning.
To provide equal access to the core science program, ACS provides
differentiated instruction to English learners, special needs students, struggling
learners and advanced learners. This instruction could come in the following
forms: 1) Pacing; 2) pre-teaching of essential elements of scientific vocabulary;
3) enrichment and project based activities; 4) accommodations based on 504
and IEP plans for students with disabilities; and 5) hands-on activities that
provide additional tools to teach and reinforce scientific skills and concepts.
Integration Among the Disciplines:
Science, especially environmental science, is embedded into many social studies
projects. For example, when the 3rd graders studied heroes that have positively
impacted the world, they learned about Rachel Carson and John Muir who
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spoke up to protect crops from DDT and our national parks. They also studied
the effects humans are leaving on the earth and ways we can reduce our
negative carbon footprint. The discussions of global warming, an increase in
carbon levels, and the life cycles hindered by pesticides naturally occurred when
studying these biographies.
As 4th graders studied water sheds, they learned that the ocean can be polluted
when trash and chemicals are washed down the hills and travel to the ocean
causing unsafe water. This led to a study on clean water and how to protect our
water sources.

PHYSICAL EDUCATION
Current Educational Research and Thinking:
Recent studies have found improvements in students’ academic performance
and cognitive ability with increased time spent in physical education activities.
There is a strong correlation between aerobic fitness and academic
performance as measured by grades in core subjects and standardized test
scores, (Effect of physical education and activity levels on academic achievement
in children. Medicine & Science in Sports & Exercise 2006, and Active Education:
Physical Education, Physical Activity and Academic Performance. Research Brief.
Fall 2007). According to NASPE (National Standards for Physical Education),
physical activity is critical to the development and maintenance of good health.
The goal of physical education, therefore, is to develop physically educated
individuals who have the knowledge, skills, and confidence to enjoy a lifetime
of healthful physical activity. A high quality physical education program should
enhance the physical, mental, and social/emotional development of every child
and incorporate fitness education and assessment to help children understand,
improve and/or maintain their physical well-being.








SPARK curriculum
Lesson plans
PE standards
PE equipment shed
SLOs
Informal and formal
observations
 Fitnessgram

ACS students develop an understanding of the importance of physical exercise,
physical fitness, healthy nutrition, and positive life choices for physical and
mental well-being. Exercise, sports, dance, and games provide necessary
physical outlets and athletic expression for students. Physical fitness as a
lifelong endeavor and the importance of recreational activity is stressed through
SPARK, the physical education curriculum taught by the classroom teachers.
Cooperative games, skill instruction, and sportsmanship are emphasized in the
primary grades. Older students enjoy learning competitive and non-competitive
games. Knowledge of health, safety and life promoting choices for personal
behavior will provide a foundation for positive lifelong habits. ACS utilizes the
SPARK physical education program
ACS is committed to providing a school environment that promotes and protects
children’s health, well-being, and ability to learn by supporting healthy eating
and physical activity. The school engages students, parents, teachers, food
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service professionals, health professionals, and other interested community
members in developing, implementing, monitoring, and reviewing schoolwide
nutrition and physical activity policies.
Academic Standards:
ACS follows the California State Standards for Physical Education and
participates in the Fitnessgram (California Physical Fitness State Test) for 5th
graders.
Congruence:
ACS’ PE curriculum is aligned with the California Standards for Physical
Education and the SLOs. “Students demonstrate constructive and collaborative
work ethics, self- discipline, and positive character traits in everyday life”
Student Work – Engagement in Learning:
Student engagement is evident through observation of the program activities
and feedback on surveys and the Fitnessgram.
Accessibility of All Students to Curriculum:
All students have access to the PE curriculum and participate in the program
and activities. Special needs students receive Adaptive PE, if their IEP calls for
it.
Integration Among Other Disciplines:
Health education is also an important aspect of the ACS program for the whole
child. In K-2 students learn about healthy habits, such as washing their hands
and covering their noses and mouths while sneezing. They also learn about good
nutrition and hygiene, such as regular teeth brushing. In the 3rd and 4th grades
students learn more about the systems of the body and how they interrelate for
good health. In 5th grade students have their first lessons within same gender
groups about the changes puberty will bring for them. ACS uses the state
Physical Fitness standards and the Health education framework to develop
grade appropriate lessons in these content areas.
Movement activities, dance and other forms of creative physical expression are
infused into the everyday curriculum. To the extent possible, classrooms and
playground space are organized to maximize students’ opportunities for
movement and physical expression through games, circle-time activities, folk
dances, sports and physical education. Recognizing that the qualities of physical
fitness and health enhance the students’ overall well-being, each child is
encouraged to rise to his/her individual physical potential.
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THE ARTS
Current Educational Research and Thinking:
Research shows that children do better in school when they have exposure to
the visual and performing arts. Involvement in the arts is associated with gains
in math, reading, cognitive ability, critical thinking, and verbal skill. Arts learning
can also improve motivation, concentration, confidence, and teamwork. “A
2005 report by the Rand Corporation about the visual arts argues that the
intrinsic pleasures and stimulation of the art experience do more than sweeten
an individual's life -- according to the report, they "can connect people more
deeply to the world and open them to new ways of seeing," creating the
foundation to forge social bonds and community cohesion.”
According to a report by Americans for the Arts, art education strengthens
problem-solving and critical-thinking skills. The experience of making decisions
and choices in the course of creating art carries over into other parts of life.

 Music curriculum
 Meet the Masters
program and lessons
 Lesson plans
 Visual & Performing
Arts standards
 Performance
schedules
 Student projects and
work samples
 Bulletin board displays
 Website
 Newsletters
 SLOs
 Informal and formal
observations

Music
At ACS, students engage in music throughout their school career. K-5th grade
students receive choir instruction once a week. This instruction includes singing,
note reading, music appreciation, and performance. Students acquire basic
knowledge of musical history, composers, theory, reading musical notation and
the skills and mechanics of singing. These skills are developed within ACS’
chorus and through performance opportunities during school wide productions
each year. These include a cross-cultural range of music from folk to the classics.
In addition, many of our primary teachers sing with our students daily in the
classroom. Music is used to aid in learning academic content, as a transition
from one activity to another, and as a calming influence inside the classroom
during quiet work periods.
Parent Involvement Committee fundraisers support musical performances and
assemblies, an interactive experience with orchestral instruments, world music,
and drumming. Our students participate in drum circles two to three times a
year.
Visual Arts
ACS has just adopted Meet the Masters as our visual arts curriculum. Teachers
are being supported to use the curriculum. “The goal of the program is to teach
every child how to express himself/herself through art. In this program,
students are introduced to the great masters, such as Da Vinci, Monet, O’Keefe,
Rockwell, Van Gough, and many more artists. Students study the characteristics
of the Masters and have the opportunity to create their own original
masterpieces based on the style of the Masters. This demands that the students
learn to see and experience the world in a different way. The language of art,
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like the language of words, requires the learning of skills and concepts that will
allow the free flow of expression.” (Introduction, Arts Attack; Arts Attack
Publications, 2007)
This curriculum follows the California State Standards for Visual Arts and
supports our goal to help our children develop a lifelong passion for the arts in
society and explores the arts as a means of creative personal expression.
Theater/Drama
While ACS does not have a Drama program, theater and drama are woven into
much of the project learning that happens at ACS. Students often learn through
performance based assignments which allow them to kinesthetically internalize
information. They learn how to develop a plot, choose characters, create an
imaginary setting, and then improvise dialogue and action to help brainstorm
possible conflict-resolutions in language arts classes. They participate in
reader’s theatre related to themes in social studies and language arts. They
write, produce, rehearse, and perform plays to culminate social studies units
about different types of families or ancient mythology and religious beliefs, or
make up their own version of the classic Stone Soup. With their peers, students
learn to constructively critique the performance, deciding what was good and
what could be improved. Additionally, they may act out how a cell receives
oxygen in science or health, or debate who discovered America through
character assimilation and role playing. In addition, many classrooms have done
plays or performances either written by students or purchased through PIC
funds. These plays often tie into the curriculum in the classroom to extend
learning.
Dance
Kinesthetic learners, those who need to move to learn, have frequent and
appropriate ways to do so through dance, movement, and "body breaks". While
ACS does not have a dance curriculum or program at this time. Dance movement
is used extensively in the primary grade classrooms, during performances, and
in PE.
Academic Standards
ACS adheres to the K-8 California State Standards for Visual and Performing Arts
(Dance, Music, Theater and Visual Arts) to ensure that students reach the
proficient level of achievement in each of the following five strands of the
content standards: 1) artistic perception; 2) creative expression; 3) historical
and cultural context; 4) aesthetic valuing; and 5) connections, relationships, and
applications. The grade level content standards as described in chapter 4 of the
framework serve as the basis of curriculum development.
ACS has adopted the Meet the Masters program that is based on the Visual and
Performing Arts Framework. In this program, students are introduced to the
great masters, such as Da Vinci, Monet, O’Keefe, Rockwell, Van Gough, and
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many more artists. Students study the characteristics of the Masters and have
the opportunity to create their own original masterpieces based on the style of
the Masters. The curriculum is produced and combined into four age
appropriate levels: Kindergarten, Beginning (grades 1 -2), Intermediate (grades
3-4) and Advanced (grade 5). The program provides specific lessons activities,
instructional strategies, and resources that a classroom teacher can utilize.
Congruence:
ACS vision provides an interdisciplinary Arts program throughout the learning
process, whether it is music, art, drama, or dance. With any or all of these,
children will develop a sense of self as well as gain respect for all cultures. The
goal for the Visual and performing arts is to help students develop a lifelong
passion for the arts. This goal is congruent with the school’s vision and SLOs.
Student Work – Engagement in the Arts:
Student engagement in the arts is evident by visually observing students, during
performances, teacher observations and by the work displayed in the
classrooms.
Accessibility of All Students to Curriculum:
All students have equal access to our arts curriculum and they have increasing
choice in how they participate as they get older.
Integration among Disciplines:
Art, music, and elements of drama integrated into the curriculum can deepen
students’ understanding of social studies content, literary concepts, and writing
and art techniques. These skills are embedded within our curriculum throughout
the day and placed in context of meaningful experiences. For instance, while
exploring the theme of My Place in History (second grade social studies
standards) our students might also learn about proportion, symmetry, and
observation. They will also experience various visual art techniques such as
drawing, painting, collage and installation to produce self or family portraits.

WORLD LANGUAGE (SPANISH AND ARMENIAN)
Current Educational Research and Thinking:
World Languages (Spanish and Armenian), taught beginning in Kindergarten,
give students insights into and familiarity with other cultures. Through the
grades, the World Language program includes more reading, writing, grammar
and conversation.
“Studying a foreign language completes and improves a student’s education
while providing the foundation for further personal enrichment, scholastic
achievement and economic opportunities.” (Foreign Language Framework,
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California Public Schools CDE 2003)
Academic Standards:
Spanish and Armenian are required subjects at Ararat Charter school. In
developing the instructional program for these subject, the school follows the
guidelines described in the Foreign Language Framework, California Schools.
The guidelines provided in the framework are not language specific, but provide
a framework of instruction for any foreign language.
ACS follows the continuum as described in the Foreign Language Framework.
The continuum consists of five (5) different levels with levels I and II applying to
the elementary level of instruction, Based on this continuum, ACS has developed
Long Range plans that specify the standards and skills in reading and writing
and what standards and skills are covered each trimester and how they are
assessed. Per the Framework, the curriculum covers the following major areas:
 Vocabulary and concept development
 Modes of expression, such as, listening, speaking, reading and writing
 Text types, such as, word, phrase, sentence and paragraphs
Congruence:
ACS’ vision includes a language program which supports the global citizen. The
goal for the World Language program is to help students develop a sense of self
as well as gain respect for all cultures. Both the vision and goal are congruent
with the school’s SLOs.
Student Work – Engagement in Learning:
Student engagement in the Spanish and Armenian is evident by visually
observing students in the classroom, during performances, teacher
observations and by the student work displayed in the classrooms.
Accessibility of All Students to Curriculum:
All students have equal access to and participate in the World Language
program. The curriculum is designed to support students at different levels of
proficiency.
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Student Work — Engagement in Learning
Indicator: The school’s examination of representative samples of student work and snapshots of student
engagement in learning demonstrate the implementation of a standards-based curriculum and the schoolwide
learner outcomes.

Findings

Supporting Evidence

(Listed under each curricular area above)
Additional Findings:
During weekly meetings, students’ work samples, short-term and long-term
progress and successful use of and appropriateness of curriculum are examined.
School wide learning outcomes (SLOs) are revisited and reinforced at the
student/parent/teacher team meeting and evaluated in relation to student’s
progress.
In addition, teachers keep portfolios of student work in their classroom to
examine and make instructional decisions that reflect the SLOs.

 Staff meeting agendas
and notes
 Student work products
and portfolios
 Enrichment class
schedule
 Intervention class
schedule
 SLOs

Standard-based curriculum is provided and when necessary, tutoring or other
interventions are available either on a regular basis or when necessary.
Students have opportunities to take enrichment classes after school.

Integration among Disciplines
Indicator: There is integration among academic and career technical disciplines at the school and where
applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.

Findings

Supporting Evidence

(Listed under each curricular area above)
Additional Findings:
ACS has as a founding principle that interdisciplinary curriculum offers students
opportunities to learn academic content through meaningful context. Therefore
ACS integrates critical-thinking and problem-solving tasks based on the CCSS
into language arts, mathematics, social studies, science, foreign language, art,
P.E., and music programs.

 Project based
activities
 Differentiated
curriculum
 Student Study Team
process
 Student work products
 Culminating projects
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Use of multiple Intelligences also allows students to excel in the curriculum by
using the intelligences they excel at. (i.e., Learning a song in social studies or
science.)
Technology and literacy are used to facilitate and enhance other content
learning.

Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each program area, including
graduation requirements, credits, and homework and grading policies, to ensure student needs are met through
a challenging, coherent, and relevant curriculum. This assessment includes the degree to which there is
involvement of key stakeholders (governing board members, teachers, parents, and students).

Findings
Teachers at Ararat Charter school have 9 professional days before school starts
in August for professional development, inquiry, collegial coaching, research
and curriculum planning. Teachers engage in weekly grade level team meetings
and whole group staff meetings to design, develop, evaluate and revise the
curriculum they are teaching
ACS stakeholders (Governing Board, teachers, parents, and students), have
access to performance data; are invited to attend regular meetings; and
encouraged to provide input on performance and curriculum. Standards-based
report cards and parent/teacher conferences provide short-term data on the
learning progress and the SBAC, and benchmark test results provide long-term
data. The curriculum is analyzed and compared to the short-term and long-term
results and any necessary curriculum adjustments are made.

Supporting Evidence
 Teacher Contract
 Staff meeting agendas
and notes
 School Calendar
 Parent conference
schedules and notes
 SLOs
 Test results
 Charter Petition

At the parent teacher conferences, the learning records and any test results are
reviewed and plans with appropriate strategies are discussed to reinforce or
continue to support areas of strength and revised to improve areas of need.
Additionally, ACS has created access to a plethora of resources as well as inservice for teachers and parents, aimed at integrating the Common Core State
Standards into the curriculum and teaching. With the exception of the new
mathematics textbooks, all other textbooks are aligned with state standards and
teachers are actively adapting their instruction and teaching techniques to align
with Common Core State Standards. Teachers are actively using CCSS to write
pacing guides and curriculum maps to inform and guide instruction. Teachers
attend regular professional development trainings to keep abreast of the most
current education research and share this information at weekly staff meetings.
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Teachers have high expectations of students and provide strong support in
selection of curriculum. The Common Core State Standards, and current
educational research, ACS’s vision and purpose are consulted when choosing
curriculum.
With respect to specific curriculum changes, teachers are active in materials
adoption evaluations and recommendations.

Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy, and coherency after examination of policies
regarding course completion, credits, grading policies, homework, etc.

Findings
The school curriculum is designed to benefit many types of students, with an
understanding that students have different learning styles, ways of learning and
applying new information. The staff at ACS uses teacher created material as well
as the adopted curriculum. They do not employ a one-size fits all model. Instead,
they utilize their knowledge of individual student needs as well as the needs of
the class as a whole to create meaningful and engaging lessons. They backwards
map in their planning to ensure they are starting with the end in mind and have
a clear destination.
Teachers design and select curriculum based on the needs of the students and
the goals laid out in the Charter, SLOs, and LCAP. The Governing Board adopts
all curriculum based on the recommendation of the Leadership Council and the
principal.

Supporting Evidence












SLOs
CCSS
LCAP
Staff meeting agendas
and notes
Board meeting
agendas and minutes
Mission Statement
Long-range plans
Lesson plans
Classroom
observations
Report cards
Grading and
homework policies

The reporting, grading, and homework policies are designed to ensure all
students meet state-mandated education requirement while at the same time,
engage the students in the education process. The schoolwide learner outcomes
in regards to curriculum use and the school policies for grading and homework
are reviewed based on the learner outcomes at staff and professional
development meetings.
The teachers, administrators and Governing Board continually assess the
implementation of its curriculum. The goal of the school is to ensure that every
child is successful. Strategies for accomplishing this goal include staff
development and training, faculty meetings, articulation among staff members,
observation of classroom instruction, parent and student surveys and a
continual review of assessment results.
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Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and universities and technical
schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the
curricular program.

Findings

Supporting Evidence

Teachers regularly share information with colleagues who teach the grade level
below and the grade level above at staff and grade level meetings and
professional development. When discussing and revising long range plan and
curriculum maps, teachers also do vertical articulation to make sure all key
standards are taught across the grades.
Local feeder schools have an information night for their students, and ACS has
the opportunity to attend that program and discuss ACS with prospective
parents and students. In addition, ACS’ website is available to the feeder schools
and the community for school information.

 Staff and grade level
meeting agendas and
notes
 Professional
development agendas
and notes
 Website

ACS needs to define ways to follow up with students who are promoted and
attend middle schools

B2.

Access to Curriculum Criterion
Variety of Programs — Full Range of Choices

Indicator: All students are able to make appropriate choices and pursue a full range of realistic college and career
and/or other educational options. The school provides for career exploration, preparation for postsecondary
education, and pre-technical training for all students.

Findings
All students have access to a standards-based curriculum, P.E., Armenian and
Spanish language classes, Art, Music, and Technology. Enrichment classes
offered after school offer students and parents a choice.
Additionally, ACS sponsors an annual College and Career Fair for students every
spring.

Supporting Evidence






Charter petition
Master schedule
Curriculum
School calendar
Website
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Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum to all students is accessible to all students through all
courses/programs offered. The school examines the demographics and situation of students throughout the class
offerings. The school’s instructional practices and other activities facilitate access and success for all students.

Findings

Supporting Evidence

Listed under each curricular area above
Additional Findings:
In order to guarantee that the rigorous, relevant and coherent curriculum is
accessible for all ACS students, teachers organize specific instructional activities
to scaffold and differentiate student learning. Teachers provide challenging,
meaningful, and up-to-date curricula that encourage students to engage in the
education process. Special needs students are also provided with challenging,
meaningful up-to-date curricula and instruction as well as access to resource
teachers. Student study teams (SST) provide help to struggling students. Access
to cumulative and IEP files as well as a school psychologist, resource specialist,
and other members of the special education team support learning success.

 Lesson Plans
 Cumulative records
 SST schedule and
notes
 Parent/teacher
conferences

Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal learning
plan, and their college and career and/or other educational goals. (This includes the evaluation of whether
online instruction matches the student’s learning style.)

Findings
Student, parent, and staff collaboration is facilitated in a variety of ways:
 Provide a safe and positive learning environment.
 Maintain regular on going communication with parents through a
monthly school newsletter.
 Inform parents of the progress of the class through communication from
the teacher, and parent meetings.
 Provide time for Parent/Teacher/Student Conferences
 Provide Parent Information meetings including, but not limited to: Back
to School Night, Parent Orientation, Parent Education meetings
 Utilize Parent, Student, and Teacher surveys
 Hold SST, 504, IEP meetings as needed
 Involve teachers in ongoing professional development and mentoring.
 Provide opportunities for parent education throughout the year

Supporting Evidence
 Parent/Student
Handbook
 School Calendar
 Parent/Student
Surveys
 Website
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 Resolve conflicts by following the Conflict Resolution policy as described
in the Parent Handbook.
 Provide opportunities for shared committee work: fundraising, festival,
volunteer

Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes in students’
personal learning plans (e.g., classes and programs) and regularly evaluates them.

Findings
ACS teachers regularly monitor and change student academic and behavior
plans in a variety of ways:
 Have SSTs (Student Study Teams) regularly that involve all level faculty
members and parents.
 Evaluate through observation daily and make daily changes as necessary.
 Give extra attention daily to areas of academic need.
 Provide tutoring opportunities to students as needed.
 Change program components based on student need.
 Change learning groups based on student academic need.
 Create new curriculum/materials to fill specific gaps and to meet
students’ needs.

Supporting Evidence
 SST meeting schedule
and notes
 Lesson plans
 Parent Conferences
 Parent and student
surveys
 Report Cards
 504s
 Staff meeting agendas
and notes
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ACS WASC Category B – Standards-based Student Learning: Curriculum
Summary, Strengths, and Growth Needs
Summary

With the student at the center, ACS’ curriculum at all levels is designed to foster lifelong learning and reflect our
Schoolwide Learner Outcomes (SLOs). The curriculum is aligned with the Common Core State Standards (CCSS).
ACS’ curriculum is rigorous and relevant, and is adjust as appropriate to address the individual learner’s needs.
The goal with curriculum presentation is to foster mastery of concepts so to prevent gaps in a student’s academic
skills. Additionally, the curriculum is presented on the instructional techniques of the constructivist
philosophies, which help students become independent lifelong learners.
Through this self-study, we have learned that rigorous, relevant and coherent curriculum is present at all grade
levels. The curriculum is reflective of our efforts to follow the learner and help each student achieve mastery of
concepts. However, ELD is an area where we need to improve accessibility and connect between levels of
disciplines. This has come to our attention through staff collaboration, CAASPP scores, and other classroom
assessments and observations. In the overall curriculum, we have seen that we are able to create access for a
wide variety of students with various learning styles and needs.
Teachers are meeting regularly, discussing, implementing, and re-evaluating the curriculum to accommodate
student needs and to create the most rigorous and successful learning environment we can.
Due to ACS’ status as a K-5 school, there are no formalized graduation requirements. However, we strive to give
students access to apply curriculum to the real word in as many ways as possible. We are always thinking and
planning different ways we can take students into the real world where they can apply skills and knowledge
learned, via field trips, service learning, and project based learning.

Areas of Strength







ACS has maintained clear standards and learning goals aligned to the common core state standards
The curriculum is student-centered, and supports the Schoolwide Learner Outcomes
The curriculum is current in educational research and thinking
Teachers use integrated curriculum to teach students how to learn and to become lifelong learners
Teachers are committed to professional development
Grade level teachers collaborate to strategize how to support and improve student learning
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Areas of Growth





Purchase new ELA textbooks that reflect the CCSS
Provide more opportunities for “real life” experiences for students
Provide more EL supports in the classroom
Provide more opportunities for students to engage in technology
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Category C: Standards-based Student Learning: Instruction
C1.

Challenging and Relevant Learning Experiences Criterion
Results of Student Observations and Examining Work

Indicator: The school’s observations of students working and the examining of student work provide information
on the degree to which all students are engaged in challenging and relevant learning to assist them in achieving
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. The
school, particularly, has evaluated the degree of involvement in the learning of students with diverse
backgrounds and abilities and modified approaches based on findings.

Findings
At Ararat Charter School we believe that all students deserve to have
opportunities to challenge themselves to do their personal best and that it is the
teacher’s job to provide these opportunities for challenge. This challenge
extends to students who are working below, at or above their grade level. Each
child contains within them a unique blend of strengths, weaknesses and true
challenges, and the teachers at ACS pride themselves in knowing their students
well enough to provide the appropriate level of instruction and support at the
appropriate time.

Supporting Evidence






Student work samples
Projects
Portfolios
Rubrics
Classroom
observations

On any given day in the classrooms at ACS, students can be seen engaging with
curriculum through hands-on activities, small groups, homogeneous groupings,
peer coaching, extension activities, and open ended projects. Anecdotal
observations of students show their engagement in the lessons and activities
provided by the teachers.
By observing students working and examining student work, it has been
observed that students work in a collaborative, constructivist type manner. This
is done through instructional programs where all curriculum design is aligned
with Common Core State Standards. In this way, students have collaborative
experiential learning environments to develop their interpersonal skills and
nurture mutual respect, civic responsibility and life-long learning. Students are
competent learners where they reflect after formative assessments, a practice
considered essential in improving students’ understanding of the way they learn
best. In this way, students develop a strong foundation of knowledge and
competence in learning upon which they can build in the future. Also, students
are self-motivated learners where they connect personal interests and
questions with curricular and extra-curricular opportunities. This promotes
students to be life-long learners where they are encouraged to continue
learning while making connections outside of the formal school setting.
Through administrator and teacher observations of student work and of student
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participation, it is evident that students are engaged in challenging learning
experiences and are learning strategies, content and skills from their teachers
and peers that they can implement into their learning.

Student Understanding of Learning Expectations
Indicator: The students know the standards/expected performance levels for each area of study.

Findings

Supporting Evidence

Students are provided with clearly articulated lesson objectives that correspond
with Common Core State Standards. Lesson objectives that are provided prior
to lessons establish a clear objective, and aids in the concluding portion of the
lesson where students can check for understanding. At ACS there are rubrics in
all subject areas that provide students with clear performance outcomes.
Students are also encouraged to set their own goals for instance with reading
they are able to set their own fluency reading goals along with specific
Accelerated Reader reading goals.

 Accelerated Reader
goals
 Rubrics
 Classroom
observations

Through rubrics, student checklists, and clear expectations discussed before and
after lessons, students are able to monitor their own progress and take
responsibility for their own learning. Teachers make sure that objectives are
explicitly stated before and after lessons are taught as well as before, during
and after projects.
Teachers help students develop metacognitive skills and encourage them to
reflect on and assess their own thinking and understanding. Students learn
when and how to use particular strategies for learning or for problem solving.
When a student knows the stages in the process of learning and understands
his or her own preferred approaches to it, s/he can identify and overcome
blocks to learning and can apply that learning to real world situations.

Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction, including integrating multimedia
and technology, and evaluate its impact on student learning.

Findings
To ensure that all students master the skills, teachers provide differentiated
instruction and interventions. Using the concept of vertical and horizontal

Supporting Evidence
 Differentiated
Curriculum
 SST process
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enrichment, advanced learners are provided with opportunities of acceleration
and enrichment to study concepts in more depth and complexity (Shore et al.
1991). Students have different avenues or modalities to express understanding
of the content such as using multimedia presentation. Students are able to use
the computer lab for multimedia and technology incorporation in their work.

 Culmination of
projects
 Student work
 Lesson Plans

Specifically, staff provides scaffolding strategies in all subject matter by
providing opportunities to extend learning. Follow up lessons provide students
with additional support for individuals and small groups. In terms of supporting
English Learners, individual ELD folders are used where ELD standards are used
to evaluate student performance through strategies such as Specially Designed
Academic Instruction. This includes use of realia and manipulatives, visuals,
graphics organizers such as Thinking Maps, body language and gestures, as well
as interactions between students such as Think-Pair-Share, songs, and
increasing positive feedback to lower the affective filter.
Teachers are constantly monitoring student progress and engagement in the
projects, content standards being addressed and engagement in SLOs.
Teachers also differentiate by utilizing flexible grouping based on observation
and assessment to work on discrete skills for individuals. Teachers have flexible
expectations for students and do not enlist a “one size fits all” model in delivery
methods or instructional level.
Some strategies for differentiation are:















Seating placement
One-on-one adult support
Learning Centers
Small groups
Peer coaching
Rubrics
Formative assessments
Guided practice for specific students
Separate assignment sheets for individuals to extend or remediate
Visual supports
Student generated goals
Teaching students to use resources found in the room
Daily schedule
Technology/computers

Differentiation of instruction gives students more confidence about their ability
to learn; they are more willing to attempt more challenging tasks. Students who
need extra support know they will receive it, and students who catch on quickly
are motivated to broaden and deepen their knowledge and skills.
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C2.

Student Engagement Criterion
Current Knowledge

Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.

Findings
ACS teachers are credentialed and highly qualified in their content area.
Teachers and administrators are members of various professional organizations
including ASCD, Edutopia, CCSA, IRA and others that support improving
instructional technique. ACS actively seeks professional development
opportunities and encourages and monitors teacher participation in these
trainings. These professional development opportunities not only keep teachers
current in the instructional content that is being taught but also keep teachers
abreast of the latest educational research. Teachers have professional
development stipends for conferences, workshops and professional reading
materials and are expected to bring their learning back to the staff meetings.
Teachers are also engaged in weekly dialogue on meeting the needs of all of the
students at ACS through professional learning communities during group and
grade level inquiry meetings.

Supporting Evidence
 Personnel files
 Professional
development agendas
and notes
 POPs
 Technology
 Student work
 Lesson Plans

Additionally, teachers use the ACS evaluation system of Performance
Observation Plans (POPs) to create individual goals for themselves to extend
their knowledge and practice of teaching and learning. Each teacher co-creates
goals for him/herself along with the Principal to work on the areas of instruction,
standards, content knowledge and classroom management. Teachers are
responsible for reading current research on their goal, for reporting back what
they have learned and accomplished and for sharing this learning with the
Principal
Teachers have a range of multimedia and other technologies at their disposal.
In order to implement effective integration of technology, Technology Model
Classrooms were developed, where teachers have LAN (Local Area Network)
computers, networked printers, LCD projectors and ELMOs. Students write
reports with a word processor, use the Internet for research, and use excel
spreadsheets to compute totals. Continued technology use promotes readiness
in order for students to build a comfort level in reading and answering questions
online.
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Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.

Findings

Supporting Evidence

Ararat Charter School has created a learning environment that includes
meaningful content with choices for learning: adequate time, space and
materials, immediate and meaningful feedback, and benchmarks of progress,
enriched environment and collaborative learning opportunities. This hands-on,
constructivist approach to student learning emphasizes thinking,
understanding, reasoning and applying knowledge while it does not neglect
basic skills. It is guided by five basic elements: 1) activating prior knowledge, 2)
acquiring knowledge, 3) understanding knowledge, 4) using knowledge, and 5)
reflecting on knowledge (Tolman and Hardy, 1995).

 Personnel records
 Formal and Informal
observation
 Staff meetings
agendas and notes

ACS uses the trainer of trainer model to for job embedded professional
development. Teachers are sent to professional development such as WFTB are
bring back the information to present during professional development. They
also serve as coaches to facilitate the understanding through demo lessons and
peer to peer mentorship.
ACS has a hands-on, constructivist approach to student learning. Teachers
create an atmosphere for students to actively construct their knowledge based
on their understandings and misunderstandings of their own experiences.
Teachers are partners with their students helping them to uncover the next
crucial steps in their learning and development. Teachers scaffold their lessons
for individual student learning needs and encourage them to take control of
their own learning and progress. To encourage independence, teachers let
students know that they have everything they need to get the resources
necessary to be successful.

Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning so that students organize,
access, and apply knowledge they already have acquired; b) that students have the tools to gather and create
knowledge and have opportunities to use these tools to research, inquire, gather, discover, and invent knowledge
on their own and communicate this.

Findings
ACS is dedicated to ensuring that students are engaged and fully committed to
their education. Student work samples and lesson observations clearly show
learning is organized for students to access and apply their knowledge. Students

Supporting Evidence
 Thinking Maps
 Student work products
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demonstrate comprehension of both prior knowledge and recently acquired
knowledge. Students demonstrate this comprehension in by participating in
discussions in class. Students are encouraged to participate in the regular
meetings between teacher, parent and student and demonstrate their
comprehension of what has been taught by their contribution at the meetings.
The contributions of the student at these meetings allow the teacher to make
formative assessments of the students’ level of comprehension.

 Close reading
strategies
 Internet research
projects
 Lesson plans
 Formal and informal
observation

This year, teachers had professional development training on Close Reading and
will be implementing Close Reading strategies to support the increased use of
informational text and text dependent questions prominent throughout the
CCSS.
Structured learning so that students organize access and apply knowledge
they have already acquired:
 Graphic Organizers, such as Venn Diagrams, connect student learning
over time. By comparing a known idea, concept, object or character to an
unknown idea students organize their thinking;
 The culminating activities of a project allow students to look at the vast
array of knowledge that participating in that project allowed them to
access;
 Pre-assessing students for their current understanding of concepts to be
taught allows teachers to pinpoint the important curricular focus and skill
development needed;
 Curriculum spiraling, allows students to constantly be in the
preview/learn/review loop, strengthening their understanding and
knowledge each time a concept is revisited.
 Thinking Maps organize thinking to identify, classify, synthesize, compare
and contrast, list, etc.
 Communal resources give students access to information
Student tools to gather and create knowledge; to research, inquire, gather,
discover and invent knowledge:
 Students are taught the research process: note taking, outlining,
organizing, writing, editing;
 Teachers create flip charts to use as resources for future reference on
discrete skills
 Word walls allow students a tool to find proper spellings of words;
 Teachers create visual displays to show the many ways there are to
multiply or divide;
 Student discussions are held in a circle to encourage connection to, and
extension of, others ideas;
 Students are encouraged to turn “knee to knee” with their partner to
share new thinking or their own opinion;
 Students are assigned partners according to ability for reading and writing
activities;
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 Close reading strategies support students to identify and answer text
independent questions.

Indicator: Representative samples of student work demonstrate that students are able to think, reason, and
problem solve in group and individual activities, project, discussions and debates, and inquiries related to
investigation.

Findings
Assimilated and integrated knowledge is demonstrated in the creation of
projects. These projects require that students apply the knowledge they have
gained in school in order to successfully complete the project. An individual
project allows the student to demonstrate that he/she is able to think, reason,
and problem-solve. Group projects allow students to demonstrate the same
abilities in addition to the ability to cooperate, compromise, communicate, and
thrive in a group setting while producing a viable result. The project may also
provide an opportunity for the student to demonstrate thinking and
communication skills by engaging in a debate over a current events topic or
communicating the results of a research project or an investigation.

Supporting Evidence







Student work products
Science fair projects
Student records
Portfolios
Lesson plans
Formal and informal
observations

Student work demonstrates that students are able to think, reason and
problem solve in group and individual activities, projects, discussions and
debates, and inquiries related to investigation:
 Students' journal entries, reflections, and written explanations of work
show the reflective nature of learning;
 Book groups and Literature Circles allow students time to debate and
discuss literature;
 Science lessons and experiments allow time for inquiry and investigation;
 Discussions and debates on social issues allow for exploring differing
opinions;
 Cooperative groups assign tasks to individual students so that each has a
responsibility to help the group successfully complete their assignment.

Indicator: Representative samples of student work demonstrate that students use technology to assist them in
achieving the academic standards and the schoolwide learner outcomes.

Findings
Proficiency in the use of technology is apparent in both the daily lives of
students and in the projects in which they participate. Students can access
internet sites to do research, design and create graphs or artwork, or
demonstrative evidence to enhance, support or highlight a class presentation,
essay or an individual or class project. Samples of student work with technology

Supporting Evidence





Student work products
Student records
Portfolios
Lesson plans
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include daily homework, testing, projects, and research. It is the goal of ACS that
each of its students, by the end of 5th grade, has a working knowledge of and
familiarity with technology use and computer access.
Student’s use of technology to assist them in achieving the academic
standards and SLOs:

 Computer Lab
schedule
 Internet research
 Formal and informal
observations

 Computers are available for use for research, presentations, and word
processing;
 Teachers use document cameras, projectors and computers to
demonstrate lessons, show student work, and bring the world in to the
classroom;
 Teachers use digital photography to document field trips and class projects
and post these pictures on the website for parents to see;
 Teachers use internet videos, DVDs and CD players to bring realia into the
classroom;
 Teachers use recording devices to record student created songs and poetry
and share with the larger community.
 Students use computers and the internet to do research on various topics
 Students learn computer skills in the computer lab and apply in the
classroom (word documents for reports).

Indicator: Representative samples of student work demonstrate student use of materials and resources beyond
the textbook, such as use and availability of library/multimedia resources and services; availability of and
opportunities to access data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.

Findings

Supporting Evidence

ACS students have daily opportunities to access virtual resources beyond the
textbook, whether at school or home. This work also demonstrates that
students are proficient in the use of materials and resources beyond the
textbook. Students have access to the local library and the computer lab for
internet access for research.

 Students work
products
 Lesson plans
 Computer lab
schedule
 Field trips

Student’s use of materials and resources beyond the textbook and
opportunities to link to the real world:
 Students use the school library;
 Classrooms take fieldtrips to the public library;
 Teachers make regular use of the community for experts and experiences
beyond the classroom;
 Teachers and students do research to find original source material;
 Students participate in service learning projects.
 Students do surveys to collect their own data for class projects.
Real World Experiences
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Indicator: All students have access to career awareness, exploration and preparation that may include such
activities such as job shadowing, internships, apprenticeship programs, regional occupational programs, on-thejob training programs, community projects and other real world experiences and applications.

Findings
The mission of ACS is to support the development of students who will achieve
academic and personal habits and attitudes desirable for an educated person in
the 21st century. Students will become lifelong learners who have developed
the confidence, self-motivation, competence, and responsibility that enable
them to impart direction and purpose to their lives and leadership to their
community.
Academic Attributes of an Educated Person in the 21st Century
 Literacy
 Ability to communicate clearly, both orally and in writing
 Ability to communicate in more than one language
 Understanding of mathematical processes, including application
 Understanding of the scientific process and the various scientific
disciplines
 Knowledge of history and geography
 Knowledge and appreciation of music and the arts
 Ability to observe, gather, organize, analyze, and synthesize information
 Ability to critically assess data
 Ability to think creatively, analytically, and logically
 Ability to use technology as a tool
 Ability to think objectively, and independently

Supporting Evidence













Charter Petition
School Calendar
Curriculum
Long-range plans
Lesson plans
Field trip schedule
Culminating projects
Service learning
projects
Schoolwide
performances
Schoolwide events
PIC agendas and
minutes
School website and
newsletters

Personal Attributes of an Educated Person in the 21st Century
 Resourcefulness, confidence, and motivation
 Passion for lifelong learning
 Enthusiasm, a sense of wonder, and curiosity
 Ability to communicate with respect and compassion
 Ability to work cooperatively with others
 Ability to value relationships, and have respect for others and for
authority
 Ability to respect cultural, ideological, and philosophical differences
 Ability to solve problems by analyzing issues from multiple perspectives
 Clearly developed emotional intelligence
 Self-respect, self-control and self-actualization
 Concentration, focus, and perseverance
 Adaptability and mental flexibility
 Respect for the environment
 A strong sense of connection to and responsibility for the world, both
locally and globally
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Teachers provide students numerous hands on real world experiences to
develop their studies and further extend their understanding and education
through project based learning, field trips and service learning.
Projects and project based learning activities offer learning opportunities to
further enhance real world experiences for students by allowing them to
explore and delve deeper into the subjects they are studying. Such activities also
allow for differentiation of instruction and meets the needs of students who are
able to extend and challenge themselves to excel.
 Kindergarten – Under the Sea Unit
 1st Grade – Animal Habitat Study
 2nd Grade –International Day
 3rd Grade – Robot Design, Solar System Project
 4th Grade – Science Fair Project, Mission project
 5th Grade Science Fair Project, Explorer Project
Field trips are an integral part of students' experiences at ACS. Students go on
field trips which directly link to their learning in school.
 Kindergarten – Aquarium of the Pacific and California Science Center
 1st Grade – Underwood Farms and The Wildlife Animal Center
 2nd Grade –Van Nuys Library, Fire Station, and Eco Station
 3rd Grade – Leonis Adobe Museum and Glendale College Observatory
 4th Grade – Mission Field Trip and LA City Hall
 5th Grade – Riley’s Farm (overnight) and The Music Center
 4th & 5th Grade Student Council – Van Nuys City Hall
Through service learning students are provided an opportunity to demonstrate
compassion, respect, and sensitivity.




Pennies for Patients
Mission Food Drive
Community Fundraising

Students also have opportunities to participate in the following schoolwide
events:






College and Career Fair
Math and Literacy Fair
World Day
Winter and Spring Performances
Schoolwide Recognition Awards Assemblies for attendance, academics
and good character
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ACS WASC Category C. Standards-based Student Learning: Instruction: Summary,
Strengths, and Growth Needs
Summary:

At Ararat Charter School we believe that all students deserve to have opportunities to challenge themselves to
do their personal best and that it is the teacher’s job to provide these opportunities for challenge. This challenge
extends to students who are working below, at or above their grade level. Each child contains within them a
unique blend of strengths, weaknesses and true challenges, and the teachers at ACS pride themselves in knowing
their students well enough to provide the appropriate level of instruction and support at the appropriate time.
On any given day in the classrooms, students can be seen engaging with curriculum through hands-on activities,
small groups, homogeneous groupings, peer coaching, extension activities, and open ended projects. Anecdotal
observations of students show their engagement in the lessons and activities provided by the teachers.
Through administrator and teacher observations of student work and of student participation, it is evident that
students are engaged in challenging learning experiences and are learning strategies, content and skills from
their teachers and peers that they can implement into their learning.

Areas of Strength
 Teachers are highly qualified and are seen as positive role models while teaching and coaching
 Curriculum is standards aligned and student centered
 Teachers use a variety of formative and summative assessments to show student growth and guide
instruction
 The constructivist approach is evident throughout the school
 Professional development is valued and ongoing

Areas of Growth





Differentiation of curriculum for high achieving/GATE students and EL students
Project based learning professional development
Technology use in the classroom professional development
ELA and ELD support and professional development

109

Category D: Standards-based Student Learning: Assessment and Accountability
D1. Using Assessment to Analyze Monitoring and Report Student Progress
Criterion
Professionally Acceptable Assessment Process
Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, and report
student performance data to all stakeholders.

Findings
ACS seeks to align curriculum, instruction, and evaluation with the Common
Core Content Standards in order to ensure success in meeting student
outcomes. ACS ‘commitment is to comply with all state mandates, including
providing students with all state mandated tests (CAASPP, CELDT, Fitnessgram).
This includes maintaining a current schedule of all testing, organization of all
test sites, and advising teachers and students of upcoming test dates. Records
are kept of the attendance and performance of all students who participate in
any test administration. For all state mandated assessments, ACS trains and
certifies staff to proctor the tests.
Teachers use a variety of assessment methods and observational data to
evaluate student learning and monitor progress towards achievement of the
SLOs. Multiple assessments give teachers a broad view of their students in all
areas of their development in alignment with our mission to educate the whole
child.

Supporting Evidence
 Summative and
formative assessments
 Lesson plans
 CAASP results
 CELDT results
 Fitnessgram results
 Grading Rubrics and
portfolios
 Illuminate Formative
Assessment Reports
 LCAP
 Board agenda and
minutes
 Report cards
 Progress reports

Both summative and formative assessment measures are utilized throughout
the school. Students demonstrate knowledge through completion of
assignments and scoring successfully on objective tests. Formative assessments
are used, such as in-class assignments, homework, mid-unit checking for
understanding, math fact and word study tests, journals, logs and standardized
state tests (CAASPP). In addition, performance assessments demonstrate the
depth and breadth of students’ new knowledge. Teachers use assessments to
inform lesson planning and to evaluate learning. Additionally, teachers are
trained to interpret and present summative test scores and formative results to
the parents and students.
To stay consistent with our goal of educating the whole child, ACS creates the
following measurable student outcomes using formative and summative
assessments that are age, grade and developmentally appropriate:
 Students develop their abilities as readers, writers, researchers, listeners,
speakers and collaborators;
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 Students develop their math computation, application and problemsolving skills;
 Students develop their knowledge and understanding of history and the
social sciences through global studies that promote cultural
understanding, democratic values, and social responsibility;
 Students acquire knowledge of science concepts through exploration,
experimentation, application, research and utilization of the scientific
method;
 Students develop an understanding of the importance of physical
exercise and fitness, nutrition and healthy eating habits, and positive life
choices for physical and mental well-being;
 Students apply the skills necessary to work collaboratively and
cooperatively in group and community settings and will communicate
effectively to solve interpersonal problems;
 Students develop their artistic creativity and aesthetic appreciation for
the visual and performing arts.
ACS collects, disaggregates, analyzes, and reports student data to students,
parents, staff, and stakeholders including the ACS’s Governing Board and the
Los Angeles Unified School District’s board (LAUSD). Furthermore, this
assessment data is used when designing professional development plans and
also to adjust lesson plans to meet the needs of each student.

Monitoring and Reporting Student Progress
Indicator: There are effective processes to keep district, board, parents, and the business and industry community
informed about student progress toward achieving the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.

Findings
Schoolwide Data
ACS uses the SARC report, annual API and AYP reports, and annual parent and
student surveys along with the school’s Benchmark assessment data to look at
the whole school’s progress. In July, the principal presents an annual report on
the academic progress to all stakeholders. This report uses Benchmark
Assessment information and surveys to report on student achievement and
parent satisfaction level. At the September board meeting there is a
presentation of the school’s API and AYP reports. This allows the Governing
Board to evaluate the school’s overall achievement and also to gauge whether
the internal school assessments are a reasonable measure of achievement on
the state tests. The principal also uses schoolwide reports to guide the teachers
in decision making about adopting new curriculum or making schoolwide
changes in pedagogy. The SARC, the API and AYP reports are sent home to
parents and posted on the school website for the community to access. Whole

Supporting Evidence
 Reading Inventories
 School Benchmarks
assessments
 CAASPP
 CELDT
 Progress Reports
 Writing portfolios
 Report Cards
 Parent/Teacher
Conference sign-in
sheet and notes
 LAUSD Oversight
Visit/Report
 Charter Petition
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school data is shared with all stakeholders at Governing Board meetings, LAUSD
board meetings, and through the LCAP and Charter Renewal Petition.
Additionally, teams comprised of all stakeholders participated in the WASC
process, resulting in a schoolwide focus on using multiple measures of
assessment to improve the overall academic program.

 Governing Board
agendas and minutes
 LCAP
 SARC

Class and Grade Level Data
At the start of each school year, teachers teaching in 3rd – 5th grades are given
a class report of their students’ achievement on the (CAASPP) Smarter Balance
from the previous year. This report gives teachers specific data about the
students’ achievement in each domain of the standards assessed. This gives
them another way to measure their own success as teachers based on how the
students were able to perform on the test. They use this information to modify
their instruction in the new school year. All teachers are also given a report of
their current class’s achievement broken down by domains. This gives them
important information about the achievement levels of their students at the
close of the prior school year. They use this along with pre-assessments in the
class to design their instruction for the current school year. Teachers also use
class reports of student achievement on the Benchmark Assessments at the end
of each trimester to modify and guide instruction.
Teachers inform students and parents of test results and student performance
through conferences, report cards, and progress reports. In addition, student
progress is communicated through Back-to-School Night and Open house,
Parent/Teacher conferences, Principal’s newsletters, student presentations,
performances, and displays of student work throughout the year.
Student Data
Individual Student data is used to provide parents, teachers and students with
detailed information about each student’s achievement. Individual student data
is used for in-depth analysis for students who are struggling. This analysis is used
to design intervention programs that will meet their needs, and it may be used
to help inform a special education evaluation. Teachers measure student
achievement by utilizing mutually agreed upon benchmarks for Academic
Performance Levels (APL), based on a five point rubric. Standards based report
cards sent home at the end of each trimester measure student progress towards
grade level standards in the core content areas.
Consistent with the constructivist instructional philosophy, portfolios give
students opportunities for choice and to show their individual interests and
talents. In addition to offering teachers a tool for gauging students' progress and
their strengths and challenges, the portfolio design includes procedures to bring
students and parents into the assessment process. By asking students to reflect
on their own performance, we empower them to recognize and be responsible
for their own learning.
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Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student achievement of the
academic standards/schoolwide learner outcomes through the curricular/co-curricular program.

Findings
Ararat Charter School believes that the parents and the school community are
essential participants in the educational success of every student. Because the
parents are the most important influence on the student, parents are
encouraged to take an active role in the student’s education by attending and
participating in the regular meetings with the teacher. Prior to the meetings,
teachers provide parents with a report of their student’s academic progress.
These reports are discussed at the meetings; the academic progress is reviewed
and supports are put in place if necessary. Teachers hold conferences with every
parent regarding expectations for academic success. Teachers also meet with
the families of each student scoring below Proficient on the state mandated
tests to create an academic improvement plan and to provide supports through
targeted instruction and interventions
There are many avenues of communication at ACS. The parent survey revealed
that 89% of respondents are satisfied with parent/teacher communication. The
following are some of the strategies used at ACS for parents to receive news and
information about the school and to provide feedback about the school and its
programs:













Supporting Evidence
 School Benchmarks
assessments and
reports
 CAASPP reports
 CELDT reports
 Fitnessgram reports
 Progress Reports
 Report Cards
 Parent/Teacher
Conference sign-in
sheet and notes
 Board meeting
agendas and minutes
 LAUSD Oversight
Visit/Report
 Charter Petition
 LCAP
 SARC

Weekly school update emails
Weekly teacher letters
School website
Principal open door policy
Parent conferences (formal and impromptu)
Connect Ed
Parent Involvement Committee meetings
Annual parent surveys
Committee meetings
Signs posted at the school
Parent education nights
Daily updates on behavior/academics when necessary
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Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward meeting the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
.
Findings
Ararat Charter School believes assessment is vital to ongoing student success.
Assessment data is used to evaluate the progress of the school as a whole, to
drive instruction, to create differentiated instructional programs for individual
students, to communicate with parents about their student’s progress, and to
help empower students to reflect on their own learning. Aa variety of multiple
assessment measures are used to provide a richer and more in-depth view of
each student’s progress.
Teachers work in grade level teams to develop appropriate assessments and to
accurately score student work. They examine the results of Benchmark
assessments and curriculum-embedded assessments to make instructional
decisions about what to re-teach, which students need small group instruction
or interventions, and what areas they need to teach in a different way.
On a daily basis, teachers collect data from students’ class work and homework,
which can be in the form of math worksheets, an essay, a poster, a
dramatization, or a presentation. Teachers circulate during writing and reading
sessions to conference with individual authors and readers. Students give direct
feedback in group discussions through various methods when asked (i.e. “Give
a thumbs up if you understand, thumbs down if you’d like more explanation”).
This information guides the teacher in designing lessons for the whole class, as
well as for individual student needs.
Schoolwide Benchmark assessments in reading, writing genre, math, are
administered at the end of each trimester. At weekly grade level meetings
teachers analyze the data to modify instruction. Students who score “basic and
below” levels will receive interventions
At the end of each year, ACS analyze the standards based report cards,
benchmark assessments and California Assessment of Student Performance and
Progress (CAASP) results to determine to what extent the students are meeting
grade level standards. The data is disaggregated by ethnicity, gender, and
English Language Learner (EL) proficiency levels, Students with Disabilities
(SWD), Socio-economically Disadvantaged (SED), and Gifted and Talented
(GATE).

Supporting Evidence
 CCSS
 Summative
Assessment:
performance
assessments,
benchmark tests,
progress reports,
culminating projects,
unit assessments, ,
parent/teacher
conferences, annual
state tests SBAC,
CELDT
 Formative
Assessments: reading
inventories, individual
student conferences,
anecdotal notes,
informal class checks,
daily work, homework,
rubrics, student selfevaluations
/reflections
 Progress reports
 Report Cards
 Parent and student
surveys
 Student records
 Student work products
 Portfolios
 Lesson plans

Subsequently, using the Content Cluster analysis reports of the Smarter Balance
(SBAC), teachers determine the grade level and individual student needs. Based

114

on the standards content cluster analysis and the benchmark assessments, the
teachers develop class and individual student goals. They also develop a plan to
indicate how each teacher will meet these goals. Each year, during Parent
Conferences, the teachers share with the parents the individual student goals
and plans for success.
ACS conducts longitudinal studies, utilizing CAASPP and benchmark
assessments, and APLs. The staff has set the goal 85% of the cohort group of
students who attend ACS from grades 1-5 will meet State and ACS standards.
This information is also used to glean from disaggregated and historical data to
make determinations about the instructional programs.
ACS uses edtec to disaggregate the test results so staff can analyze them.

Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students’ grades and their growth and
performance levels are determined and uses that information to strengthen high achievement of all students.

Findings
Teachers measure student achievement by utilizing mutually agreed upon
benchmarks for Academic Performance Levels (APL), based on a five point
rubric. APL scores of 4 or 5 are meeting and exceeding the standard. Standards
based report cards issued at each trimester measure student progress towards
grade level standards in the core content areas.
There is a school-wide standard for grading. Teachers are trained on the school’s
policy and work with the principal to ensure that grades are calibrated and
assigned in a fair and consistent manner that corresponds with the Common
Core State Standards.
Each student’s progress for each subject is evaluated regularly to ensure that
the student has assimilated the information and achieved the learning objective
for each subject or grade level before proceeding to the next step or being
advanced to the next grade. The steps used to evaluate mastery are content
specific standards aligned assessments. Consistent and satisfactory progress
and an APL level of 4 or 5, indicate that the student is achieving mastery. If the
assessments show inconsistent or unsatisfactory progress, the appropriate
intervention would be made to support the student.

Supporting Evidence
 CCSS
 Benchmark
assessments
 Rubrics
 Progress reports
 Report Cards
 Student work products
 Portfolios
 Lesson plans
 Staff meeting agendas
and notes
 Parent/Teacher
Conferences
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Performance standards and assessments for students with exceptional needs
and English Learners:
Determination of successful student progress and attainment of outcomes are
defined appropriately on a case-by-case basis, according to their Individualized
Education Program (IEP) and/or English proficiency levels and any additional
recommendations by the Special Education team. English Learners will
demonstrate reading and writing proficiency in English after five years of
attending ACS, as determined by a score of 4 or 5 overall, with no subtest
(listening/speaking, reading and writing) lower than a score of 3 on the
California English Language Development Test (CELDT).

D2.

Using Assessment to Monitor and Modify Learning in the Classroom Criterion
Appropriate Assessment Strategies

Indicator: Teachers use appropriate formative and summative strategies to measure student progress toward
acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group projects, tests, etc.

Findings
Formative: Teachers monitor students’ daily work in order to inform next steps
with respect to the whole class, forming small groups, or designing strategies
for individual students. Notes are taken and kept on each individual’s growth,
progress and areas of difficulty. Classroom work and homework are evaluated
daily. Self-evaluations/personal reflection assignments are given to students at
least twice a year and for end of project and behavior evaluation. Anecdotal
notes are kept in writing and reading through individual and small group
conferencing. Quick-checks are conducted (thumbs-up, side, down) for on the
spot assessment as well as informal scaffolding through probing and
questioning. Teacher-student created rubrics clarify expectations for
assignments.
Summative: Portfolio collections and science journals demonstrate growth of
writing skill and scientific knowledge over time. Research papers, oral
presentations, essays, art projects, dramatic presentations, PowerPoint, tests,
math assessments, math unit assessments, informal reading inventories,
writing samples graded on a rubric, project performance rubrics, daily/weekly
math facts, word study tests, science assessments, science and writing
journals, reading logs, and end of the year state standardized tests all help
teachers and students evaluate the success of a unit or project and give the
teacher valuable information on how well individual students learned content
and performed skills.

Supporting Evidence
 CCSS
 Formative assessments
 Summative
assessments
 Rubrics
 Progress reports
 Report Cards
 Student work products
 Portfolios
 Lesson plans
 CAASPP staff training
 Staff meeting agendas
and notes
 Formal and informal
observations
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Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student achievement of the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes,
including those students with special needs.

Findings
ACS utilizes a wide variety of authentic assessment methods to accurately
determine when students are meeting the CCSS, the school’s SLOs, and their
own individual potential.
As noted above, the school staff uses a professionally acceptable assessment
process to collect, disaggregate, analyze, and report student performance data
to the board, school staff, students, parents, and all other stakeholders of the
school community.
ACS has high expectations for each of its students and assesses each student’s
progress regularly. The results of the assessments are provided to both the
student and the parent and modifications (if necessary or appropriate) are
made to support student success and well-being.
The formative assessment tools used by ACS teachers are designed to give
immediate feedback. Formative assessments can occur during and after
student participation in speeches, presentations, projects, and displays. This
assessment focuses on content and performance. The teacher is able to
critique the event in progress and get input from the student either during or
after completion. In addition, the formative assessment allows the teacher to
make observations about the student’s working vocabulary, mathematics
skills, and/or artistic talent. Equally important, the teacher can assess the
student’s level of confidence in the expression of the skills. Appropriate lessons
and activities for either individual students or groups can be designed to
address areas of concern that are presented during the assessment.
Summative testing demonstrates the cumulative results of the learning process
and includes learning records/logs, portfolios, benchmark tests, CAASPP and
CELDT results. The results of these assessments demonstrate the progress
toward and achievement of the CCSS and the SLOs.

Supporting Evidence
 CCSS
 Summative
Assessment:
performance
assessments,
benchmark tests,
progress reports,
culminating projects,
unit assessments, ,
parent/teacher
conferences, annual
state tests SBAC, CELDT
 Formative
Assessments: reading
inventories, individual
student conferences,
anecdotal notes,
informal class checks,
daily work, homework,
rubrics, student selfevaluations /reflections
 Progress reports
 Report Cards
 Parent and student
surveys
 Student records
 Student work products
 Portfolios
 Lesson plans

Examples of student work and assessments based on standards and SLOs:
1. An Academically Proficient Individual – has a comprehensive knowledge
base in all content areas; and has developed sound study and organizational
skills.
 Students have the on-going ability to make choices in their learning to
ensure optimal engagement;
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 Students work samples continuously demonstrate confidence and
mastery in the subject matter;
 Presentations to parents and the ACS community celebrate learning and
set goals for students to do their best work and push themselves
academically and socially;
 Self-evaluation and reflection on learning allow students to celebrate
their knowledge create goals for themselves and allows teachers to
assess the effectiveness of their teaching and the student’s learning;
 Self-evaluation and reflection on behavior and social emotional learning
allow students, parents and teachers to see growth over time, allows
students to set goals for themselves, and help to identify needs for
special education assessment;
 Community partnerships and community field trips take learning outside
of the classroom and allow students to understand that learning
opportunities are available anywhere we go.
2. A Critical Thinker - can analyze and synthesize information to creatively and
effectively apply critical thinking skills and practical problem solving
procedures in academic and real-life situations
 Science, writing, social studies journals and reflection pieces
demonstrate the students’ confidence in their newly acquired
knowledge;
 Project based rubrics allow for teachers to assess students, and students
to assess themselves, in their ability to think deeply about a subject and
show flexibility in their learning;
 Conflict resolution observations and self-reflection exercises allow
students and teachers to assess all areas of critical thinking;
 Poetry readings, author’s celebrations, presentations, and school
performances allow for students to demonstrate their ability to think
critically and use resourcefulness.
3. An Effective Utilizer Of Technology – explores, selects, and applies
information responsibly and appropriately to create original works.
 Computer classes allows for learning how to use technology and the
internet responsibly and appropriately, as well as learning and improving
computer skills;
 Computer classes and enrichment classes invite students to explore new
ways to integrate technology in real-life;
 Research, projects, class presentations, and performances give students
opportunities to develop confidence and skill in using technology
effectively and for various purposes.
4/5. A Socially Responsive, Culturally Aware, and Productive Individual – has
a clear sense of civic responsibilities, demonstrates constructive and
collaborative work ethics, self-discipline and positive character traits, and
understands, respects, and appreciates individual and cultural differences.
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 By using social studies projects and self-assessments, students are given
the opportunity to choose and demonstrate what they have learned;
 Daily participation in class discussions, the World Language curriculum,
and the Second Step character building program allow students to
practice, model and absorb effective interpersonal relationship skills.
 Student led assemblies and performances give students the opportunity
to develop confidence and skill in public speaking;
 Service learning gives students authentic opportunities to apply their
skills and knowledge to affect the larger community;
 Annual fundraising events give students a chance to contribute to the
success of our school and to give back to the community and beyond;
 Enrichment classes give students choice in their learning and allow them
try activities and pursue different interests and passions not offered
during the regular school day.
 Through interaction with the community and field trips students are
assessed through observation and reflective practices on their ability to
be a responsible participant in the broader community.

Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded assessments in English
language and math, including performance examination of students whose primary language is not English, and
uses that information to modify the teaching/learning process.

Findings
In math, curriculum embedded assessment is closely aligned with the problem
solving discussions that are a regular part of our math program. Teachers
encourage discussion in multiple ways to approach a story problem. Students
are frequently asked to share their methods for solving a problem and to
inquire why other students got different answers to understand whether or
not their solution is true. Teachers in the primary grades hold incredible
equation discussions that allow students to start with where they are while
being exposed to more complex ideas from other students in the room.
Teachers get to know their students well through student work, assessments,
and discussions about what they are struggling with and what they know and
understand deeply.
Teachers use multiple strategies for assessing many different types of learners,
including English learners. All learners have a chance to demonstrate their
knowledge in a way that works for them which could include drawing pictures,
pointing, creating models or translation if need be. Lessons are modified in
other ways such as making an assignment shorter or clarifying directions.
Additionally, teachers ensure that the assignments they use with respect to all
student populations are aligned with the CCSS with a particular focus being
given to both language arts and math.

Supporting Evidence
 Report cards
 Student
portfolios/student
work product
 Curriculum-embedded
assessments/teachermade tests and rubrics
 Oral and projectoriented assessments
 Teacher/parent
observation and
documentation
 California English
Language Development
Test (CELDT)
 CAASPP / SBAC
 Field trips
 Formal and informal
observations
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Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes. Interviews and
dialogue with representative students inform the degree to which learning experiences are relevant in preparing
students for college, career, and life.

Findings

Supporting Evidence

Students are encouraged to share their ideas and opinions at ACS. Teachers
regularly ask for feedback during lessons, through check-ins and meetings, end
of the project reflections, through group discussions and during progress
reports and trimester report cards. Students work on self- assessment
regularly, and they share their own progress with their parents in the parent
conferences. Student concerns are raised by students during class meetings
and in the Student Council meetings. ACS surveys current students annually.
Through the student surveys students have expressed an interest in using more
technology. Additionally, students are interviewed by the LAUSD Charter
Schools Office annually to voice their opinions on what they like and dislike
about their school experience.

 Progress reports
 Report cards
 Parent/teacher
conferences
 Staff meeting agendas
and notes

Modification of the Learning/Teaching Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes in the
curricular and instructional approaches to ensure students are prepared for success in college, career, and life.

Findings
ACS teachers constantly evaluate student progress through grades, test scores,
formative assessments and the information obtained at the regular meetings
with students and parents. The result of these analyses forms the basis for
modification of curricula and instruction as necessary. Assessment data, both
summative and formative, is included in a student’s improvement plan and is
integral to the design of and modifications to intervention strategies. This
process includes all student populations, from those who are below proficient
to those who are advanced, English learners, and Special Education students.
ACS uses edtec to analyze student assessments in order to continually refine
and refocus instruction based on evidence of student learning
Teachers work in grade level teams to develop appropriate assessments and to
accurately score student work. They examine the results of school assessments
and SBACs to make instructional decisions about what to re-teach, which
students need more focused small group instruction or interventions, and what
areas they need to teach in a different way.

Supporting Evidence
 CCSS
 Summative
assessments,
performance
assessments,
Benchmark
assessments, CAASP,
CELDT, etc.
 Formative assessments:
reading inventories,
anecdotal
records/notes, informal
class checks, daily
work, etc.
 SLOs
 Student-led assemblies
 Reading inventories
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On a daily basis, teachers collect data from students’ class work and
homework, which can be in the form of math worksheets, an essay, a poster,
a dramatization, or a presentation. Teachers circulate during writing and
reading sessions to conference with individual authors and readers. Students
give direct feedback in group discussions through various methods when asked
(i.e. “Give a thumbs up if you understand, thumbs down if you’d like more
explanation”). This information guides the teacher in designing lessons for the
whole class, as well as for individual student needs.
After school intervention is automatic for any student who is not meeting
grade level standards as evidenced on the SBAC, benchmark assessment, and
grades.











Progress Reports
Benchmarks
Rubrics
Attendance records
Student Success team
meeting records
Student Council
meeting notes
Parent and student
surveys
Culminating projects
Student portfolios

English Learners:
Once identified from the Home Language Survey, ACS initiates testing of our
English Learners through the California English Language Development Test
(CELDT). Using the initial test results as a baseline score, teachers deliver
curriculum to develop skills in speaking, listening, reading, and writing
measured by the CELDT and CAASPP tests. Academic gains are noted through
bi-annual reporting until the student is redesignated. Redesignation occurs
when a student has achieved CELDT proficiency, a score of Basic or above on
SBAC and has demonstrated proficient English skills to be academically
successful in the classroom.

D3.

Using Assessment to Monitor and Modify the Program Schoolwide Criterion
Assessment and Monitoring Process

Indicator: The following stakeholders are involved in the assessment and monitoring process of student progress:
district, board, staff, students, parents, and the business and industry community.

Findings
ACS complies with all state mandates, including providing students with all
state mandated tests (CAASP). The Principal keeps all staff informed on all
state-mandated testing. This includes maintaining a current schedule of all
testing, organization of all test sites, and advising teachers and students of
upcoming test dates. Records are kept of the attendance and performance of
all students who participate in any test administration.

Supporting Evidence
 CCSS
 Summative
assessments,
performance
assessments,
Benchmark
assessments, CAASP,
CELDT, etc.

121

All aspects of ACS’ students’ education (including assignments, assessments,
school functions, etc.) including all relevant information about state-mandated
testing are timely communicated to students, parents, the Governing Board
and LAUSD Charter Schools Office. The school’s website keeps other
community members informed of school functions and state testing.
ACS has developed benchmark assessments for reading, writing, and math for
each trimester to evaluate student mastery of the CCSS. The Principal makes
a report at each Board meeting. Board members are able to ask questions and
provide feedback. LAUSD conducts an annual oversight review; the district
must ensure that their charter schools are delivering an excellent program for
elementary school children. An LAUSD coordinator observes in every
classroom and reviews student records.
Progress reports are issued each semester and Parent/Teacher Conferences
are held twice per year (November and March). Our progress reports contain
information on students' abilities in word analysis and fluency, reading
comprehension strategies and literary analysis, writing, number sense, algebra
and functions, measurement and geometry, mathematical reasoning, and
problem solving. Teachers explain the class goals for each content area and
then report on students’ progress in understanding the material. Students’
understanding in all areas is described in this diagnostic report.

 Formative assessments:
reading inventories,
anecdotal
records/notes, informal
class checks, daily work
 SLOs
 Student-led assemblies
 Reading inventories
 Progress Reports
 Benchmarks
 Rubrics
 Attendance records
 Student Success team
meeting records
 Student Council
meeting notes
 Parent and student
surveys
 Culminating projects
 Student portfolios
 SARC

Schoolwide Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional development
activities, and resource allocations demonstrating a results-driven continuous process.

Findings
Ararat Charter School believes assessment is vital to ongoing student success.
Assessment data is used to evaluate the progress of the school as a whole, to
guide instruction, to create differentiated instructional programs for individual
students, to communicate with parents about their student’s progress, and to
help empower students to reflect on their own learning. A variety of multiple
assessment measures provide a richer and more in-depth view of each
student’s progress. Additionally, assessment data is used to establish annual
schoolwide and teacher goals, as well as to provide the focus of professional
development for staff.
A variety of methods are used to assess all students. These include
standardized assessments, formative and summative assessments in various
curriculum areas, benchmark assessments and on-going student selfassessment. Students participate fully in CAASPP program. ACS uses edtec to

Supporting Evidence
 AYP & API reports
 CCSS
 Summative
assessments,
performance
assessments,
Benchmark
assessments, CAASP,
CELDT, etc.
 Formative assessments:
reading inventories,
anecdotal
records/notes, informal
class checks, daily work
 SLOs
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analyze these test results to assist in reporting out to all stakeholders and to
make school plans.
These assessment measures are matched to ACS’s philosophy and instructional
intents, and by continually developing and building on the assessment system,
ACS is able to systematically:
 Assess the progress of each individual child in the curriculum, with
particular emphasis on reading, writing and math and their academic,
standards-based achievement
 Evaluate the effectiveness of the school’s program in meeting its
objectives, relative to the CCSS and compared to schools serving similar
students in the district
 Contribute to the continual strengthening of curriculum and
instructional processes at the individual, team, and program levels
 Be accountable to students, parents, the school community, LAUSD and
the state.







Progress Reports
Report cards
Rubrics
SST meeting records
Parent and student
surveys
 Parent/Teacher
conference schedule

School Level Data
ACS completes an annual School Accountability Report Card, AYP and API
reports, and annual parent/student surveys to analyze the whole school’s
progress. At the July/August/September Governing board meetings, the
Principal presents reports on the academic progress, API/AYP results, and
parent survey results. This allows the Governing Board to evaluate the school’s
overall achievement. The Principal also uses the schoolwide reports to guide
faculty in decision making about adopting new curriculum or making
schoolwide changes in pedagogy. The SARC and API/AYP reports are sent home
to parents and posted on the ACS website for the community to access.
Class or Grade Level Data
Teachers are given class reports, grade level reports, and individual student
reports at the beginning of each school year to analyze the CAASPP data.
Teachers look at student and class information in order to compare results
from year to year to inform their overall instruction and provide information
on the effectiveness of the curriculum. Teachers use their classroom data, and
other measures of assessment to know how to modify instruction for individual
students and their class as a whole. When the data shows that students in their
class did not do well, teachers re-teach specific standards, or redesign
curriculum, pull out small groups of students, or recommend them for
intervention programs. Teachers use the data to look for instructional
successes so they can build on what was effective in future years. Teachers also
use this data to develop their POP goals.
Individual Student Data
Individual student data is used to provide parents, teachers, and students with
detailed information about each student’s achievement. Individual student
data is used for in-depth analysis for students who are struggling as well as
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students who are excelling. Twice a year, progress reports are sent home that
outline the standards, and the goals and objectives taught in each subject area.
This report combines all measures of assessment, thus creating a detailed
report about each individual student. Twice a year parents have a chance to sit
down with their child’s teacher at a parent/teacher conference where
individual assessment data is discussed in detail. If there is a concern regarding
the academic performance of an individual student based on the assessment
data, the student is recommended for a Student Study Team where specific
interventions are discussed.
If the student is found to have a disability under Section 504, a 504 team is
formed and is responsible for determining what, if any, accommodations are
needed to ensure that the student receives the free and appropriate public
education (“FAPE”). In developing the 504 Plan, the 504 team considers all
relevant information utilized during the evaluation of the student, drawing
upon a variety of sources, including, but not limited to, assessments conducted
by the ACS teachers. The parents or guardians shall be invited to participate in
504 team meetings where program modifications for the student will be
determined and they will be given an opportunity to examine in advance all
relevant records.
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ACS WASC Category D. Standards-based Student Learning: Assessment and
Accountability: Summary, Strengths, and Growth Needs

Summary

ACS collects, disaggregates, analyzes, and reports student data to students, parents, staff, and stakeholders
including the Governing Board and the Los Angeles Unified School District’s board (LAUSD). Both summative and
formative assessment measures are utilized throughout the school. Students demonstrate knowledge through
completion of assignments and scoring successfully on objective tests. The staff is trained to interpret and
present summative test scores and formative results to the parents and students. Teachers, parents and
students work together to understand and apply both formal and informal assessment measures to improve
academic achievement.

Areas of Strength
 Teachers have strong knowledge and data of how students in their classrooms are doing, what their
academic and social needs are, and how to move them forward
 Three reporting times to families per year plus access to teachers via email, website, phone and
conferences throughout the year
 Teachers use their own assessment results to inform their teaching practices
 Classroom assessments are well-organized and connected to the standards
 There is a good balance of formal and informal assessments at each grade level

Areas of Growth
 Develop benchmark assessments for newly adapted math curriculum
 Use edtec to develop ways to streamline report cards
 Adopt new curriculum in ELA
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Category E: School Culture and Support for Student Personal and Academic Growth
E1. Parent and Community Engagement Criterion
Regular Parent Involvement
Indicator: The school implements strategies and processes for the regular involvement of family, business,
industry, and the community, including being active partners in the learning/teaching process for all programs.
The school involves parents of non-English speaking, special needs and online students.

Findings
Ararat Charter School attracts K-5 students and families who desire a
constructivist approach to schooling for a variety of reasons. We attract
students whose families want a rich and multi-dimensional curriculum where
their children will be challenged and motivated to achieve above and beyond
the grade level standards. We attracts parents who desire their children to have
a positive attitude about school and learning and who value social emotional
learning as well as academic achievement. ACS provides a rich learning
environment, where multiple learning styles are embraced and a love of
learning is celebrated. Families seek out opportunities where they can
effectively participate in the design and implementation of their children’s
schooling. ACS offers an important educational choice for parents who want to
be true partners in their child’s education. From the Governing Board to the PIC
(Parent Involvement Committee) to community committees, all members of the
ACS community are stakeholders in support of the overall student personal and
academic growth.

Supporting Evidence
 PIC meetings and
agendas and sign-in
sheets
 Parent Education
meeting sign-in sheets
 School newsletters
 Website
 Fundraisers and
schoolwide events
 Parent surveys

Parents work in the classroom and on committees supporting the school's
programs, enrollment, and facilities. Before enrolling at ACS, parents are
encouraged to attend orientation meetings, tours, and visitations with their
child in an effort to fully convey the level of parental involvement at the school.
Upon enrollment, parents are provided a handbook outlining the school's
mission/philosophy, goals, and policies and are encouraged to engage in dialog
regularly with teachers, administrators, and staff. Parents lead the Parent
Involvement Committee (PIC) which raises funds to support enrichment
programs, field trips, and teacher grants. Parents take the lead in organizing
many school traditions and events utilizing community resources and
volunteers. School traditions: Teacher Appreciation Day, class parties, and
schoolwide performances and fieldtrips, are designed to nurture community
and build relationships among students, parents, and staff.
In addition, ACS instituted the following annual events for the student
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community:








College and Career Fair
Math and Literacy Fair (a venture between school and home)
World Day for Cultural Diversity
Scholastic Book Fair
Multi-lingual Performing Arts Programs
Student Council
Pennies for Patients and Food Drive for Mission (service learning)

All students participated in these events, which positively affected the school’s
culture through the united efforts of students, parents, and community
members. This outreach resulted in the increase of enrollment from 315 to 384
with a student enrollment waiting list of 598.
ACS also provides on-going, educational opportunities for parents to learn
about various aspects of child development and their child’s educational
program, including assessment and the CCSS.
ACS has a growing number of non-English speaking parents. It is our goal to
increase the diversity of our student population and to encourage the same
level of involvement from all parents. Strategies to provide additional support
to non-English speaking parents are to offer all communications in Spanish,
Armenian, and English; offer meetings to address the individual needs of these
families; introduce to other experienced "buddy" families; and to provide
translators when needed. Additionally, teachers have the appropriate EL
authorization.
ACS’ website provides a vehicle for staff to communicate the School's successes,
updates, news, goals, and plans. Administrators are accessible to parents via
frequent casual meetings, phone, email, and attendance at PIC meetings and
parent education meetings. An end-of-the year online parent survey is provided
to collect information on how the school is meeting its goals. The results of the
survey are shared with parents, along with plans and initiatives designed to
address concerns. ACS is committed to its goal of providing a cooperative and
collaborative partnership with parents.
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Use of Community Resources
Indicator: The school uses business, industry, and community resources to support students, such as professional
services, business partnerships, guest speakers, job fairs, field trips to local employers, and evaluation of student
projects and classroom presentations.

Findings

Supporting Evidence

Ararat Charter School uses community resources, whenever available, to
support its students. ACS parents are deeply involved in the school community
and play a huge role in their students’ achievement and academics. This family
atmosphere is due to our small school size and our tightly knit community This
network of parents helps bring in professional services, business partnerships,
and speakers. One of the common ways for parents to volunteer is to share
information or expertise, e.g. storytelling, art, ancestry histories, career
presentations, and travel.
Our primary grades take community field trips to the local library, fire station
and ECO station and the local Police and Fire Departments visit with students in
their classes. Student council members visit the Van Nuys City Hall.

E2.

 PIC meetings and
agendas and sign-in
sheets
 Parent Education
meeting sign-in sheets
 Field trip schedule
 School newsletters
 Website
 Fundraisers and
schoolwide events

School Environment Criterion
Safe, Clean, and Orderly Environment

Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and
orderly place that nurtures learning, including internet safety.

Findings
Ararat Charter School maintains a safe and secure environment for its students,
staff, administration, school volunteers, and visitors. ACS has a comprehensive
Safety and Emergency Plan and has acquired emergency supplies for the school.
Included in the plan are the following:
 Periodic fire, earthquake, and lockdown drills;
 Policies and procedures for responding to natural disasters and
emergencies;
 Policies for the administration of prescription drugs and other
medications;
 Procedures for preventing contact with blood-borne pathogens;

Supporting Evidence
 Fire Drill/Earth Quake
Drill
 Safety Procedures and
Emergency Operations
Plan and Manuals
 Regular updates to
first aid kits and
emergency supplies
 Student and parent
surveys
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 Policy that all employees receive a criminal background check and TB
clearance;
 Policies to prevent sexual harassment;
 Policies that establish ACS as a drug, alcohol, and tobacco free workplace.
 Policies and procedures for internet safety
 Equipped with disaster emergency supplies including water, food,
blankets and supplies necessary to sustain the campus for 3 days.
 Ensure that a minimum of 75% of the staff is CPR and First Aid
trained/certified.

 School rules and
playground
procedures
 Personnel Handbook
 Parent/Student
Handbook
 Personnel handbook
 LAUSD FUA
 Custodial service
contracts

These policies are reviewed, updated and distributed to all staff annually.
Emergency and school safety procedures are routinely addressed during staff
meetings. All staff are required to read the Personnel Handbook so that all are
aware of emergency procedures and safety systems. Monthly fire drills and
practice allow students and staff the preparation and awareness they need to
follow the school safety plan in case of an emergency. Additionally, ACS staff
has the opportunity to attend safety workshops throughout the year to ensure
that safety practices and procedures are current. Those policies address the
safety and wellbeing of students and staff.
Both school campuses are inspected for safety and cleanliness annually by a
member of the administrative team. Each campus has a strict sign-in policy for
visitors. OSHA regulations are posted as required and staff is aware that they
must adhere to all OSHA safety regulations. Administration attends regular risk
management meetings/training with Charter Safe and updates staff on any new
developments or concerns. Should a safety event occur, safety procedures and
evacuation maps are posted in each classroom at each site. Fire extinguishers
and fire alarms are mounted in each classroom and office and are inspected by
the local fire department annually. In addition to telephones and an intercom
system, all classrooms and offices have handheld two-way radios for classroom
and playground emergencies.
The Parent/Student Handbook clearly outlines the playground rules and
etiquette as well as the behavior and consequences for students. Parents and
students are expected to read through the handbook and be familiar with the
expectations. At Parent Orientation, and Back to School Night teachers review
the behavior and consequences with parents.
In Parent Surveys, 99% of those responding felt their child is safe on school
grounds, and 91% of students responding said they feel safe at the school and
cared for.
Cleaning and Maintenance Services
ACS contracts with a custodial service that provides daily maintenance and
cleaning services for the Sylmar campus. The Erwin campus contracts through
LAUSD as part of the lease agreement. All classrooms, offices and bathrooms
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on both campuses are cleaned and vacuumed, and the trash is emptied each
day. ACS students share ownership of their classrooms and campus and are
asked to assist in keeping it clean and orderly.

High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students in an environment that
honors individual differences and is conducive to learning.

Findings
Ararat Charter School provides a safe nurturing environment for its community
of learners. All stakeholders have high expectations for student behavior and
achievement of each child’s personal best. Teachers, administrators, staff and
parents work collaboratively to create and model trusting, respectful
relationships for students. Social-emotional and charter development, as well
as conflict resolution are key components of the Second Steps and the 7 Habits
of Happy Kids curriculum used at ACS. Classroom meetings and Student Council
meetings in grades 4-5 are held in order to foster healthy, respectful
communication and conflict resolution. Students are taught that with freedom
comes responsibility and are expected to honor the feelings and needs of
others. Appreciations are frequently shared openly and genuinely. When the
inevitable conflict occurs, the two parties are taught to express their feelings
and needs, to hear each other's concerns and to agree upon a mutually
satisfactory resolution.
Ararat Charter School’s Positive Behavior Support Plan seeks to create a learning
community where everyone works together to create a safe, respectful,
responsible, and caring environment. The plan lists the “Standards of Behavior”
as well as the “Rights and Responsibilities” for students, parents, teachers,
support staff, administrators. ACS also has developed and adheres to a very
strict Bullying and Hazing Policy. This policy, which clearly defines bullying and
hazing, and describes the responsibilities for students and staff, is board
approved and is given to all staff, students and parents.

Supporting Evidence
 Charter Petition
 Governing Board
agendas and minutes
 School and classroom
expectations and
procedures
 Second Steps
curriculum
 7 Habits of Happy Kids
 Positive Behavior
Support Plan
 Bullying and Hazing
Policy
 Awards Assemblies
schedule
 Website
 School newsletters

ACS’ schoolwide expectations for all students to follow are the “Basic 3” School
Rules as stated in the Positive Behavior Support Plan:
BE SAFE
Students will:
 Play in a safe way and use good judgment.
 Consider the health or safety of oneself and others.
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 Follow school rules on the playground, in the classroom, and in all parts
of the school.
 Use equipment appropriately.
BE RESPECTFUL
Students will:





Respect everyone’s right to learn.
Speak and act in a kind and courteous way to other children and adults.
Peacefully resolve conflicts by talking and listening to the other person.
Follow the instructions of supervising adults.

BE RESPONSIBLE
Students will:
 Be prepared to learn by coming to school on time with all of the
appropriate materials.
 Respect and take care of school and private property.
 Manage their time in a way that facilitates learning.
 Follow established guidelines and routines
The aim of ACS is that all of the children have the opportunity to experience the
benefits of the curriculum in an environment that encourages their potential
and fosters self- esteem and well-being. Certain expectations of the students
are therefore essential to achieving these aims. Student attentiveness,
cooperation, punctuality, an attitude of readiness, and respect for adults, peers
and property must be sought at all times and at all levels of student participation
at our school. Teachers will communicate specific expectations, and the
consequences of failing to meet such expectations, to their students and
parents.
ACS’ Positive Behavior Plan also acknowledges and rewards students for
exemplifying positive behaviors and character traits

Award
Awards
Assembly
Monthly
Class
Attendance
Incentive
Program

Schoolwide Recognition Matrix
Reward
Presented
at…
Meeting and improving Certificates
Grade level
in academic/behavioral
assemblies
performance
The classroom with the Free Dress Day,
Awards
best attendance &
Board Game Day,
Assembly
tardy record
Electronic Game
day
Following behavior
Good Citizenship
Any setting
expectations
& Teamwork
Bucks
Criteria

Given by…
Teacher and
support staff
Administrators
and support
staff
Administrators,
teachers and
support staff
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Atmosphere of Trust, Respect, and Professionalism
Indicator: The school has an atmosphere of trust, respect, and professionalism.

Findings
A staff in-service at the beginning of the year provides professional
development and camaraderie between coworkers building an atmosphere of
collaboration and teamwork. Trust-building exercises are built in to this yearly
event. Weekly staff meetings allow teachers to share information regarding
effective strategies to meet student needs. WASC focus group meetings allow
all members of the school community to provide input into the goals of ACS. A
monthly Governing Board meeting provides opportunities to shape school
policy. ACS’ staff and administration, aware of the importance of nurturing an
atmosphere of trust, respect and professionalism, are responsive in a timely
manner with thorough answers to questions, requests for information and
concerns raised by stakeholders.
Professionalism is demonstrated by the staff and administration who treat all
stakeholders with respect and consideration. Trust and respect are built when
stakeholders believe they have been heard and believe that their input has been
given serious consideration.

Supporting Evidence
 Charter Petition
 Governing Board
agendas and minutes
 School and classroom
expectations/procedur
es
 Second Steps
curriculum
 7 Habits of Happy Kids
 Positive Behavior
Support Plan
 Bullying and Hazing
Policy
 School news letters
 Parent, teacher, and
student surveys
 Website

A climate of caring for students is evident, equally balanced with a climate of
holding students accountable for appropriate behaviors. ACS students
participate in daily character building and conflict resolution through the use of
classroom meetings and the Second Steps curriculum to support and guide
students to solve their conflicts with their words. Students bring appreciations
and concerns to this meetings and take turns expressing their feelings and needs
to their classmates. In 4th through 5th grades, students regularly participate in
Student Council to discuss issues facing their school community.
ACS’ mission incorporates a strong social justice component. Every child
deserves to be treated with fairness, compassion, and respect. Students are
encouraged and supported to find their own voice inside and outside of the
classroom. Students are held accountable for their behavior on campus through
expectations that they will deal directly, honestly, and respectfully with each
other and handle conflicts in a timely fashion as they arise. They learn to selfregulate their behavior and take responsibility for their actions. Teachers use
School-Wide Positive Behavior Intervention and Support (SWPBIS), to develop
classroom procedures and responsibilities. Professional Development trainings
to help teachers develop systems in their classrooms that hold students
accountable for positive behaviors, create a climate of safety and positive
learning. The ultimate goal is to create classrooms in which all students feel safe
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to take risks with their learning and allow for growth and development of each
student.

E3.

Personal and Academic Support Criterion
Adequate Personalized Support

Indicator: The school has available adequate services, including referral services, to support students in such
areas as health, career, and personal counseling and academic assistance, including an individualized learning
plan.

Findings
Ararat Charter Schools identifies and supports students and families with
various systems to ensure their individual needs are being addressed. ACS
conducts annual eye exams and hearing tests to all Kindergarten, Second, Fifth,
and any students in need. Results and concerns are sent to families and teachers
for follow up.
Students who are Academically Low Achieving
ACS’ integrated curriculum is based on high interest content using a variety of
teaching methods designed to bridge Common Core State Standards and
student learning in ways that are more effective for students who need extra
academic support. Our small and flexible groupings, project based teaching
methods, and differentiated instructional approaches are designed to support
their success. For those who need more individual assistance, teachers provide
small group help in basic literacy and math skills to improve achievement.
Parents of at-risk or low achieving students are contacted and included in
Student Study Team (SST) meetings for the development of strategies to meet
the specific needs of their children. Further support for at-risk students may
include intervention programs beyond the classroom and school day. ACS offers
supplemental academic intervention to all students in grades 2-8 who are
academically struggling. Teachers refer students for intervention who are
performing below basic level in language arts or math. Intervention class of 6 12 students are held after school for six weeks and are taught by ACS teachers.

Supporting Evidence
 Eye and Hearing
exams schedules
 SST meeting records
and interventions
 Lesson plans
 Differentiate
strategies
 Culminating projects
 Student journals and
portfolios
 Intervention class
schedules
 Informal and formal
observations

ACS also conducts SST meetings for students with a variety of needs. SSTs can
be requested by parents or set up by teachers. These parent and teacher
meetings help determine any needs and referrals appropriate to the child
Peer tutoring is also utilized at ACS. Peer tutoring is an instructional strategy
that incorporates research supported practices that consist of student
partnerships, linking high achieving students with lower achieving students or
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those with comparable achievement, for structured reading and math study
sessions. Peer tutoring gives teachers the capability to accommodate a
classroom of diverse learners to improve academic achievement across ability
levels and content areas.
If the teacher believes a student needs to be retained, a Student Study Team
meeting is held and the parents are notified. If the team agrees that this is in
the best interest of the child, then all measures are taken to ensure that it is a
positive experience for the student. These measures include: holding a meeting
with the team and the student; creating an accepting environment in the class;
creating many opportunities for success for the student; and ensuring that the
student receives the necessary assistance and support to ensure future
promotion. Specific times are allocated to provide the opportunity for teachers
to discuss and share concerns related to student progress before students
matriculate to the next grade.
Support is provided to students whose behavior prevents them from accessing
classroom instruction through a Behavior Intervention Plan and with the use of
an instructional aide who assists them in taking a break if needed, and then to
get back into the classroom as a productive, cooperative learner. A special
education teacher works with the students and the classroom teachers to
provide additional support and to modify curriculum as per their IEP.
Students who are Academically High Achieving
ACS uses performance based and project based curriculum to provide ample
opportunities for students above grade-level to be challenged. Individual and
group projects allow self-directed learners to explore areas in-depth by
providing an inquiry framework based on the following interrelated questions:
What do we already know? What do we want and need to learn? How will we
investigate our questions? What have we learned? How can we apply the results
of our investigations to other subjects in our daily lives? And What new questions
do we have now? Using this framework, students acquire and develop the skills
necessary to conduct purposeful, constructive research that allows highachieving students not only to develop critical and creative thinking skills, but
also to support their natural curiosity and sustain their love of learning.
(Supports for special needs, English learners and GATE students are discussed in
the Strategies for Student/Development section of this category.)
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Direct Connections
Indicator: The school demonstrates direct connections between academic standards, college- and careerreadiness standards, and schoolwide learner outcomes, and the allocation of resources to student support
services, such as counseling/advisory services, articulation services, and psychological and health services, or
referral services.

Findings
Student Study Teams (SST) meet as needed when a student is identified by the
teacher as needing support. The SST helps the teacher determine strategies to
aide in the student’s academic, emotional, and/or social success. SSTs may refer
students for evaluation, counseling, or other possible supportive measures.
Through this process, a learning plan is put into effect to support the student.
In the context of the Common Core State Standards, ACS is committed to the
SLO’s and strives to ensure that the student learning plan includes emphasis on:
language arts competency, the ability to demonstrate knowledge and
experience in a variety of real life activities and skills; an ability to apply social
science knowledge to understand human diversity; an understanding of
mathematical principles and operations and an ability to utilize them to solve
real-life problems; an ability to apply scientific concepts and the scientific
method in demonstrating an understanding of the world around the student;
and an opportunity to explore and nurture the student’s own special interests,
talents, and abilities.

Supporting Evidence






Student Records
SST meeting records
IEP documents
504 Documents
Contracts with Special
Education service
agencies

If the Student Study Team decides that assessments are needed, the
psychologist or special education teacher administers the necessary testing. ACS
provides speech and language therapy, occupational therapy, adaptive PE, and
specialized academic instruction for students who qualify for these services.
Paraeducators provide additional support to students in the classroom as
needed.
Special education services, evaluations, and IEPs are held to provide teachers
and students with the necessary resources to insure that identified students are
able to meet academic learning goals. ACS utilizes Comprehensive Therapy
Association (CTA) which specialize in special education services. ACS also has
access to services provided by LAUSD.
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Support and Intervention Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop and implement personalized
approaches to learning and alternative instructional options which allow access to and progress in the rigorous
standards-based curriculum. Examples of strategies include: level of teacher involvement with all students, a
curriculum that promotes inclusion, processes for regular review of student and schoolwide profiles, and
processes and procedures for interventions that address retention and redirection.

Findings
Administrators, teachers and parents work as a team when initiating and
developing the essential growth needs and emotional support of individual
students. Parents are involved in support services for their children through
discussions at parent conferences, Student Study Team meetings and
development of the learning plans, and individual recommendations for
community outreach and/or follow-ups for medical evaluations.
Teachers are aware of their students’ needs and address them accordingly.
Curriculum is formed as a guideline, with pacing guides used and adjusted to
each student’s needs and interests without compromising academic rigor.
Weekly grade level and combined staff meetings include training on best
practices, share ideas, mentor new staff, and pool resources for better
understanding of students’ needs. Teachers bring student work samples to
share and discuss with the whole staff. Teaching strategies and curriculum
needs are aligned and questioned according to the individual concerns of each
student.

Supporting Evidence









Student Records
SST meeting records
IEP documents
504 documents
Pacing guides
Lesson plans
Student work products
Charter Petition

Administration and teachers review students’ progress regularly. Staff are
especially diligent in facilitating tutoring sessions before or after school, and
providing remediation, and small group support for students targeted as
needing extra academic help in specific subject areas.
With input from the parent, administration, and teacher, if a student is
suspected of needing testing for special education, that student is immediately
referred for an SST meeting and recommendations for interventions and
evaluations are made. ACS has contracted with Comprehensive Therapy
Association (CTA) consulting services, and also has access to LAUSD, to provide
psychologists, resource teachers and specialist to serve special education
students.
Identified students who speak or have a home language other than English
participate in CELDT testing and results are communicated to parents and
teachers. Publisher resources and supplemental materials along with ELD and
SDAIE strategies are used to assist EL students in accessing the curriculum. ACS
teachers hold the appropriate EL authorization and seek to improve the English
proficiency of all English learners in their classroom. English Learners receive
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instruction utilizing the techniques of phonics, sheltered English, cooperative
learning groups, and experiential activities. ACS serves ELs at the school site
through a sheltered English immersion program.
Student support services are available through a variety of unique programs, as
well as provided by staff members. Unique programs include enrichment
classes, positive behavior support, hearing, vision, and dental exams and
referrals. Support services such as health services, psychological/counseling
services, Special Education services, and community services are provided by
Comprehensive Therapy Association (CTA) consulting services. The Los Angeles
Unified School District, our oversight agency, is available to provide services if
needed.

Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related activities have a direct
relationship to student involvement in learning, e.g., within and outside the classroom, for all students, including
the EL, GATE, special education, and other programs.

Findings
All ACS students have access to a rigorous and relevant curriculum and highly
qualified teachers who care about their learning and growth. We use
observation, assessment, and communication with parents and students as a
means to develop differentiated instruction for each child. The strengths and
weaknesses of all learners are integrated into the classroom learning
experience. Instruction and curriculum are differentiated to specifically meet
the needs of each student. Student strengths, including academic and multiple
intelligences, are used in instruction and group collaboration.

Supporting Evidence









Student Records
SST meeting records
IEP documents
504 documents
Pacing guides
Lesson plans
Student work products
Formal and informal
observations
 Charter Petition

English Learners
All students who speak or are exposed to multiple languages are tested with the
CELDT (California English Language Development Test) in the fall to determine
their English Language proficiency. ACS teachers seek to improve the English
proficiency of English learners (EL) in their classrooms. EL students receive
instruction utilizing the techniques of phonics, sheltered English instruction,
cooperative learning groups, and experiential activities. ACS serves EL students
through a sheltered English immersion program. Students are enrolled in an
English-speaking classroom with a BCLAD, CLAD, or other appropriately
credentialed, highly qualified teacher. Teachers, parent volunteers, and other
students provide primary language support. ACS, where possible, strives to hire
personnel and recruit bilingual community support and services to meet the
primary language needs of English Learners. ACS complies with all applicable
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state and federal laws in regard to services and education of EL students. Many
of the innovative features of ACS curriculum and instruction provide enriched
learning opportunities for EL students. Frequent social interactions in small
group settings, peer collaboration and peer tutoring, oral expression during
performances, reports, songs and presentations, and multi-sensory teaching
methods and learning activities support English Language Development (ELD)
and Specially Designed Academic Instruction in English (SDAIE).
GATE
ACS tests students for Gifted and Talented Education (GATE) in the fall of third
grade. Those identified participate in the GATE program in 4th and 5th grades.
GATE students benefit from flexible groupings, are clustered for peer support,
receive qualitatively differentiated instruction and assignments, and are offered
enhancements and extensions to the curriculum to provide intellectual
challenges to meet individual needs. All the adopted textbooks in the four
content areas provide a wealth of enrichment learning opportunities and allow
GATE students to explore areas of interest and make deeper connections with
higher level content and concepts. Teachers also provide expanded challenges
and opportunities for GATE students.
Students are identified through a search and referral process based on teacher
recommendations. ACS uses the LAUSD’s GATE identification process.
Special Education
ACS recognizes the importance of providing education opportunities to all
students regardless of physical challenges or special needs. To that end, ACS
works in cooperation with the LAUSD Special Education Local Plan Area (SELPA)
to ensure that the students enrolled are served in accordance with applicable
federal and state laws.
ACS utilizes the Student Study Team, which meets often to provide support to
struggling students and to decide which assessments, if any, are needed in an
effort to determine whether or not the student qualifies for special education
services.
ACS has adopted and implemented a policy which outlines the requirements for
identifying and serving students with a 504 accommodation plan. The school
recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be
denied the benefits of, or otherwise be subjected to discrimination under any
program of the school. Any student, who has an objectively identified disability,
which substantially limits a major life activity such as learning, is eligible for
accommodation by the school and is accommodated.
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Equitable Support to Enable All Students Access to a Rigorous Curriculum
Indicator: Through the use of equitable support all students have access to a challenging, relevant, and coherent
curriculum. Schools regularly examine the demographics and distribution of students throughout the class
offerings (e.g., master class schedule and class enrollments) and the availability of additional support such as
extra class time, tutoring, or types of alternative schedules available for repeat or accelerated classes (e.g.,
summer, class periods beyond the traditional school day).

Findings

Supporting Evidence

Ararat Charter School is built on the constructivist model. All decisions are made
with the student and their specific needs at the forefront. Our approach of
teaching to the whole child and being learner-centered leads to accessibility for
all students. Curriculum is planned, developed, and created to meet each
individual child’s needs and challenge them to achieve their personal best.
Through this WASC process we have verified that our model is working. All
students are challenged to do their personal best, and a rigorous, relevant
curriculum is planned and implemented to reach all children.











Student Records
SST meeting
records
IEP documents
504 documents
Pacing guides
Lesson plans
Student work
products
Formal and
informal
observations
Charter Petition

Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes along with an effective process
for regularly evaluating the level of student involvement in curricular/co-curricular activities and student use of
support services.

Findings
ACS’ curricular and co-curricular activities are tied to the academic standards
and the schoolwide learner outcomes (SLO). In addition to regular classroom
learning, all students have the opportunity to participate in enrichment classes.
Additionally, 3rd – 5th grade students have the opportunity to participate in
Student Council. Field trips are an important way to connect students with the
broader community, both locally and globally, with cultural and art experiences,
community service opportunities, and environmental education to fulfill the
school’s mission and philosophy. These activities help to promote tolerance,
understanding, and acceptance of others, and enrich the educational
experiences of the students, as well as meet the school’s goal of creating
passionate life-long learners. When a student is alert, observant, curious,
reflective and respectful, learning and growth can occur anywhere at any time

Supporting Evidence







Field Trips
Enrichment classes
Schoolwide
performances and
events
Lesson plans
Student work
products
Charter Petition
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and as educators, we must facilitate this dynamic process.
As a part of the ACS' commitment to global and environmental education and
the arts, the teaching team will continue to research and provide enriching
learning opportunities to share with their students both within the classroom
and out in the broader community.

140

ACS WASC Category E. School Culture and Support for Student Personal and
Academic Growth: Summary, Strengths, and Growth Needs
Summary

The safety and well-being of our students is extremely important at Ararat Charter School. A safe, clean, and
orderly school site provides for an optimal learning environment. School staff and parent volunteers have
worked tirelessly over the last five years to make improvements to our campus grounds and classrooms, as well
as our academic and extra-curricular programs. Parents, students, and staff have developed a school
atmosphere of trust and respect for all members of our community. All school staff members have high
expectations for student behavior and achievement of each child’s personal best. The student is always at the
center of the philosophies and environment at ACS
ACS provides a safe, nurturing environment where our students, parents, and staff are respected and valued.
We believe that bringing the parents and community together in cooperative projects has a positive impact on
the learning environment. The school has a number of programs and events in place to accomplish this. ACS
encourages the involvement of parents and students in the planning and decision making process. Parent
involvement (parent approval is included for all services, goals and curricula) is an integral part of the IEP process
for students with special needs. Parent groups have been formed (PIC, Governing Board Committees, SSTs, 504,
IEPs), providing the opportunity for parental communication and involvement. These groups meet regularly to
discuss programming, fundraising, or special events. Open Houses, Back to School nights, and fundraising events
are frequently held which offer parents and community members opportunities to observe programs and
services offered. Parent/teacher conferences are held each semester and are an additional way parents are kept
informed and actively involved in their children’s education.

Areas of Strength
 Positive school climate created on trust, respect, and professionalism
 A wide range of opportunities for parents to be involved in their child’ education through volunteering,
parent training, attending meetings, and the use of community resources.
 Effective social-emotional curriculum
 Successful conflict resolution policy
 Motivated, engaged teaching staff

Areas of Growth





Increase parent participation at parent meetings, workshops and training
Increase academic growth in the areas of math and English Language Arts
Continue to research and provide enriching learning opportunities for students
Continue efforts to reach out to the community for more community partnerships and resources
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Prioritized Areas of Growth Needs from Categories A through E





Provide more opportunities for “real life” experiences for students
Provide more professional and more EL supports in the classroom
Provide more professional to provide more opportunities for students to engage in technology
Although ACS provides a wide range of opportunities for parent involvement, a percentage of parents are
not taking advantage of these opportunities. Therefore, we would like to increase parent participation at
Governing board, and parent education meetings, as well as increase the number of parent volunteers for
classroom, field trips, and schoolwide events.
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Chapter V

Schoolwide Action Plan
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Ararat Charter School

Area of Growth: Implementation of the Common Core State Standards and preparing students for the state
assessment in English/Language Arts and Mathematics
SLO 1: Become academically proficient individuals.
SLO 2: Become skilled learners and critical thinkers.

WASC Action Plan
Goal # 1

Critical Learner Need: To increase levels of proficiency for all students in English/Language Arts and Mathematics

Rationale:
o ACS students should acquire comprehensive knowledge of the ELA and Math Common Core State Standards
o Although significant time and resources have been invested in the implementation of the Common Core State Standards, additional resources must be committed to these efforts in
response to new SBAC assessments.
Goal: ACS will continue to provide state of the art instructional materials and ensure that all staff members receive professional development on CCSS aligned pedagogy.
Growth Target:
o Teachers and administrators will continue to work together to develop, align, and refine a research-based, assessment-driven, technology-integrated K-5 curriculum for all subject
areas.
o Further implementation of the Common Core State Standards in in ELA and Math as evidenced by 5% annual growth on SBAC assessments.
Understandings for faculty:
 What kind of efforts and energies will they have to give in order to see the
program flourish?
 Learning and teaching objectives and how to integrate them into already
established CCSS Learning Goals in each content area.

Knowledge: The faculty will be able to augment their instructional pedagogy by
incorporating depth of knowledge (DOK) strategies consistently.
Tasks

1a. Provide all students with access to materials
aligned with CCSS ELA and math.

Responsible Persons
 Governing Board
 Administration
 Faculty

Essential Questions:
 How does the school plan effectively address the implementation of the CCSS in English/
Language Arts and Math?
 How is funding utilized in providing adequate instructional materials for the CCSS in ELA and
math?
 To what extent are the professional development programs augmenting instructional
pedagogy in the CCSS.
 To what extent are all students acquiring proficiency in CCSS literacy and math per CAASPP?
Skills: Faculty will be able to correlate and integrate ELA and math CCSS in already established ACS
social studies and science curriculum.
Resources/Professional
Development
 Provide sufficient funding for
updated text and materials
 Commitment of faculty,
administration

Means to Assess

Timeline

Report Progress

 Expenditure Reports
 LCAP

 Begin 2015-16
in accordance
with 5 year
term of the

 Governing Board
Meetings
 Monthly staff
meetings
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 Administration
 Grade Level Chairs
 Faculty

1b. Implement the CCSS curriculum and pacing
guides with fidelity.

 General Funds

 Governing Board
meeting agendas
and minutes
 Annual Goals
 Monthly staff
meeting agendas
and minutes
 PIC meeting agenda
and minutes

 Current Educational Research
on research-based best
practices in the classroom
 CCSS and Benchmarks
 Staff, Grade Level and
Vertical Team Meeting
Minutes
 Data collected from
benchmark and state
assessments that specifically
measure reading, writing and
math
 Collegial time

 Monthly staff, grade  Begin 2015level, and vertical
16/meet
team meetings
monthly
 Curricular mapping
and long range plans
 Formal annual
analysis and
synthesis of
assessment data
 Benchmark
exemplars
 Data from teacher
Professional Growth
goals , observations,
and evaluations

Charter
Petition.
 Report Spring
of 2016


 PIC meetings
 SARC

 Sept. Board
meeting
 Monthly Board
meetings
 Yearly
assessment of
progress as
reported by
administration
 Performance
evaluations for:
faculty and
administration
 Faculty survey
 Parent survey
 Student Survey
 CAASPP results
 LCAP
 Monthly staff
meetings
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 Administration
 Grade Level Chairs
 Faculty
 Professional Consultants
1c. Conduct professional development of
instructional staff that reflects the priorities that
support the implementation of the CCSS in literacy
and math.

 Professional Development
trainings to provide support
in implementing the CCSS
schoolwide
 Professional Development in
best practices to support
literacy and math
 General Funds

 Teacher Surveys
 Data from teacher
Professional Growth
goals, observations,
formal evaluations
of teaching based on
professional
development goals
 Number of PD days
 Number of teachers
attending CCSS PD
opportunities

 August
2015/checked
and revised
yearly

 Annual Report
 Monthly staff
meetings
 Master calendar
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Ararat Charter School

Area of Growth: Increase access and quality to technology resources for the school, teachers, and students.

WASC Action Plan

SLO 3: Become effective utilizers of technology.
SLO 2: Become skilled learners and critical thinkers.

Goal # 2

Critical Learner Need: Continue to provide students and teachers to high quality digital resources.

Rationale:
o 21st century learners and workers need technology as a tool for work, school, and communication as it opens access to worldwide information for teachers, students, and parents,
diversifies curriculum and instruction, and allows for new methods of presenting information.
o ACS students should acquire comprehensive knowledge of the technology standards per Charter Petition.
o Student and teacher surveys reflect the need to improve and increase technology use in the classroom.
Goal: ACS will continue to provide access to high quality digital resources to teachers and students.
Growth Targets:
o Eighty-five percent of K-5 students will master grade appropriate keyboarding and word-processing skills.
o Eighty-five percent of 3-5 students will demonstrate proficiency in academic skill areas, higher order thinking skills, and problem-solving skills as measured by the SBAC.
Understandings for faculty:
Essential Questions:
 Understanding of the technology standards as described in the Charter Petition.
 What can the school do to improve access to quality technology?
 Effective use of technology in the classroom for teaching and learning.
 How effectively are the technology standards implemented in classroom instruction?
 How is funding utilized in providing adequate technology and digital resources?
 To what extent are the professional development programs in technology applied in
classroom instruction?
 To what extent are all students acquiring proficiency in grade level technology?
Knowledge: The faculty will incorporate the skills obtained from the training to
Skills: Faculty will be able to correlate and integrate technology standards and skills in content
incorporate technology skills in the classroom instruction.
areas.
Tasks
2a. Provide all teachers and students with access to
high quality digital resources to include high speed
internet.

Responsible Person
 Governing Board
 Administration
 Faculty

Resources/Professiona
l Development
 General Funds
 Commitment of
faculty,
administration, and
Governing Board

Means to Assesses

Timeline

Reporting

 Expenditure Reports
 LCAP
 Governing Board
meeting agendas and
minutes

 Ongoing, 201516 in accordance
with the 5 year
term of the
Charter Petition

 Governing Board
Meetings
 Monthly staff
meetings
 PIC meetings
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 Administration
 Grade Level Chairs
 Faculty

2b. Implement the grade level technology standards
with fidelity.

 Professional
consultations
 Infrastructure
 Computers and other
equipment

 Annual Goals
 Monthly staff
meeting agendas and
minutes
PIC meeting agenda
and minutes

 Infrastructure
 Computers and other
equipment
 Data collected from
benchmark and SBAC
assessments that
specifically use
technology to report
 Collegial time

 Monthly staff, grade
level, and vertical
team meetings
 Curricular mapping
and long range plans
 Formal annual
analysis and synthesis
of assessment data
 Data from teacher
Professional Growth
goals , observations,
and evaluations

 SARC
 Inventory of
equipment
 Infrastructure

 Begin 201516/meet monthly

 Annual Report
 Evaluation of
student and
teacher
outcomes
 Expenditure
Report
 LCAP annual
goals
 Performance
evaluation:
faculty and
administration
 Faculty/Parent/St
udent survey
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2c. Provide professional development to faculty in
the effective use of technology in the classroom for
teaching and learning.







Administration
Computer Lab Teacher
Professional Consultants
Grade Level Chairs
Faculty

 Professional
Development
trainings to provide
support in
implementing
effective technology
usage schoolwide
 Professional
Development in best
practices to use
technology in the
classroom
 General Funds
 Infrastructure

 Professional
Development
trainings to provide
support in
implementing the
technology
schoolwide
 Professional
Development in best
practices to support
technology use in the
classroom
 General Funds

 August
2015/checked
and revised
yearly

 Annual Report
 Evaluation of
student and
teacher
outcomes
 Expenditure
Report
 LCAP annual
goals
 Performance
evaluation:
faculty and
administration
 Faculty/Parent/
Student survey
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Ararat Charter School

Area of Growth: Increase diversity for the school in the areas of governance, teachers, and students.

WASC Action Plan

SLO 4: Students become aware of multicultural and diverse
SLO 5: Become social responsible and productive students.

Goal # 3

Critical Learner Need: Continue to provide students and teachers to high quality digital resources.

Rationale:
o ACS should be a reflection of its community.
o The current ethnic makeup of the certificated and classified employees is: White 59% and Latino/other are 41%. Among the certificated staff, the ratio is 81% White and 19% PHBAO
and the classified staff is 30% white and 70% PHBAO.
o The current ethnic makeup of the student body is: White-91%, Hispanic-7%, and other ethnicity-2%
o Most of the members on the Governing Board at this time are founding members. Out of the nine members, 7 are white and 2 are Latinas. The Governing Board members serve a
three year term. The terms expire on a rotation basis with 3 members up for consideration each year.
Goal: ACS will continue its efforts to increase diversity with the belief that this will continue to happen slowly over the next 5 years.
Growth Targets:
o Increase the number of professional development trainings supporting cultural diversity and awareness to 2 each year.
o Increase the number of PHBAO certificated staff by 3% annually to achieve 66% to 34% ratio with respect to white and PHBAO.
o Increase the current student rate of 10% PHBAO (Pilipino/Hispanic/Black-African American/Other) by 4% per year to achieve the ration of 70:30 white and PHBAO.
o Increase the ethnic and professional diversity of the Governing Board by at least 33% by the end of its charter term (2020)
Understandings for faculty:
Essential Questions for School Exploration:
 Efforts that could be made to successfully draw a more diverse population
 To what extent is the school implementing the diversity plan?
 Engage students in structured instruction that helps promote cultural awareness and
 What impact is the lottery having on the recruitment of a culturally diverse student
valuing different cultures.
population?
 To what extent the school has been successful in recruiting teachers with diverse
backgrounds through its expanded recruitment plan.
 To what extent the school has been successful in recruiting governing board members with
culturally and professionally diverse backgrounds?
Knowledge: The Board Diversity Committee will examine the data gathered from the Skills: Strategies and expertize in networking to increase recruitment efforts.
recruitment efforts and make the necessary adjustments.
Tasks
3a. Engage in culturally responsive education to
increase opportunities for teaching diversity and

Responsible Persons
 Governing Board
 Diversity Committee
 Public Relations Officer

Resources/Professional
Development
 General Funds

Means to Assess
 Agreement of
leadership and staff
to offer a

Timeline
2015-16 through
2020, the 5 year

Reporting
 Annual report to
Governing Board
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cultural awareness among teachers, students, and
parents.

3b. Provide a minimum of two culturally responsive
trainings per year to staff, parents and Governing
Board to promote culturally responsive activities in
the classroom and school.

 Administration
 Grade Level Chairs
 Faculty
 Parents

 Commitment of faculty,
administration, parents,
and Governing Board
 Current Educational
Research on researchbased best practices in
the classroom
 List of materials and
activities
 Staff, Grade Level
Meeting Minutes
 Data collected from
surveys
 School website and
newsletters
 Collegial time

systematic way of
teaching diversity
and cultural
awareness
 Principal walkthroughs, informal
and formal
observations
 Lesson plans
 Teacher, student,
parent surveys
 Monthly staff
meeting agendas
and minutes
 PIC meeting
agendas and
minutes

term of the
Charter Petition.
 2015-16
through the
term of the
Charter Petition
 Annual reports
form
Administration

 Governing Board
minutes
 PIC meetings
 Monthly staff
meetings
 School website
and newsletters

 Administration
 Grade Level Chair
 Faculty
 Professional consultants

 Professional
Development trainings
to provide support in
implementing culturally
responsive activities
schoolwide
 Professional
Development in best
practices to support
cultural responsive
activities in the
classroom

 Commitment of
Leadership and
Staff to offer a
systematic way of
teaching diversity
and cultural
awareness
 Principal walkthroughs, informal
and formal
observations
 Lesson plans
 Teacher, student,
parent surveys
 Monthly staff
meeting agendas
and minutes

 August 2016,
continuing
each year as
part of annual
PD training

 Annual report to
Governing Board
 Governing Board
minutes
 PIC meetings
 Monthly staff
meetings
 School website
and newsletters
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 PIC meeting
agendas and
minutes
 Master Calendar
 PD Schedule
3c. The Board Nominating Committee will give
priority to recruiting and interviewing candidates that
meet the objective of ethnic and professional
diversity of the community.

3d. Expand the posting of teaching positions to
include the school web-site. EdJoin,
Essentialschools.org, Calcharters.org (California
Charter Schools Association website),
Calwesteducators.com.

3e. Expand the perimeter for direct mailing and
community presentation for the recruitment of
students.

 Governing Board
 Board Nominating
Committee
 Diversity Committee

 Commitment of
Governing Board, Board
Chair and Nominating
Committee

 Administration
 Grade Level Chairs
 Faculty

 Teacher recruitment
materials
 Job posting websites
 Job fairs
 General Fund

 List of job postings
 List of recruitment
materials and job
fairs for each year
 Faculty roster

 Spring of 2016,
and annually
each year
thereafter.

 Annual report to
Governing Board
 Governing Board
minutes
 PIC

 Governing Board
 Board Nominating
Committee
 Diversity Committee
 Administration

 List of student
recruitment materials
and activities for each
year, 2015-2020
 Mailing list
 Postage
 General Funds

 Documentation
regarding the
implementation of
the Outreach Plan
 Number of
students placed in
and selected from
in lottery
 Parent, student,
teacher surveys
 Expenditure
reports


 Ongoing, 201516 through
2020, the 5 year
term of the
Charter Petition.

 Annual report to
Governing Board
 Governing Board
minutes
 Roster of Board
membership
 Feedback from
stakeholders
 Parent, student,
teacher surveys
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